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ABTOPCBKI BJIOI'M BUKJIAJTAYIB ICHAHCHKOI MOBU:
CYIHEPHUKHA YU COPATHUKN?

Oxcana biruu (M. KuiB, Ykpaina)

3-MOMIXK Cy4YaCHUX TEXHOJOrd HaBYaHHS 1HO3EMHUX MOB 1 KYIBTYp Y
3aKJazax CepeaHbOl ¥  BHILOI OCBITM BHOKPEMIIIOIOTHCA  1HQOpMaLiiHO-
KOMYHIKaIlli{H1 TEXHOJIOT11, 30KpeMa TaKui IXHI1H p13HOBU/ K Onor TexHosorii [1; 2].
CydacHe TexHiuHe 3a0e3nedeHHs NpoQeciiHOi AISVIBHOCTI BUKJIAAAa4yiB 1HO3EMHHX
MOB YMOXJIMBIIIOE CAMOCTIIHE PO3pOOJIEHHS HUMHU aBTOPCHKUX OJIOTIB SIK Cy9acCHHUX
3ac00iB  (OpMyBaHHS y CTYIEHTIB PI3HHX CHEIIaJbHOCTEH MIKKYJIBTYPHOI
KOMYHIKATHBHOI KOMIIETEHTHOCTI.

Hapa3i mato Ha MetTi mpoaHamizyBaTu JBa aBTOpchKi Onoru ProfeDeELE
(aBrop — Haniens Epnannec) 1 LaClasedeELE (aBtopka — Beponika TapaHTiHo), siK
cyyacHuX 3aco0iB (QopMyBaHHS Yy CTYAEHTIB OakaiaBpaTy W MaricTparypu
ICIAaHOMOBHOI KOMYHIKaTUBHO1 KOMIIETEHTHOCTi, SIKI S 3ajly4al0 JI0 MpOoIecy
dbopMyBaHHS y HUX METOAMYHOI KOMIIETEHTHOCTI BUMTENS / BHKJIagada iCTIAaHCHKOI
MoBH. besymoBHO, (opmar 1€l myOmikaiii YHEMOXJIUBIIOE JEeTAJIbHUN aHai3
CTPYKTypu ¥ 3MicTy KoxHOTo Onory. Tomy o0OMeEXych aHaji3oM IXHBOTO
MEIarorigyHoOTO  aCHeKTy, 30KpeMa CTPYKTYPHOIO OpraHi3alli€l0 TUAAKTHIHUX
marepiamiB. Tak, Ha3Ba KOXKHOTO OJIOTY € 3pO3yMUIOIO JJIsi KOPUCTYBadiB, OCKUIBKU
BiloOpaXkae 3alyM iXHiX aBTOpiB — HaB4aHH4 (profesor(a) / la clase) icnmancbkoi MOBU
(ELE — espafiol como lengua extranjera).

3po3yMuIOI0 i KOPHUCTYBadiB € TaKoX CTPYKTypHa oOprasizaiis
JTUJIAKTUYHUX MaTtepiaiiB 000x OioriB y Bumisal pyopuk. Y 6mo3i ProfeDeELE — 1ie
pyopuku Actividades online, Canciones, Gramatica, Podcast, Videos, Vocabulario,
Profesores, y 61031 LaClasedeELE — Juegos, Canciones, ELE nifios, Comprension
lectora B1-B1, Video ELE. Boanouac y mento 6iory LaClasedeELE npononyrotbcs
pyOpuKH, siKi TyOIIOIOTH MIOMHO 3TajiaHi, a TAKOX PyOpHUKH MOBHHX piBHIB (A1-A2,
B1-B2, C1-C2) Tux, XT0 BUBYalOTh iICIAHCBKY MOBY, a Takok Cajon de sastre, Cine

ELE, Cortos, Cultura ELE, Debates, ELE 2.0, Expresion escrita, Expresion oral,



Fonética, Gramatica, Reflexion ELE, Textos ELE, Vocabulario i3 3a3HaueHHSIM
KUIBKOCTI HAaBYAJIbHUX MaTepiaiiB y HUX.

Otxe, pyOpuku 000X OJIOTIB OPIEHTYIOTh CTYAEHTIB — IXHIX MOTEHLIMHUX
KOPUCTYBa4iB MMIOAO PI3HUX BUIIB MOBHUX ((pOHETHYHA, JICKCMYHA, TpaMaThyHa) 1
MOBJICHHEBUX (B ay/i1IOBaHHI, YUTaHHI, TOBOPIHHI i MUCbMi) KOMIIETEHTHOCTEH Ta
JIIHTBOCOIIOKYJIBTYPHOI KOMIIETEHTHOCTI, a TaKOX I0/I0 OJUHUII (TEKCT) 1 3ac00iB
HaBYaHHS, K TPATUIIMHUX (IrpH, TICHI, KIHO-, MyJIbT(P1IbMH), TaK 1 cydacHux (OJIOT,
BeO 2), 1 HABYAJILHOTO PUIIOMY 1HTEPAaKTUBHOI TEXHOJIOTI (1ebaru).

Ha moro nymky, Take 3MmimryBaHHs pyOopuk y menro Onory LaClasedeELE
JIENIO JIE30PIEHTYE HOTo KopucTyBadiB. OJJHAK CTYJEHTIB HITPOXU HE OCHTEXKUTh TaKa
CTPYKTypHa OpraHizaiisi AUJAKTUYHUX MaTepiajiB, Ky BOHHU OLIHIOIOTH K MPO30PY
1 3p03yMiLy /Jisi KOPUCTYBaHHSI.

Hi B sixoMy pa3i HE NMPUMEHIIYIOUYM BaroMicTh KOXKHOI 31 3raflaHuX pyOpHUK,
Hapa3l BUOKpeMito pyopuky Actividades online 6nory ProfeDeELE, sixka 0o0’ennye
HaBYaJIbHI MaTepilaJik 1HIIUX PYOPHUK MOXKIIMBICTIO BUKOHAHHS KOPUCTYBaueM OHJIAMH
3aBaHb 3 aBTOMAaTHYHHUM KOHTpOJIeM iXHiX pe3ynbTariB. Came Takuid pexum ix
BUKOHAHHS 1 TPUBAOIIOE CyUYaCHUX CTYICHTIB.

He moxy 00iiiTH yBarorwo pyOpHKH, SIKI YMOXJIUBIIOIOTH (POPMYBaHHS Y
KOPUCTYBauiB  OJIOTIB  CKJIQJHUKIB  JIIHIBOKPAiHO3HABYOI  KOMIIETEHTHOCTI —
COLIIOJIIHTBICTUYHO1, COLIOKYJIBTYpHOI, COIllaibHOI. UMHHHUKOM, SIKUH TepeayciM
CIpHUsi€ TOsSIBI caMe TakKoro HaBYAIBHO-MI3HABAIBHOTO Marepiany, Oe3yMOBHO,
ciyrytotb cBara. Hapasi Onor LaClasedeELE posnounHaeTbest quIaKTUUHUMU
MaTepianiaMu «2 cortometrajes para San Valentin». [IponoHoBaHi AJi1 MOBHUX PiBHIB
B1-B2 mynerdinemu «Paperman» 1 «Post-it Love» cynpoBo/Kye HU3Ka 3aB/laHb, SIKi
BUKJIaJlad MOXKE TakoX 3aBaHTaxutu B Gopmari pdf. Panime onpumtonHeHi
JTUAAKTUYHI Marepiaju IPUCBSIYEHO HOBOPIYHUM CBATAM, XEJJIOBIHY TOIIIO.

OpHak JOLUIBHIIIMMH BBaXKal0 Marepiand, JOTHYHI JI0 CBAT CaMme
ICHaHOMOBHHMX  KpaiH, a0o ki BimoOpaxaroTh cHenugiky  CBATKyBaHHS
3araJbHOBU3HAHMX CBST B ICMIAHOMOBHUX KpaiHax. Tak, aHaiorom XeJJIOBIHY B

Mexkcuul ¥ 1HIIKMX IicaHOMOBHMX KpaiHax (I'Baremani, Hikaparya, Tonmypaci,



CanbBanopi) € Jlear meptBux (el Dia de Muertos), sikuii y 2003 porii BBIHIIIOB 70
nepeiky HemarepiaabHoro KynbsrypHoro crnanky Jonctsa FOHECKO. Cawe
TPaAMIISIM CBATKYBAHHS I[bOTO JIHSA NMPUCBAYEHO AMJAKTH4YHI Marepianu «ldeas para
trabajar en clase el Dia de Muertos» 6mory ProfeDeELE. IlpononoBaHi B HUX BUAH
JUSTIBHOCTI (CTBOpPEHHS ¥ MpUKpalaHHs BIiBTaps OJM3bKOI MOMEPIOI JIIOAMHU
(mpuHOCUTBCA 1 CBITJIMHA) YU BIJOMOI MEpPCOHANIi 1CHAHOMOBHOIO — CBITY;
BUTOTOBJIEHHSI MOPOOOK JJsi TpPUKpAIIaHHsS BIBTaps; MPUTOTYBaHHS IyKpOBHUX
KajlaBepiB (uepenu) 1 X0y MepTBUX; HAHECEHHsS MakispKy Ha kmrtant Karpinu s
y4acTi B XOJl CMEpTi, Meperisiy TEeMaTUYHO JOTHYHOTO MYIbTQiIbMYy i
MPOCIyXOBYBAaHHS MICHI) € HENPUUHSATHUMH JJIs BITUM3HSHOI KyJIbTypH. Tomy
Halikpaie, SKIIO BUKIaJad ICIAHCHKOI MOBU 3alpONOHYy€ iX [JIs BUKOHAHHS 3a
Oa)kKaHHSIM CTY/JCHTIB.

Jo pizasanux cBat 'y 01031 ProfeDeELE npononyroTscst AuaakTHuHi
MaTepiajiv, IpucBsYeH1 30Kkpema JHio BoixBiB — €l dia de los Reyes Magos (ananor
nHs Ceatoro Mukosnast). Cepen KopucTyBadiB 00Ty J1Ba pOKU MOCTIUIb IPOBOJUTHCS
OHJIATH KOHKYPC JIUCTIB BOJIXBaM, MIEPEMOXKIIIB SKOTO BU3HAYAIOTh KOPUCTYBadi OJIOTY

B KaTEropisix KOJEKTUBHUX i OCOOMCTUX JIUCTIB.

Taxo A7 KOPUCTYBauiB 3 pIBHEM BOJIOJIHHS ICIaHCHKOIO MOBOIO B1-B2 y
611031 ProfeDeELE 3anouarkoBano pyOpuky Tu ELEmento, B sikiii IpOnoHyOThCS
TekcTH g untands Quien mucho abarca poco aprieta; Se pilla antes a un mentiroso
que a un cojo; A la cama no te iras, sin saber una cosa mas 3 ayaiocynpoBojom. Lle
HEBEJIMKI 32 00CATOM 1 pO3BaXKaabHI 32 3MICTOM HUTTEB1 1CTOPIT, K1 JIS YUTaA4iB /
CIIyXauiB CIYTYIOTh KOHTEKCTOM TIIyMau€HHS IXHIX Ha3B, sIKI BJACHE € MPUCTIB’ IMH /
npukazkamu «He MokHa OCSTHYTH HEOCSHKHE», «Y OpexHi KOPOTKI HOTH», «Bik
KHUBH — BIK y4rch». CaMe Ha OBOJIOJIHHSI HUMH SIK €JIEMEHTaMU KYJIBTYPH i
BHpa3aMU IOJICHHOTO BXXHUTKY CIIPSIMOBaH1 Pi3HOBUM OHJIAHH 3aBAaHb MICTSA
KOKHOTO TeKCTy. Bukiamad icnaHChKOi MOBH 3a Oa)KaHHSIM MOKE 3aBaHTXKUTH IIi

Mmarepianu B popmari PDF.

OTxe, mpoaHasizoBaHi mpogeciiini 6;oru, Oyaydr HECXOKUMHU, BOJHOYAC HE



cyIepedarh OJIMH OJTHOMY, a PO3IIHUPIOIOTh MOKIIMBOCTI IXHIX KOPUCTYBaUiB, K
CTYJIICHTIB, TaK 1 IXHIX BUKJIa/Ia4iB, Y BUOOP1 HEOOX1THUX HABUAJIHHO-TTI3HABAILHUX

MaTepiaiB.

TakuM 4YMHOM, OJIOT TEXHOJOTIS € OJHIEI0 3 CYYaCHUX TEXHOJIOTIH
dbopMyBaHHS y CTYACHTIB MDKKYJIBTYPHOT KOMIIETEHTHOCTI, 3aCO00M peaizallii Kol
(TexHoorii) CAyTyIOTh aBTOPCHKI OJIOTHM BUKJIaAa4iB 1HO3eMHHMX MOB. IlepeBaroro
OrnoriB (MOPIBHSHO 3 I1HIIMMH Cy4YaCHUMH 3aco00aMH HaBUaHHS) € OIEepaTHBHE
OHOBJICHHSI iXHIMHU aBTOpPaMH HaBYAJIbHO-TII3HABAIBHUX MarepiamiB, 30KpeMa

MPUCBSIUCHUX CBSITAM, K1 MalOTh CBOi OCOOJIMBOCTI MEPeO0ITy B Pi3HUX KYJIBTypaXx.

Bognouac mpodeciitHi Onord BUKIAAA4iB CHPUSAIOTH (POPMYBaHHIO Y

CTY/JICHTIB METOANYHOI KOMIIETCHTHOCTI BUUTEIS / BUKJIaa4a 1CIIaHChKOT MOBH.

[lepcniekTuBH TMOAANBIINX PO3BIIOK MepeadadaroTh JOCHIHKEHHS 1HIITUX
Cy4aCHUX TEXHOJOTrd (OPMYBAaHHS y CTYIEHTIB MIKKYJIBTYPHOI KOMYHIKaTUBHOI1

KOMIIETEHTHOCTI.
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THE IMPORTANCE OF USING NEWSPAPERS IN THE CLASSROOMS

Gaukhar Akhmetova (Arkalyk, Kazakhstan)

Newspapers and magazines, being a mass media, are very important for
students in general, and on lessons of English in particular, as it provides up-to-date
information, informative about everything that happens in the world and around us,
thus deepens and expands the horizons of students. According to the author of the
book "Using newspapers in the classroom", Duncan Foord, newspapers are
important, because they include texts of different types and languages. In newspapers
and magazines we can find poems, comics and articles about new cinema, about new
youth movements, Sports clubs, music, art, environmental issues Newspapers help
keep us informed about what is happening in the world. For this reason, they are of
general educational value and importance to students. As language teachers, we are
also educators. Particularly in the case of the Language of the School, it is the

responsibility of the students to improve their language skills.

There are a number of important points to make about the use of newspapers in

the English foreign language classroom:

1. Availability

English newspapers are available on a daily basis. Moreover, nowadays most
newspapers are available on line, so learners can easily access various English

newspapers and magazines from around the world.

2. Variety

Newspapers contain a wide variety of text types and language styles not easily
found conventional language-learning materials.(e.g.general coursebooks), and

students need to become familiar with such forms. Newspapers provide a natural



source of many of the varieties of written English that become increasingly important

to students, and valuable for language study as they progress.

3. Access to Information

Newspapers and news databases contain a wealth of materials, which can be
searched .By using newspapers and computerized databases students can obtain
information on different topics. Thus, the use of newspapers in the classroom may

help learners master skills and strategies needed to access and obtain information.
4. Content

Because newspapers deal with the outside world, their use in the classroom
bridges the gap between the outside world and the classroom. By using the newspaper
students widen their horizons, learn about other cultures and societies and enrich their
general knowledge.

5. Reader interest

The enormous variety of subject-matter in newwspapers means that any one
newspapers will invariably contain something of value or concern to every reader.
This makes them interesting and motivating for students to work with. Newspapers
report real-life events, and this arouses our natural curiosity about the world around

us and our fellow human beings.

Using the newspaper in the classroom enables learners to integrate all skills
necessary for learning a second or foreign language in a natural way. Students talk
about what they read in the papers; make judgements about it; listen to the
judgements their classmates have made and can write about articles they have read.
Newspapers, thus, provide a stimulus to a wide range of communicative, task- based,
and integrated activities. Using the newspaper in the classroom lends itself very
easily to task-based activities, e.g., research work, presentations, class debates, etc.
The use of newspapers as an instructional tool may thus provide learners with
opportunities to make choices about their learning, and encourage team work and

learner autonomy in the classroom.



The use of newspapers in the classroom enables meaningful and interesting
communication. Not only are newspapers authentic materials in themselves, but they
also evoke an authentic personal response when we read them. By using the
newspaper in the classroom the process of language learning becomes relatively
natural as learners are given real-world opportunities (or simulations) to apply or

adapt knowledge.

In sum, newspapers are an invaluable resource in the foreign language
classroom. They provide learners with exposure to the target language as well as

ample opportunities for using it.
Preparing newspaper materials

It 1s important to remember that the presentation and appearance of teaching
materials can play a significant role in motivating students to read. Technical details
such as the use of photographs and illustrations, the print size and the layout all
combine to help make students want to read, and to enjoy what they read. It is
therefore worth taking the time to produce materials which are as attractive and

inviting as possible.
Practical Guidelines for Using the Newspaper in the Classroom

Before using the newspaper in the classroom, students should be familiarized
with the components of the newspaper. Introduce the students to the various sections
of the paper (e.g., News, Sports, Entertainment, Opinion, Health, Arts, Books,
Science, Technology, etc.) as well as with vocabulary items connected with the
newspaper (e.g., editor, scoop, reporter, correspondent, feature, etc.) Students need to
develop metacognitive knowledge of the processes involved in reading the
newspaper. It is thus recommended to familiarize students with the elements of media
texts and journalistic writing (e.g., headlines, captions, sources, lead paragraphs,

keywords, images, signs, etc.).

Reading activities



One newspaper, or section of a newspaper for each group. Give each group of
four or five learners a newspaper and a piece of paper. Tell them that they have ten
minutes to make a quiz based on that section of the newspaper. Suggest different
kinds of questions, e.g. How long has X been... Where is ...? How many people...?
What happened in ...? Who is...? Who won...? How much did...pay/cost...?

In groups, learners write six questions. Circulate and monitor, checking the
grammar and spelling in the questions (and making sure that questions are not too
difficult!)

When the groups are finished, they pass the paper and the questions to another
group. Set a time limit for new groups to do the quiz. Repeat the process if you have
time. Do feedback and check the answers to the quizzes. This is good to practise the
reading skill of scanning for information.

Why do all the work making a class for a news story when it is right there for
you? You can download a free lesson based on a news story every month at
onestopenglish.com. There are different lessons for elementary, intermediate and
advanced learners for each news story. Take a look at the archive for some great pre-
prepared materials.

It should be noted that teaching students effective reading strategies is an
essential element in using the newspaper in the classroom. Thus, the teacher should
help students develop a complex repertoire of the necessary reading strategies (e.g.,
skimming, scanning, getting the main ideas and supporting details, making inferences
and understanding implicit information, exploring text organization, identifying bias,
identifying and interpreting imagery, summarizing the text critically etc.).
Developing an awareness and understanding of the processes involved in reading the
newspaper will enable students to react and respond to the newspaper in a more

insightful and critical manner as well as to perform their tasks more successfully.
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E®EKTHUBHI METOIU BUKJIATJAHHS AHITIIMCHKOI MOBU
Y MEJUYHOMY BH3

Biosa I'puropsin (M. XapkiB, YKpaina)

BaxinBoro yMOBOIO TiefaroriyHoi JisjIbHOCTI BHUKJIaAadiB MeauuHux BH3 e

dbopMyBaHHS y CTYJICHTIB HaBUYOK 1 yMiHb BYMTHUCS, CaMOCTIMHO BI1AOUpaTu

HAWOUIBIN BaXxJHMBY 1 MOTPiOHY iHGOopMaItio. CyTh hopMmyBaHHsS y400BOT MisIIBHOCTI

CTY/JICHTIB IOJSATaE B CTBOPEHHI MOTHUBIB JI0 HABYaHHA, SKI MOBHHHI HaIlpaBJIsATH

CTYZICHTIB JI0 aKTUBHOTO OBOJIOJ[IHHS 3HAHHIMU, YMIHHSIMH, HABUYKAMHU.

VY 3B's13Ky 3 UM, TIEpe] BUKJIaladaMy BUITUX IIKUT CTOITh HEMPOCTE 3aBAaHHS:

HC JIMIIC JaTH 3HaHH:A, HaBUYUTHU HpO(bCCiﬁHPIM HaBHYKaM 06CTC}K€HH$I, ame 1

HAaBUYKaM aHami3y, 3ICTaBJEHHS, IHTepmperalli, 3abe3neuntd QopMyBaHHS 1
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PO3BUTOK TMI3HABAJILHUX IHTEPECIB 1 3M10HOCTEH, TBOPYOTO MUCIEHHS, I1HIIUMH

!

clloBaMHM HaBuuTHCS "..He paxysamu cumnmomu, a ix 3eaxcysamu" (JxoBaHHI

Moprassi).

3 BEJIMKUM YCIIXOM B MEJIMYHIN OCBITI BUKOPUCTOBYIOTHCS aKTUBHI IMITallliHI
METOJM HaBYaHHS, CyTh SKMX B iMiTamii mpodeciiiHoi AisUIbHOCTI, MOJEIIOBaHHI

KUTTEBUX CUTyaIlld. IMiTamiiiHi MeTOAH, SIK1 ILIATHCS Ha 1TPOBI1 1 HEITPOBI.

Heirposi iMiTamiiiHi MeToau - e GopMu BHUPILIEHHS NPOOJIEMHU, I'PYHTOBAHOI
Ha MOJIEIIOBAaHHI peaIbHUX CHUTyalliid. YCl CTyIeHTH OOrOBOPIOIOTH CHUTYAIllIo,
BUCITYXOBYIOTh JYMKY BHKJIajada 1 BHOCSTb BHUPILIEHHS NPOOIEMH, TAKUM UYHUHOM,
BIJIOYBa€ThCA MI3HAHHS HOBOrO, HaBYaHHA. [0 HEIrpoBHUX IMITAI[IHHUX METOJIB
BIJIHOCUTBHCS BUPIIICHHS MPOOJIEMHU, IO IMITy€E KOHKPETHY CUTYallil0, HAOIMXKEHY J0

PCAJIBbHOI'O JKUTTA.

Hanpuknaa, Bukiagad BUOMpae KIIIHIYHY CHUTYyallll0, CTaBUTh Mepes
CTyICHTaMH KOHKPETHI NUTaHHSA 1 OpraHizoBye ix po30ip 1 OOroBOpeHHs, 3

MTOJIAJIBIIIOIO OIIHKOKO PE3yJIbTaTiB po30opy.

IrpoBi imitamiitHi Metoau Oymytotbest y dopmi rpu. CTyneHTd, 1m0 OepyTh
y4acTh B I'pl, BCTYNAIOTh B POJEBE CHUIKyBaHHA. Bukianad 10 moyarky 1 B mpoueci
TP BBOAWTH KOPHUTYIOYl YMOBH, PO3'SICHIOE CIICHApiil, IO SKOMY BECTUMETHCS Tpa-
po30ip, po3MOALISIE POJi, 3 MOAAIBIIMM OIIHIOBAHHSIM pe3yibTariB. Y IrpOBHUX
METO/IaX HeMa€ MOCJII0BHOCTI i, KOJKHA MOJaibIla Aisl 3aJICKUTh BiJl MONEPEAHIX

T yJaCHUKIB 1 peakilii Ha Il Jii 1HITMX YYaCHHUKIB.

Jlo irpoBUX METO/IB OCBITH BITHOCATHCS JILJIOBI ITpH, POJIEBI CUTYyaIlii, irpoBe

MOJIEJTIOBAHHS 1 MPOEKTYBaHHS Ta 1H.

JijioBa rpa - 11e MeToj HaBYaHHS MPodeciiiHOl AISUTBHOCTI 32 JTOMIOMOTOIO
MOJICTIOBaHHSI CUTYaIlli, OJIM3BbKOI /10 peaIbHUX YMOB; HAaBYaHHSI YMIHHSIM 1 HAaBUYKaM

npodeciitHOT TiSITBHOCTI.

Mera nU10BOi rpu - HAONM3UTH CTYIAEHTIB 10 MaiOyTHbOi mpodeciitHoi

JUSTIBHOCTI, Y TOMY YHMCII Ha aMOyJIaTOpHO-MOJIKIIHIYHOMY pIBHI, HalpuKIaI, 10



poJi JiKaps 3arajbHOI TPAKTHKH, CLILCHKOTO JIKaps, IMIBHJKOI JOMOMOTH, 0
eKCTpeMalbHUX cHTyalii(karactpodu, MOBEHI 1 Tak Jaii); HaBUATA MaOyTHIX

JIKapiB CHUIKYBAaHHIO 3 MAL[lEHTAMU, 1X pOJUYaMH 1 CBOIMU KOJIETaMH.

Jlo MeToJlIB IHTEPAKTUBHOIO HABYAHHS TaK BIAHOCATHCS "MO3KOBHHA HITYpM',
poboTa B rpynax, pojieBa rpa, CUTyalliliHi 3aBJaHHs, CTYJICHT B POJIi BUKJIajada Ta 1H.,
10 (opM IHTEPAaKTUBHOIO HaBYaHHS MOXYTh OyTH BIJIHECEHI YC1 BHUIU TPYMOBOTO

HaB4YaHHHA.

[1ix yac mpoBeAEHHS A1JIOBOI I'PU CTYIEHTH BYAThCSl CTABUTH J1arHO3, CKJIAJIaTH
IJIaH OOCTEXEHHs 1 JIIKyBaHHS XBOPOTro, YMITH AW(EpPEHIIIOBaTH 3aXBOPIOBAHHS,

3HAXOAUTH PILIEHHS B CKJIAHINA CUTYyaIIli.

Y MeauuHiil OCBITI JAUIOBI IFPU TMOBUHHI BIJAMOBIJATH IIECTH O3HAKaM,
chopmoBanum /JI.I. Kapconowm, y sikiii mepia o3HaKa: MOAEJTI0BAHHA - MOJICTIOETHCS
cuTyauis npodeciiHoi IIIbHOCTI, HAPUKIIa, "OCTYIIMB XBOPHIL 31 cKapramu Ha..";
gy "mijg yac 0OXOiy JiiKap MOMITHUB y XBoporo'"; 1 Tak nani J[pyra o3Haka: mepen
I'POBUM KOJIEKTMBOM - Y4OOBOIO I'pYIIOIO, TOCTaBjlIeHa CHiJibHA MeTa - MOCTAaBUTH 1
OOIpYHTYBaTH A1arHo3, MPU3HAYUTH JIKYBaHHS, PU HEOOX1THOCTI HAJaTH JAOMOMOTY.
Tperss o3Haka: po3moxia poJsei: nikaps a0o JiKapiB PI3HUX CHEIiaTbHOCTEH,
maiieHTa, poauyiB maimieHTa 1 Tak jgam YerBepra o3Haka - B rpi "Koncumiym"
IPUIMAaIOTh y4acTh JIE€KUIbKA CTYACHTIB-(axiBLIB PI3HOTO NPOQLIIO 1 3aJIeKHO Bij iX
pimeHHss ado jiii 3MiHIOETbCS cTaH xBoporo. I[I'sita o3Haka - cucTemMa
CTUMYJIIOBAHHSA. Y MEIUYHIA OCBITI CTUMYJIOM CIYXXHUTh "OIly>KaHHs" Mali€HTa Npu
NpaBWIbHO NPUUHATUX [i9X cryaeHrta-nikaps. Illocta o3Haka - 0O0'€KTUBHICTH

OI[IHKM Pe3yJIbTaTiB irpOBOi JISTILHOCTI.

Meta Ttpu - HAOMU3UTH CTYJAEHTIB JI0 peaibHOI MpodeciiHol AiSIBHOCTI,

chopmyBaTu IpodeciitHi HABUYKHU Ta BMIHHSI.

3HaHHs, mpodeciiiHl yMIHHA 1 HAaBUYKH, OTPUMaHI B XOJ1 IHTEPAKTHUBHOTO
3aMHATTS, 3aCBOIOIOTHCSA HAabaraTo MIBHIIE, TIHUOIIE, MIITHO 3aKPIIIIOIOTHCS 1 JIETKO

3aCTOCOBYIOThCS B MOAQIBIIIIN TPOQeCiiHIN AISTbHOCTI.



Ha BigMmiHy BiZ aKTHBHHX METOMIB, I1HTEPaKTHBHI METOAM HaBYAHHS

OpIEHTOBaHI, MepPeayCiM, HA B3a€EMOJIIIO CTYJEHTIB OJIMH 3 OJHUM. Bukiamau Oymye

3aiHATTS Tak, 00 MPOBIAHA POJb B OOTOBOPEHHI TEMH BIJBOAMIIACS CTYAECHTAM.

Micrie BuKIIaada B iHTEPAaKTUBHOMY HaBYaHHI 3BOJAMTHCS JI0 HAMPSMY CTYICHTIB Ha

JOCATHCHHSA IMOCTaBJICHOI METH.

Takum YNHOM, B HpOHCCi iHTepaKTI/IBHOFO HaBYaHHA CTYACHTHU HC JIHIIC

BYATHCS CaMi, ajie y4aTh OJIMH OAHOTO 3a MPUHIIAIIOM - OJIMH yYYUTh YCiX, a yCi BYaTh

KOXHOTI'O.
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HIJISIXW 3ACTOCYBAHHS IHHOBAIIMHUX TH®OPMAIIMHO-
KOMYHIKAIIIMHUX TEXHOJIOT'TH ¥ TPOIIECI BUKJIA JAHHSA
IHO3EMHOI MOBM JIJ151 CTYJIEHTIB BH3

0.0. I'yaiu (XapkiB, Ykpaina)
CydacHuil Tepiof, PO3BUTKY CYCHIIbCTBA XapaKTEPHU3YETbCS CYTTEBUM

BILJTUBOM KOMIT IOTEPHUX TEXHOJIOT1M, K1 IPOHU3YIOTH YCi1 CHepu KUTTS, YTBOPIOIOUH
robanbHe 1H(oOpMaliiiHe cepenoBuie. BiaTak AOCHIKEHHS NUISXIB 3aCTOCYBaHHS
IHHOBaLIMHUX 1H(OPMaLIHHO-KOMYHIKAaLlIHHUX TEXHOJIOTIH B OCBITHIA cdepi,
30KpemMa y Mpolieci BUKJIQJaHHsA 1HO3eMHOT MOBH i cTynaeHTiB BH3 € akryansHuM
st cborofienHs. Came ycrmiiiHe Ta sikicHe BUkopucTaHHs 1HHoBamiiHux IKT moxe
OyTH 3amopykor0 €(PEeKTUBHOTO BTUIEHHSI BCIX HOBITHIX METOIMK Ta MiAXOIIB O

oprasizaiiii HaB4aHHSI.

[HdopMaliiitHO-KOMYHIKAIIIIHI TEXHOJIOTIT — 11€ CyKyIHICTh METO/IIB, 3aCO0IB 1
MIPUIOMIB, III0 BUKOPUCTOBYIOTBCS TSI 00Oy, ONpallfoBaHHs, 30epiraHHs, MOIaHHs,
nepeaBaHHs PI3HOMAHITHHX JAaHWX 1 MarepialiB, HEOOXITHUX IS ITiABUIICHHS

e(hEeKTUBHOCTI PI3HUX BHIB AISILHOCTI [2, ¢.134].

BrpoBa/pkeHHsSI TakKuX TEXHOJOTIH y HAaBYAJIBHUN TPOIEC BUMArae po3poOKu
BI/IMOBIAHOT HAYKOBO-METOAMYHOI 0a3u, IHCTPYMEHTAJIbHUX 3aco0iB 1 CHUCTEM
KOMI'FOTEPHOTO HABYaHHS Ta KOHTPOJIIO 3HaHb, CHUCTEMHOI Ta palllOHAIBHOI
iHTerpaii mMX TEXHOJIOTIH B ICHYIOYl HaBYajbHI MpPOrpaMH Ta OpraHizarmiiHi

CTPYKTYpH.

IcayroTe pi3HI cmocoOM 3acTOCYBaHHS 1HHOBAIIMHUX  1H(GOPMAIIHHO-
KOMYHIKaTMBHHMX 3aC00iB Yy MpoOLeCl BUKJIAJaHHS 1HO3€MHOI MOBHU JIsi CTYACHTIB
BH3, cepen sikux: BUKOPUCTAHHS €IEKTPOHHUX JIEKTOPIB, TPEHAXKEPIB, MIAPYIHUKIB,
CHIUKJIONE/I1i, CIOBHUKIB; PO3pPOOKa CHUTYyal[liHO-POJIbOBUX Ta IHTEIEKTyaJbHUX
1rop; MOJIEJIFOBAHHSI MIPOLIECIB 1 SIBUILL; 3a0€3MEUEHHSI AUCTAHIIMHOT (POpMH HABYAHHS;
MPOBECHHS IHTEPAKTUBHHUX OCBITHIX TeJeKOH(pEpeHIii; moOyaoBa CUCTEM KOHTPOJIIO

W mepeBipKU 3HAHb CTYIEHTIB IUIIXOM BUKOPUCTAHHS KOHTPOIIOIOYUX MPOrpam-



TECTIB; CTBOPEHHS MpE3CHTAIlli HABUAJHLHOTO MaTepiaily; 3AIMCHEHHS MPOEKTHOI 1

JOCIITHUTIBKOI ISITBHOCTI CTyAeHTIB oo [1, c.131].

[HTepaKkTHBHE HABYAHHS HAa OCHOBI IHHOBAIIIMHUX 1H(POPMAIIHHUX TEXHOJIOT1H
JI03BOJIsIE OUTBII TIOBHO peaji3yBaTH LITUH KOMIUIEKC METOAWYHUX, TUAAKTHUYHUX,
NEeAAroriyHuX Ta ICUXOJIOTIYHMX NPHHIMIIB, POOUTH MPOLIEC HABYAHHSA OUIBII
I[IKaBUM Ta TBOPYMM. BUKOpHUCTaHHS 1HHOBAIIMHUX 1HQOPMAIITHUX TEXHOJOTINH A€
MOKJIUBICTh BPAaXxOBYBaTH PIBEHb 1HIIIOMOBHOI MiJATOTOBKH CTYAEHTIB 1 € OCHOBOIO
JUIsL  peamizanii TPUHIUIB 1HAUBIAyamizamii Ta audepeHiianii HaBYaHHS.
BukopucToBytour KOMIT'IOTEPHY MEpEXy, Ha 3aHATTI MOXKHAa OpraHi30BYyBaTH
IHAMBIAyallbHy, TapHy Ta TpymoBy ¢opMmy po0OoTH, 1m0 Mofenoe Qopmar

CHiBpOOITHUIITBA Ta MTAPTHEPCTRA.

TexHoMO0r14HI MOXKIMBOCTI IHHOBAIIHUX 1HOPMAIIHHIX TEXHOJIOT1H MOTYKHI1
Ta 0araroacriekTHi, 30KpeMa MYyJBTUMEIIMHI 3aco0M  J1al0Th  MOMKJIMBICTh
OpraHi3yBaTl Pi3HOMaHITHY HaBYaJIbHY JISJIbHICTh CTYJEHTIB, @ CaMe: BUKOPUCTAHHS
npsMoro edipy ais OMIsALy HOBHMH, [HTEpHETy, pI3HOMAHITHUX BIJ€O-, ayidio
MatepiajiB, XyJ0XKHIX Ta HAyKOBO-TOMYISAPHUX (IIbMIB, MYJIBTUMEIINHUX MPOTpam
CHEIia]bHO MMiITOTOBJICHUX I HABYAIHHOTO MPOIIECY, CICKTPOHHUX MiAPYyYHHKIB,
MYJBTAMEIIMHUX  JIOBIIHMKIB, CHIUKJIONEIIM Ta  CIOBHHUKIB, IpodeciiiHO
30pIEHTOBAHUX KIIMIB, IIO JIO3BOJISIE CTBOPUTH KOMYHIKaTHMBHE CEpPEIOBHILE IS
HABYAHHS, PO3BMBATH 3allIKABJIICHICTh 1O BHUBYCHHS 1HO3EMHOI MOBH, CTBOPUTHU
YMOBH, $IKI MaKCHMAaJbHO TPHUOIMKEHI 10 peaJbHO MOBHOTO CIUIKYBaHHS TpU
BIJICYTHOCTI TMPUPOJHOTO MOBHOTO cepenoBumia. Came MyJIbTUMEIINHI 3aco0u
JTO3BOJISIIOTH 3aJ1TH MalXKe BCl OPraHU YYyTTSA CTYACHTIB, MOEIHYIOUN APYyKOBAHHM
TEKCT, TpadiuHe 300pakeHHs, pyXoMe Bijieo, ctaTuuHi (ortorpadii Ta aymiosamnmuc,
CTBOPIOIOUM  «BIPTyaJibHy pEalbHICTh» CHPABKHBOIO CHUIKYBaHHS. BueHumu
JIOBEJICHO, 110 3aCTOCYBaHHS MYJIbTHUMEIIMHUX MaTepialliB Ta KOMIT IOTEPHUX MEPExX
CKOpOYY€ Yac HaBYaHHS MaiKe BTPUYI, a pIBEHb 3amaM’ITOBYBaHHS Yepe3 OHOYACHE
BUKOPUCTAHHS 300paxKeHb, 3BYKy, TeKCTy 3pocTtae Ha 30—40 % [3]. HaiiBaromimioro

NepeBaror0 TaKux q)OpM 1 MeTO}IiB € BCTAHOBJICHHA CTYJCHTOM CBOI'0 BJIACHOI'O pPUTMY



HaBYaHHA. [, SK pe3ynbTar, peanizyeTbCsi OCOOHMCTICHO-OPIEHTOBAHWUW MIAXIJ [0

HaB4YaHHA.

[linroroBka 110 3aHATh 3 BUKOPHCTAHHSM I1HHOBaLIMHUX 1HGOPMAIIHHIX
TEXHOJIOT1H moTpebye Oararo yacy. [Ipore HEoOXiAHO 3ayBakKUTH, IO 3aCTOCYBAaHHS
LUX TEXHOJIOT1M CTHUMYIIOE HE TUIBKM CTYACHTIB Y BUBYEHHI 1HO3€MHOI MOBH, a U y

M1BUINCHH] KBaTidiKallli BUKIa adiB.

Bci mi TenaeHIii Aar0Th MOXIIMBICTH HE MPOCTO SIKICHO YpPI3HOMAHITHUTH Ta
iHTeHCH(IKyBaTU OCBITHIM TIpollec, a W 3HAYHO IIJBUIIUTH pPIBEHb 3HAaHb Ta
COLI1aJIbHO-KOMYHIKaTUBHOI KOMIIETEHTHOCTI cTyneHTiB BH3.
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THE ENGLISH AS AN ADDITIONAL LANGUAGE IN AUSTRALIA:
TEACHING STRATEGIES

Habelko Olena ( Kropyvnytskyi, Ukraine)

Second language education is a subject of constant public debate in Australia,
reflecting a widespread perception that the cultivation of bilingual skills among
young Australians serves economic, cultural and intellectual needs. However, this
positive appreciation of the importance of language learning translates to low school
completion rates in second languages, high rates of attrition from university language
programs and a decline in the number of languages taught, their duration, spread and

level of seriousness.

It is in this context that the present Australian Education Review has been
produced, to reflect on the wider purposes for language study, and some of the deeper
issues involved in forging a stable solution for their place in Australian schooling. As
a result, the review addresses the state of the national language teaching effort,
reflects on the guiding purposes and offers pointers towards securing a permanent
place for continuous, high-quality and representative second language education in

Australian schooling [3; c. 1].

In any group of English as an additional language (EAL) speakers, there will
probably be students for whom English is the only additional language they speak
and who regard themselves as capable and competent users. In Australian schools,
learning is accessed through English, and achievement is demonstrated through
English. Each area of the curriculum has language structures and vocabulary
particular to its learning domain, and these are best taught in the context in which
they are used. All teachers are responsible for teaching the language and literacy

demands of their learning areas.

EAL/D students: 1) have diverse educational backgrounds. They may have:
a) schooling equivalent to their age peers in Australia, b) limited or no previous

education, c) little or no literacy experience in their first language (or in any



language), d) excellent literacy skills in their first language (or another language),
e) learned English as a foreign language and have some exposure to written English,

but need to develop oral English;

2) already speak one or more languages or dialects other than English. This
language knowledge is an advantage when learning an additional language and, along
with their life experiences and diverse cultural knowledge, provides learners with
resources upon which to build their English language, literacy and educational

development;

3) may have good academic language skills, but struggle with the social

registers of English;

4) are generally placed in Australian schools at the year level appropriate for

their age [1; c. 7].

EAL/D students require specific support to build the English language skills
needed to access the general curriculum, in addition to learning area-specific
language structures and vocabulary. This resource assists teachers to meet those
particular learner needs [1; c. 7]. Program leaders and teachers must decide which
language learning needs can and cannot be accommodated within the program and
what requires referral to language specialists. Adjustments to teaching will need to
change over the duration of the program as students move closer to graduation

[2;c.4].

Students enrol in university courses to acquire knowledge and skills in a
particular subject. Many study in English for the first time. Studying in English
requires more than a good vocabulary and the ability to apply grammatical rules.
University students must use English to understand ideas, interact with others,
express their thoughts orally and in writing, construct arguments and understand
complex texts. An increasing number of students in Australian universities and on
accredited programs delivered on and off shore are studying in English as an

additional language and they do so in a new cultural context, encountering



assumptions and expectations daily which are unfamiliar and often surprising.
Cultural unfamiliarity is important because language learning and culture are
inextricably linked; students must understand them both to make sense of either. In
addition, all newly enrolled students are learning the discourse of their chosen

discipline.

All students, each in their individual ways, need practice in developing
discipline-specific and tertiary-level language skills. All students have responsibilities
for further developing their English language proficiency during their study at
university. Some will need additional support for months (and possibly years) to

become confident and capable users of English for reading, writing and speaking.

Support for language development cannot be the responsibility of individual
content teachers working in isolation. The ideal arrangement involves collaboration
between content teachers, program designers, language support staff, universities as a
whole and the students themselves. All need to work together to ensure students
achieve exit-level English language capabilities. Without planned and coordinated
support, some students might fail to acquire the English language skills which are
necessary for communication in the discipline, for professional employment and for
effective communication in a world where English is increasingly regarded as an

international language [2; c. 3].

English language proficiency has become an important issue in Australian
higher education due in part to a heightened awareness of the role of English
language ability in employment outcomes and the role of international graduates in

meeting skill shortages in the Australian workforce.

There is also an increased recognition within universities of the fundamental

nature of language in learning and academic achievement for all students.

The rapid progress of global higher education is prompting universities in other
countries to address the complex issues of learning and teaching in multilingual

environments. Given the current prevalence of English in work and professional



fields internationally, many universities are seeking better ways for students whose
first language is not English to develop their disciplinary English language

proficiency through academic studies.

For the retention and academic success of international students in Australian
universities, a range of skills and strategies (in particular, written and oral
communication) need to be made visible, explicit, and accessible and, importantly,

integrated within specific disciplinary contexts.

While attending to university entry requirements, the Steering Committee has
emphasized the development of English language proficiency throughout students’
studies. The Steering Committee has been guided by a number of key ideas, as

follows:

* Irrespective of the English language entry requirements of the university,
most students, in particular those from language backgrounds other than English, will

require English language development throughout the course of their studies.
» Different disciplines have different discourses of academic inquiry.

* Students’ English language proficiency can be developed through appropriate

course design, supplemented where necessary by other developmental activity.

* Development of academic language and learning is more likely to occur when

it 1s linked to need (e.g. academic activities, assessment tasks).

* English language proficiency is one part of the wider graduate attribute
agenda since English language communication skills are crucial for graduate

employment. (Final report cnh 1)
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TEACHING VOCABULARY AND MEANING TO PRESCHOOLERS
Edita Hornackova Klapicova

SS Cyril and Methodius University, Trnava, Slovakia

Introduction

As social beings, humans acquire language to satisfy their prominent desire to
communicate with other individuals of their kind, to socialize, to show interest in the
other person, to express belonging, to feel acknowledged by the members of the
community. Language serves these ends, through language humans achieve the
function of communicating messages and operating as social beings in the human
society.

Children acquire their mother tongue on an adult-like level by the age of five or
six. That includes mastering the phonological, morphological, syntactical, lexical,
stylistic, semantic and pragmatic levels within the first six years of life.

The semantic component is an important part of the sound-meaning association
system in the structure of a language. No “two language-culture communities view
reality the same way, and each community’s language reflects its world view, what it
regards as the significant categories and relations of experience” (Wells Lindfors,
1980: 44). The aim of the present paper is to offer some of the possible effective
techniques in teaching vocabulary and meaning to preschool children. These
techniques include the communicative approach, the direct method, total physical

response and the use of a natural speaking environment.



The teaching strategies and activities presented in the paper are based on
several theories. The first is the behaviourist theory, which promotes the idea that
learning is a way of developing habits in the second language through reinforcement
and creating responses to different stimuli. The second is the approach proposed by
Vygotsky, who emphasizes the role of social interaction in second language learning.
The third is the approach based on Bruner’s idea of “spiral curriculum” and the fourth
1s Schuman’s language acquisition theory, which claims that those concepts which the
child masters in the native language will also be transferred to the second language.
The methods applied in the proposed teaching curriculum make use of situational
language teaching, the silent way, the natural approach, the communicative method,
and the total physical response method.

The activities and methods proposed in the paper make use of various visual,
auditory, kinaesthetic, social, and emotional teaching strategies with the purpose to
achieve a certain goal. Learners are viewed as partners, individual and democratic
learners. The teacher adopts the role of an organizer, controller, assessor, participant,
facilitator, resource, tutor and investigator.

The present paper is part of an ethnic research project carried out in a multi-
ethnic community in Lower Austria. One of the ways to access the community was
through English lessons delivered to three to six year-old children, who attend the
local kindergarten. Coming from families with different ethnic background and
mother tongues, the children used German as lingua franca in kindergarten. During
their English lessons, however, the English language was used exclusively as the
language of communication. One of the aims of this paper is to show some of the
teaching techniques and classroom activities through which the foreign language, i.e.
English was taught to this group of pre-schoolers in a natural way and with effective
results. Sample activities from lessons designed by the author in the form of a one-
year curriculum are provided in order to demonstrate the proposed teaching
strategies.

The teaching techniques and strategies including the exemplification of their

usage as well as any other examples and instances provided in the paper are authentic



and come out from the collected research material. This study may contribute to the
general knowledge on effective teaching methods in the EFL classroom for very
young learners and on examination of understanding meaning across languages in

bilingual children.

1. Teaching nouns

This is the group of words that can probably most easily be approached through a
great variety of audio-visual aids, activities, songs, games, rhymes, etc. Visual aids
may include real objects, flashcards, pictures, books, and even artworks, inasmuch as
“more than just a recorded view of a scene, a work of art conveys attitude, character,
or values” (Healy, 2017: 542). For instance, when the main topic of the lesson is
clothing, the vocabulary can be exposed by and practiced on real pieces of clothing.
The teacher may first ask the learners what clothes they are wearing that day and ask
individual learners to point to the parts of clothing they have on, e.g. a shirt, a skirt, a
dress, pants, socks, stockings, shoes, etc. The teacher might then take a basket full of
clothes and take one piece after another, pronounce its name clearly and ask the
learners to repeat. Repetition here is very important, so children become not only
recipients of the elements of language but also active producers. Moreover, children
become more involved in the learning process when they can actively participate in it.
Repetition and drills may become enjoying activities when the learners are being
constantly encouraged to perform a task and praised for having it completed
successfully. Very young learners tend to respond more positively when the
atmosphere in the classroom is positive, joyful, filled with action and even suspense.
The vocabulary exposition may take on a form of a drama. The teacher may adopt the
role of an actor who performs and simulates, as if on a stage, real life situations in
which the vocabulary in question is used. For instance, as he introduces new clothing
vocabulary, the teacher may put different pieces of clothing on him or on some of the
children, such as a hat or a scarf or a rain coat, etc., while making comments on each
piece, such as ‘What is this? Can you guess what I’m holding in my hand right now?

Where do we put it? It’s a rain coat! Can you all say ‘raincoat’ with me? [The



children repeat.] Can you say it again out loud, very loud? [The children repeat very
loud.] That was wonderful, thank you! When do we wear it? When do we put a rain
coat on? When the sun is shining? [Children may say ‘No!’] No, you’re right. We
don’t need a rain coat when it’s sunny outside. Is it sunny outside today? [Children
answer ‘No!’] No! You’re right, it’s not sunny, it’s raining today! Well, we need a rain
coat when it’s raining, right? [Children may answer ‘Yes!’]. So, here, Jonas, can you,
please, come to me, let me put this rain coat on you. And I will take an umbrella. See,
this is an umbrella. Can you all say ‘umbrella’, please? [Children repeat ‘umbrella’].
Again, out loud, please! [Children repeat ‘umbrella’.] That was very well done, thank
you! So, I take an umbrella, when it’s raining outside. See, the sky is not clear today,
it’s cloudy and it’s raining. [Children look out the window to see the rain.] It may be
highly effective when the teacher sets the new vocabulary in a context and in a co-
text. Making comments of different kinds related to particular the lexical item helps
the learners to acquire the possible collocations in which the word is used, to practice
other forms and to hear the word over and over again, so it becomes practiced and
reinforced in various ways. The key is to maintain the learners’ attention, to keep
them excited, involved, and interested. Proceeding teaching any linguistic item in a

similar manner, the very young learners’ performance will be outstanding.

Conclusion

The results from the present research support the theory that children three to
six years old acquire the vocabulary of language with its accurate phonological
representation (pronunciation) and meaning when the vocabulary is presented to them
in a natural setting (context) through real objects used in everyday life (for common
and proper nouns, for instance), such as toys, tools and other objects or other visual
aids, such as pictures and flashcards; when they are physically involved in
performing activities accompanying the acquisition of certain verbs; or invited to
show emotions, such as happy, angry, scared, etc. while acquiring adjectives
expressing abstract notions. These are just a few examples of how vocabulary

acquisition may become a real-life experience for the very young learners.
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BRAINSTORMING ACTIVITIES IN TEACHING ENGLISH
Kadaner O.V. (Kharkiv, Ukraine)

For achieving aims and objectives of teaching social studies teachers are
supposed to use different techniques like group work, class discussion, role play and
brainstorming etc. Technique of brainstorming depends on the capability of human
brain to make association. As learner sees and listens term “law”, so cognitive map of
his/her mind associates it with crime, criminal, lawyer, law-enforcement agency etc.

Al-Maghrawy defines brainstorming as a “group creativity forum for general
ideas” [1]. Brainstorming was developed by Alex Osborn (1888-1966) (successful
advertising executive and business owner) in his book “Your Creative Power”,
published in 1948. “Brainstorm means using the brain to storm a creative problem
and do so in commando fashion, with each stormer attacking the same objective” [1].

Brainstorming is a situation when a group of people meet to generate new ideas
around a specific area of interest. Using rules which remove inhibitions, people are
able to think more freely and move into new areas of thought and so create numerous
new ideas and solutions.

How to brainstorm?

1. The leader or another member introduces the problem. The problem is
expressed as a question (this can be done before the meeting or as first

step in the meeting).



2. The problem is explained in a way that all group members understand its
essence.

3. Some facts about the problem are provided before the students start
brainstorming. A field trip or visit to the place where the problem occurs
can help the group members to see and understand the nature of the
problem.

4. The group meets in a half circle and starts to storm the problem.
Everyone just speaks out his/her ideas. All ideas are welcome, simple
ideas, crazy ideas. The more ideas, the better. No group member,
including the leader, is allowed to criticize any idea. Everyone is
encouraged to use other group members’ ideas to come up with yet
another idea.

5. All ideas are recorded by a note taker (can be the leader or another
person) at a place where all group members can see the ideas. The
easiest way to record the ideas is in form of a list on a flip chart or

whiteboard.
A brainstorming session lasts between 30 minutes and 1 hour. The time set

would depend on the nature of the topic. At the end of the session, a student can
summarize all the ideas that were discussed. Ideas can be evaluated in a second

meeting.
Brainstorming can encourage learners to think more innovatively than if they

were doing a more restricted and routine classroom situation. It allows learners to
remember what they know, and to teach each other. It is a dynamic and stimulating
way to lead learners into a topic.

There are three elements of brainstorming for English language learners. These
are the following: lack of awareness, connecting to prior knowledge, and creativity.
Brainstorming promotes success for students with special needs as there is no one

right answer. Brainstorming is an excellent strategy to: tap into prior knowledge, give

all students a chance to express their ideas, eliminate fear of failures, show respect for
each other, try something without fear, tap into individuality and creativity, eliminate

the fear of risk taking.


https://www.thoughtco.com/prior-knowledge-improves-reading-comprehension-3111202

Here are some ideas that may aid the brainstorming sessions:

1. Discussing and not fighting. There is no winning or losing team while
brainstorming. All the ideas and thoughts are considered and given equal
preference. The teacher should moderate the session so that the discussion is
amiable and students are learning. Also ensure that everyone contributes to the

session.
2. Generate answers. Frame the question that needs to be brainstormed carefully

so that maximum ideas may be generated. Teachers should prepare a list of
sub-questions that may help direct the thoughts of the students in the right

direction in case the discussion hangs or the students get side tracked.
3. Brainstorming in groups. The class may be divided into groups. They may all

be given the same topic. Once the time is over, each group will choose a
student who may read out their ideas. The students may also be given a second
paper to note the ideas that they have missed out. In this way, students are able

to generate and understand all the ideas presented in the session.
4. Paired brainstorming. In this strategy, the students are divided into pairs and

each pair discusses their ideas and notes them down.
5. Pie method. A circle is drawn and the topic written in the center. The teacher

divides the circle into 4 or 6 parts, representing sub-topics. Students are
instructed to generate ideas for each sub-topic and these are written down. At
the end of the session, the diagram represents all the ideas that make up the

total topic.
6. Card method. In this method, students are asked to list their ideas on a stacked

card and pass it to their right. The student on the right reads the idea that was
written and adds to it. In this way, the card is passed around the class with each
individual contributing to an idea. In case someone has no contribution, they
may write a question which could be discussed by the other students. Once all
the cards have been passed around, the teacher may collect them and read back

the ideas to the class.
Group brainstorming is more effective than individual brainstorming. The
essences of interaction with peer and teacher are able to be facilitated using

brainstorming skills. In addition, group brainstorming is important in order to activate



their thinking and create ideas which are able to overcome the difficulty of foreign
language learning. The brainstorming strategy can gather many more ideas in a group
setting than in an individual one.

The benefits of brainstorming sessions are following:

The target group can generate a greater number of alternative responses since
the group’s information and knowledge tend to be more comprehensive and reliable.
The group decision making is democratic in nature. The democratic processes are
more easily acceptable and more consistent with the democratic principles which
ensure equal academic opportunities.

It has been found that brainstorming is an effective teaching strategy,
and it can be easily introduced into language classes. It helps students to become
better learners. This means that brainstorming can play a significant role to improve
student’s content understanding, thematic integration with real life while enhancing
the confidence and communication skills. It 1s largely due to the fact that
brainstorming not only stimulates students’ attention but also interests them to
participate in the class in an interactive and fun-active manner while motivating them
towards the topic in focus.
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METOJIUKA ®OPMYBAHHSA IHIHIOMOBHOI KOMIETEHIIII YYHIB ¥
TEXHIII IMCBMA

Tersana Kanitan (M. KponuBHnubkuii, Ykpaina)

Pepopma cepenHboi 3araJbHOOCBITHBOI IIIKOJIM OPIEHTYE BUMUTENS Ha
MIJBULIEHHS SIKOCTI HAaBYaJIbHO-BUXOBHOIO MpPOLIECY Ta €(PEKTUBHOCTI y BHUBYEHHI
1HO3eMHO1 MOBH, OCKUIBKM ITOYaTKOBUU eTall, rnepeadadae GopMyBaHHS IiAIPYHTS
JUTST OBOJIOAIHHSI MOBOIO, IO BaXKJIMBO ISl YCIIITHOTO 3aCBOEHHS I[HOTO IMPEIMETY

YUYHSIMU.

Hanpukiami XX cr. mpoGrneMy HaBuaHHS NHCbMa JOCHTIKYBaJld BIJOMI
Meronuct, 3-omix sxux I. JI. bim, C. I1. lllarinos, I'. B. Poroga, I. M. Bepeiarina,
H. L. Te3, O. O. Muponto60s, O. I. Bumnescekuii, C. FO. Hikonaesa, K. I. Onumienko

Ta 1H.

MerToro ctarTi € aHaii3 0coOnMBOCTEN (OpMyBaHHS 1HITOMOBHOI KOMIETECHITIT

YUYHIB Y TEXHII[l TUCbMA, a TAKOX POJIl MHUChbMa B HABYAHHI 1HO3€MHOI MOBH B ILIKOJII.

Od4eBuHO, IO B HABYAHHI 1HO3€MHOT MOBH Ha ITOYAaTKOBOMY €Tarli TUCbMO Ma€
BaroMe 3HauyeHHs. Moro pO3MIAIAOTh K 3aci0 HaBYaHHS, IO CIPHUSE OLIBIIT
I'PYHTOBHOMY  3aCBOEHHIO  JIGKCMKO-TPAMaTHYHOTO  Marepiaay, a  TaKoX
YIOCKOHAJIEHHIO HABUYOK YUTAHHS Ta YCHOTO MOBJeHHs. [IrnchMo 3a0e3mnedye kparie

3aCBOEHHS YYHSIMU 1HO3€MHOT MOBH, 30KpEMa MOBHOTO Ta MOBJICHHEBOTO MaTepiaiy.

OcHoBHa MeTa BUPOOJICHHS TEXHIKM MHUChbMa 1HO3EMHOI0O MOBOIO B IIIKOJI
noyisirae 'y ¢opMmyBaHH1 TpadiuHux, kamirpadgiyaux ta opdorpadiyHux HABUUOK
y4HIB. Y mporieci mi€i MisuTbHOCTI YYHI J0NAaf0Th TPYIHOIII, ITOB’A3aH1 3 BUBUCHHSIM
0COOJIMBOCTEM 3BYKO-OYKBEHUX BIAMOBIIHOCTEN Y MOBI, 110 BUBYAEThHCA. [Ipu 1iboMy
BPaxoOBYIOTh 3B’SI30K MHChMa 3 YHUTAHHSIM, OCKUIBKM IXHBOIO OCHOBOIO € OJIHA
rpadpiuHa cucTteMa MOBHM, TOMY HABYaHHS TEXHIKM IHMCHbMa CIIiJ 3I1ACHIOBATH
BOJIHOYAC 3 GOpMYyBaHHSAM TeXHiKHM ynTaHHs. CIIiJ1 3ayBaKUTH, 110 B TIPOIIECI MHChMa,

Ha BIJIMIHY BiJI YATAHHA, YCTAHOBIIOBaHI rpageMHO-QOHEMHI BIANOBIAHOCTI MalOTh



HITY CHPSMOBAHICTh: BiJ 3ByKa J0 OyKBH, TOOTO MijJ 4ac MUChMa CIOCTEPIra€ThCs

KOJTyBaHHS JyYMKH 3a JOIIOMOT0I0 TpadiyHuX CUMBOIIB [4, ¢. 210].

VY MeToauuHiil JiTepaTypl 3alporoHOBAaHO PI3HI KpUTepii Kiacudikaiii yCHUX

Ta MMUCHhbMOBHUX BIIPaB. 30KpeMa MUCbMOBI BIIPAaBU PO3PI3HAIOTH TaKi:
- 32 MpU3HAYEHHAM (TIIITOTOBY1 T4 OCHOBHI);
- 3a cneu(p1KO MOBJIEHHEBOI IISJILHOCTI (PELIEITUBHI Ta PENPOYyKTUBHI1);

- 32 XapakTepoM HaBYaIbHUX [ii (BIOpaBM 3 BIATBOPEHHS, BHUJO3MIHH Ta

KOMOIHYBaHHS MOBHUX CTPYKTYD);

- 3a MIIXO0JAOM JO0 MOBHOTO Marepiandy (BOpaBH Ha IIJIECIPSIMOBAHY aKTHUBI3AIliIO

MOBHOT'O Marepiaay Ta BIpPaBU Ha HEKEPOBaHY aKTUBI3aI[ll0 MOBHOTO Marepiany).

OxpeMi rpynu BOpaB MOKHa KoMOiHyBatu. Hampukian, 3amuc JpyKOBaHOTO
TEKCTy 3 MIJKPECICHHSAM, TMEPECTABISIHHS OKPEMHUX E€JIEMEHTIB 13 3allOBHECHHSM
npomyckiB. Jleski BIpaBu, 30KpeMa BIAMOBiAI Ha MUTaHHSA, PO3MISAAIOTh B YCIX

rpynax. Lle 3aexuTp BiJl CTYNEHs CKIaJHOCTI MUTAHb.

3 omisAoy Ha BUIECKAa3aHE, a TAKOK YPaxoBYIOUYW eTanu (HOpMyBaHHS HABUYOK

MUChMa, BUOKPEMUMO TaKi TPyId BIIPaB:
- BHOpaBH Ha POpPMYyBaHHS HABUYOK TEXHIKU MTUCHMA;
- BHpaBH HA POpMYyBaHHS MOBJIICHHEBHX HAaBHUYOK MHUCHMA;
- BIIPaBU HA PO3BUTOK BMiHb ITHMCHhMA.

Ax ctBepmxye K. 1. Onumienko, mija kaidirpad@iuyHUMU HaBUYKAMU CIiJI YBa)KaTh
HABUYKH HamMCaHHS OyKB 1 OyKBOCIIOJIy4YeHh MOBHU SIK OKPEMO, TaK 1 B MHUCEMHOMY

MOBJIEHHI.

[HO3eMHI MOBH, $IKI MpPOINOHYIOTH JUIsi BUBYEHHS B IIKOJI, BUKOPHUCTOBYIOTH
JaTUHCBbKY Tpadiky. AHaJII3 CUCTEMU JPYKOBAHHUX 3HAKIB YKpPaiHCHKOIO Ta
JATUHCHKOTO aji¢aBiTiB 3aCBIAUYE, 110 B HUX € CX0K1 OykBu (Hanpuknan: Aa, Oo, XX,

Ee, MM, Kk, Pp), OykBu, sixi gyactkoBo 30irarothcsi B HanucanHi (Tt, Hh, Uu, Bb), 1



OyKBH, HAKPECJICHHS SKHX 30BCIM BIAPIZHAETHCS Bil OyKB YKpaiHCHKOTO amaBiTy

(Ss, Ff, Rr, Ww, Jj, Zz) [4, c. 210 — 211].

VY mpoiieci HaBYaHHS MKHCbMa B CEpelHIN IIKOJI nependadyeHo GopMyBaHHS B

y4HIB rpadiuHuX 1 NeBHUX opdorpadiuHux HABUYOK, TOBEJACHUX /10 aBTOMATU3MY.

3a cmoBamu O. O. Mupomo6oBa HaBuaHHA rpadiku (kanirpadii) € cniibHUM
JUTSl TEXHIKM YUTAHHSA 1 TMUChMa, TOMY IO B MOTO OCHOBY TOKJIAJICHO TOW CaMui
MEXaHI3M acoIlIlOBaHHS MEBHUX HAKPECIICHb 13 3ByKaMU MOBJIEHHS, OJHAK MiJ 4Yac
nucbMa (KOIyBaHHS) OCHOBHI omepallii HoOTpiIOHO BUKOHYBAaTH B 3BOPOTHOMY HaIlpsiMi

MOPIBHSHO 3 YUTAHHAM (JICKOTYBAHHSIM).

Crnenudika poOOTH 1 KUIBKICTh BIIpaB y rpadiili 6e3rmocepeHbo 3aliekaTh Bl
CKJIaJTHOCT1 3BYKO-JIITEPHUX BIJHOIIEHb MOBHU. HaliOUIbII MPOCTUM € BUIAIOK, KOJIH
BIJTHOILIEHHS 3BYKa 1 OyKBM MOCTIHHI i BiACYTHS 1HTep(epeHuis 3 piHOi MOBU. Y
TaKOMy pa3l acoliaiisi BCTAHOBJIIOETbCA JIy>)KE€ IPOCTO: 3BYKO - KIHECTETUYHE

CIOPHUUHSTTS — 30POBE YSBJIEHHS — MMCbMOBA JIiA.

JIns 1bOro JIOCTaTHBO HE3HAYHOI KIUIBKOCTI HAWOLIBII IMPOCTHUX BIIpPaB, SKi
IPYHTYIOThCSI Ha BKa3aHUX BHIIE acOIIaIligX Ta MPUITYCKAIOTh ITiABUIICHHS
camocTiiHOCTI yuHs. CriodaTKy y4HI WIyKalmTh Yy poO3pi3Hii aberui abo mpomucax
OykBy 4u OyKBOCIIOJNyY€HHS, SIKI BIJIOBIalOTh 3BYKY a0O 3BYKOCHOJYYEHHIO, IO
BUMOBHB Y4HUTENb. Y TaKWX BIOpaBax MOJAHO MOXJIMBI rpadiyHi BIANOBIIHOCTI, iX
ciijl auuie BUOpartu. BiabIl CKIagHUM € BUNKMCYBAaHHS 3 TEKCTY CJIiB Ta HalMCaHHS

OyKB 1 OyKBOCIIONy4€Hb, K1 BIJIMOBIJAIOTh BUMOBIICHOMY 3BYKY.

3a ymoB momicemii Ta CHHOHIMII rpadeM TOTpPIOHO TOJATKOBI BIpPaBH Ta
30UIBIICHHS X 3arajlibHOi KUIBKOCTI. Y pPoOOTI 3 TOJIICEMIEI0 3HAUHY JOIOMOTY
HAJIAI0Th TAOJIUYKH, SIKI IEPEIat0Th, HATPUKJIIA, BIIMIOBIIHICTh OYKBHU «S» 3BYKaM [S],
[z] Ta [S]. Takox BaXJMBO BUKOHYBaTH crielndiuyHI BIpaBU, SIKI MependaqdaroTh
rpyHyBaHHS Ta BUOIp CIIB 13 HU3KHU 3alpONOHOBAHMX a00 3 TEKCTY 3 ypaxyBaHHSIM
MIPOIOHOBAaHOI BiAMOBIAHOCTI. Hanmpukian, BUOpaTu BCi CIIOBa, y SKUX «S» 3BYYHTH

sk [s] [2, ¢. 299 — 300].



Jlo BmpaB, cripssMoOBaHUX Ha popMyBaHHS Tpadi9HUX HABUYOK, HAJIEKATH:

a) BIpPaBM Ha HAMMCAHHS OKPEMHUX TMPOCTHUX, MOTIM CKJIATHUX JIiTep, SKi
MOBHICTIO a00 YacTKOBO 301raioThCsi B HIMEIBKIN Ta ykpaiHCbKiii MoBax (Aa, Mw,
Oo, Ee, Kx); Tux, 1o BiJIpi3HAIOTHCS, ajie MalOTh CIUIbHI, cxoxi exementu (Dd, Pp,
Uu, Ii, Tt); Tux, sxi He 36iraroTbes 3a HanucanHsaM (Ss, Ff, Ch, ch, Rr Ta in.); mitep 3

JTIaKpUTUIHUMU 3HaKaMH (0, 4, 1i);

0) BOpaBM Ha HAMMCaHHs OyKBOCIOJYYEHb, SKI MEPEAAIOTh OJUH IMPOCTHI
3ByK: [k] — ch, ck; [S] — sch, sp, st; [I] — ie, th Ta cknaanuii 3ByK (audToHT) — [ae] —

ei; [ao] — au; [o] — du, eu;
B) BIIPaBW Ha CIIUCYBAHHS OKPEMHX CJ1B, p€YEHb, TEKCTIB.

Texnika  mucbMa,  KpiM  KamirpadiuHux,  mnepeadadae  BOJIOAIHHS
opdorpadiuanmu HaBuukamu. OpdorpadiyHUMU Ha3UBalOTh HABUYKU HAMCAHHS
CJIB BIAMOBIAHO JO TPaBWJI BHKOPUCTAHHS TUCHMOBUX 3HAKIB Yy KOXHOMY

KOHKPETHOMY CJIOBI.

Sx Bigomo, opdorpadiuHa cuctema HIMEUBKOI MOBHU I'PYHTYETHCS HAa TaKUX
MPUHIUNAX: ) (OHETUYHUMN, KOJU JIITepa MOBHICTIO BIJINOBIA€ 3BYKY, HAIPUKIIA],
fiinf, Mutter, werden; 0) rpamatuyHuii (MopdoOJOTiYHUIN), KOJIU HAIMHCAHHS
BU3HAYAETHCSA NPABWIAMH TIpaMaTUKH, HE3aJeXHO BiJ (OHETUYHHUX JEBlaliid y
BUMOBI Tiei camoi mitepu, Hanpukiaa: Kind (kint) — Kinder (kinder), legte (le:kte); B)

icropuuHuii (Tpanuiiiiauii), Hanpukian: finf, vier, Vater [5, c. 97].

Sx 3ayBaxkuB O. I. BuiiHeBchbKUii, MPOBIAHUMHU MNPUHLMIIAMH B HIMEUbKIN
opdorpadii € poHernuHuid Ta MOPQOJOTIYHUNA, TOMY Ha HUX NOTPIOHO 3BEpTATH
HalOpIe yBarw mig 4ac QopmyBaHHs opdorpadiyHux HaBUYOK. BuBdaru
rpamMatudHy opdorpadiro moTpiOHO pa3oM 3 IpaMaTUYHUMU SBUIIAMHU B MUCHMOBUX
BIIpaBax Ha 3aKPIIICHHS IUX SBUII Y TUCHhMOBIN (opmi. HaitOimbIn ontuMansHUMA
JUIsi 1OTO € MOBHI TpaMaTH4HI BOpPAaBM Ha CIHCYBaHHA, TIpPaMaTUYHY
TpaHcpopMallio, rpaMaTUyHy MiJCTaHOBKY, JOMUCYBAaHHS BiJIMIHKOBUX Ta 0COOOBUX

3aKiHYCHb 3 BUKOPUCTAHHSIM BIJIMOBITHUX TpaMaTHIHUX TpaBui [1, c. 142].



BrnpaBw, siki rpyHTYIOThCSI HA BUKOPHCTaHHI MpaBWJjI, MOXKHA 00’ €THATH y JBI
rpynu: 1. Bopasu, sxi nepen0adaioTh po3iizHaHHS Oyb-SKUX CIiB, IO BiJIMOBIIAIOThH
npaBwiy. Jlo 1i€l rpynu Hanexarb pI3HOMAHITHI BIPaBM Ha BUIKMCYBaHHS,
HANPHKJIaa, IMCHHHUKIB Yy MHOXHWHI, TOOTO BIpaBa MICTUTh CJIOBa 3a IPHHIIUIIOM
«CXOXKOCTI» 1X HamucaHHs. 2. BripaBu, 30pi€HTOBaHI Ha CaMOCTIMHE BXKMBAHHSI CIIIB.
Lle BopaBu, 110 nependadyaroTh MOCTAHOBKY IPYIH CIIiB 200 OKPEMHUX CIIIB y PEUEHHI
y hopMy MHOKUHH 200 TEeBHY 4acoBy (hopmy, 1001p CIIIB 3 Mam’sITi Ha OCHOBI IIEBHUX

opdorpam Ta iHIle.

OBonofinns opdorpadiero Ha OCHOBI JIUIIE MPABUI HEMOXJIIMBE, TOMY IO B
OararboX BHUMAJAKaX TpajAMliiiHEe HAMKCAaHHS HE BIAMOBIJA€ MpaBHIaM (HAaMUCAHHS
cwibHuX aiecniB B Partizip 1I). ¥V mpoMy pasi BaxJIMBO BpaxoByBaTH HE JIMILE
MEXaHIYHE 3anam’ITOByBaHHs, a 1 MUCJIEHHS Y4HIB. 30KpeMa 3aCTOCOBYBATH BIIPaBH,
yKJIaJeHl 3a TpPUHIMIOM aHajorii. HamucanHsa ciiB y Takux BIpaBax y4HI
3armam’sITOBYIOTh Ha OCHOBI 3’CyBaHHS acolliailii 3 IHIIMMH BIJIOMUMH CJIOBaMH.
3a3Buyail JaeThes SKUA-HEOyIb MPHKIAJ, 3a SKUM Y4HI MMOBUHHI Ai0patu cioBa 3

aAHAJIOTITYHUM HaITMCAHHSIM.

VY mpaktuini HaB4aHHS opdorpadii BaKJIWBO BUKOPHUCTOBYBATH TPEHYBaIbHI
nuktaHTd. BoHu € edextuBHUM 3aco0oM 3acBoeHHs opdorpadii, ToMy Ha
MOYaTKOBOMY €Tarli iX CIIiJl 3aCTOCOBYBaTH CHCTeMaruyHO. PO3pI3HAIOTH AEKiIbKa
BU/IIB TPEHYBAJIbHUX JTUKTAHTIB: a) 30POBHUI: YUUTENbh UYUTAE PEUEHHs, 3allUCy€ HA
JIOIII, TIAKPECIOE CKiIaaHl opdorpaMu 1 MOSCHIOE iX; MOTIM PEUYEHHS CTUPAIOThH 1
JUKTYIOTh 3HOBY; 0) MONEPEKYBATBHUIN: YUYUTEIh YATAE PEUCHHS], YUHI aHAJI3YIOTh
HalMCaHHs OKPEMMX CJIiB; HAWCKJIQJHINI CJIOBAa MUINYTh HA JOIIIl; MICIS IHOTO
BUMTENIb YUTAE PEUEHHS 1€ pa3 1 y4YHI 3alUCYIOTh; B) IMOSICHIOBAJIBHHI: YUYHMTEIb
JUKTY€, yCl MUIIYTh Y 30IIMTaxX, OJWH Y4Y€Hb Ha JOUII; JOMYyIIeH] Ha JOIIIII
MOMUJIKM BUNPABISIOTh;, PEUYCHHS, 3allMCaHe Ha JOIIIi, € OPIEHTUPOM s

BUIPABICHHS TOMWIOK [1, c. 143 — 144].

Ha nymky K. I. Onumienko, y HaBYaHHI TUChMa CIIiJI BUOKPEMITIOBATH TPHU

CTalu:



1. OBonoxainus rpadikoro Ta opdorpadicro 13 3aTy4eHHSIM MaTepiay,

OTPaIlbOBaHOTO YCHO.

2. 3aCBOEHHS CTPYKTYPHUX MOJIJICH peueHb, BJACTUBUX YCHIM Ta MUChMOBIH

(dbopMaM CIUIKYBaHHS, iX KOMOIHyBaHHSI B MOBJICHHI.
3. OBONOIHHS MMCEMHUM MOBJICHHSM $IK 32COOOM CITIJIKYBaHHS.
JIJ1st KOXKHOTO 3 €TalliB XapakTepH1 pi3Hi TUIH 1 BUAU BIPAB.

30kpemMa Ha nepuiomy erari popmyBaHHS opdorpadiYHIX HABHUOK

BUKOPHCTOBYIOTh BIIPaBH 3 aHaJ3y, BIPAaBHU Ha 1IeHTU]IKAIIIIO Ta Tu]epeHiiaiiio:

3ByKO-OyKBEHHUM aHaTI3 CJI0BAa; IPYIyBaHHSA CJiB 3 OTHAKOBUMHM 3BYKaMHu, aJie

pI3HUMHU rpadeMamMu;
- TpyIyBaHHS CJIB HA OCHOBI IPOTUCTAaBIEHHS Tpadem;
- audepeHuianis CX0KHUX, ajle He TOTOXKHUX rpadem;
- CIIMCYBaHHJ 3a 3pa3KoM;

- CIHCYBaHHS 3 PI3HUMHU 3aBJAHHSAMHU (IIIIKPECTUTH OyKBY, OYKBOCIIOIYUEHHS,

CJIOBa 3 Ti€r0 camMoio ophorpamoro);
- TpyIyBaHHS CJIB 3 BUKOPUCTAHHSIM KapTUHOK-Oop(dorpam;
- HaNWMCaHHS CJiB 3a 33JJaHUMH TEPIIMMH JiTepaMHu.

Hpyruit eran pazom 3 opdorpadiyHUMU HaBUYKaMH rependadae GopmyBaHHS
JIEKCUKO-TPAaMaTU4HOi MPaBWJIBHOCTI mNuchbMa. Ha 1poMy ertami HaiOUIbII

MOIMUPEHUMU € TaKi BUJIH BIIPAB:
- BIPaBH Ha 3aITUTAHHS-BIIMOBI/I 3 YACTKOBOIO 3MIHOIO MOBHOTO Marepiaiy;
- Ha TpaHc(dopmaIlito MOBHOTO 3pa3Ka;
- Ha TiICTaHOBKY;

- Ha PO3IIUPEHHS Ta CKOPOUECHHS;



- IUKTAHTH.

Ha Tperpomy eTami HaBuaHHS NMUChbMa 1 MMCEMHOTO MOBJIEHHS (OPMYIOTH Iii,
110 3a0e3MeuyoTh BUKJIAJ MOBHOTO MaTepialy B MUCbMOBIN (opMi. 3-MOMiIK pI3HUX

BU/IIB BIIPAaB Ha3BEMO TaKi:

1. Ha monoowiomy cmyneti HA8UaHHSL:

- BIJIMIOBI/II HA 3alTUTAHHS MO0 3MICTY TEKCTY;

- CKJIaJIaHHS 3alUTaHb 10 TEKCTY.

2. Ha cepeonvomy cmyneni:

- BIZITIOBIJII HA 3aIIMUTAHHS 100 3MICTY TEKCTY;

- CKJIaJIaHHS TJIAHY JI0 TIPOYUTAHOTO TEKCTY;

- IepeKas 3a IIaHoM;

- CKJIaJIaHHS JIUCTA APYTOBI 32 3Pa3KOM;

- pe3IoMe JI0 TEKCTY;

- PO3MOBIIb 32 MPUAYMAHUM ITOYATKOM (KIHIIEM);

- IepeKas TeKCTY;

- HaIllMCaHHSI PO3TOPHYTOTO TUTaHy a00 Te3 JIJIsi yCHOTO BUCIIOBIIOBAHHS.
3. Ha cmapwomy cmyneni (Kpim Ha36aHux 6npas):

- HaIllMCaHHSI JIUCTA JPYTOBI (32 3alpONOHOBAHOIO MPOTPAMOI0, CUTYAIIIEI0);
- CKJIaJlaHHs KOPOTKOI aHOTAIlIi 10 CTaTTl Ta 1H.;

- OIHUC KapTHHOK, CJIaiIiB, MiCTa, BYJIMIN; CKJIQJIaHHS J1aJI0Ty 32 TEMOIO;
- CKOPOYCHHS TPOYUTAHOTO TEKCTY (HOT0 MTUCHMOBUI BUKIIAN);

- HaIMCaHHS 3aMITOK J0 I'a3CTH 3a TCMOIO: HABYaHH:I, HO6YT, I[OBBiJ'IHiI, CYCI'[iJ'IBHa

pobota mkosspiB [4, ¢. 215 — 216].



Ha Hamy ayMKy, NHUChMO BHUKOHYE B@XXJIMBY pOJIb Yy HaBYaHHI YCHOTO
MOBJICHHS, YMUTAHHS, JIEKCUKU Ta rpaMaTuku. 3a crBepikeHHsM K. 1. Onuuenko, y
IpoLecl NUCBMOBOIO BHKIJIATy AYMOK CIOCTEpIra€ThbCs (PYHKIIIOHYBAaHHS CIIyXO-
MOBJICHHEBO-PYXOBHX 00pa3iB, SKi 3yMOBJIIOIOTh BUHUKHEHHS BiJMTOBITHUX 30POBUX,
PYKOMOTOPHHX 00pa3iB 1, 3pElITOI0, CaMOro akTy nuchMa. [lucemHe BUCIOBIIOBaHHS
HE € YMMOCh a0COJIOTHO BIJMIHHUM BiJ TOBOPIHHS, TOMY MpaBWJIbHAa OpraHizamis
BUKOHAHHS BIIPaB 3 MHChMa JIa€ 3MOTY Y4HSIM (pOpMyBaTH JEsIKI HAaBUYKH, MOTPiOHI

JU1sl yCHOT KoMyHikariii [4, ¢. 219].

Ha ngymxy €. 1. ItenbcoHa, muceMoBe OQOpPMIIEHHS AYMOK Ma€ 3Ha4yH1
HaBuUaJbHI nepesaru. Lle mpouec GiblI TOBUTFHUIN MOPIBHSHO 3 YCHUM MOBJICHHSM,
110 Ja€ 3MOTY 30CepeIUTH OibIlle yBaru Ha OKPeMHUX eTarax Horo 3ailiCHEeHHs, a e
CTBOPDIOE YMOBHM Ui BXXHBAHHS TaKUX MOBHUX (opm, sKi Ie HEIOCTaTHbO
X (opM y MUCEMHOMY MOBJICHHI FapaHTy€ BUIBHIIIE ONEPYyBaHHS HUMU B YCHOMY

MoBJIeHHI [3, ¢. 190].

Ax crBepmxye €. 1. ItenbcoH, y HaBUaHHI JIGKCUKM ¥ TpaMaTUKU MUCbMOBA

¢ikcallisi HaB4aJIbHOTO MaTepially Ja€ 3MOTy:

CTBOPIOBATH JIOJIATKOBI acoliailii, 1o J0MOMararTh 3anam’ iTOByBaTH

JIEKCUYH1 OJUHULI, pEYEHHS, CTPYKTYPHI 3pa3Ku;

- BHUKOHYBaTH MHCbMOBI BIIpaBU (KJIAcHI i AOMAIIHI1), K1 COPUSIOTh PO3BUTKY

HABUYOK KOPUCTYBaHHS JICKCUYHUMH Ta TPaMaTUYHUMHU SBUIIAMH;
- TMOBTOPIOBATH MaTepia, 3apiKCOBAaHUHN y 30IUTAX YUHIB,

- OpraHi3oBYBaTH yCHI BIIPaBH 3 OMOPOIO Ha 3adiKCOBaH1 B 301IMTaX a00 Ha

JIOIIILII CTPYKTYpPHI 3pa3ku, JIEKCU4H1 eixemMeHTH [3, c. 191].

3arajioM MUCbMO Ma€ MO3UTHMBHUM BIUIMB Ha MPOIIEC MIKIILHOTO HaB4aHHs. [lif
Yyac MUChMa y4HI (PIKCYIOTh 3HAYHY YaCTUHY HaBYAIBHOTO Marepiaixy 1 KOpUCTYIOThCS
IIUMU 3aliCaMHu I 3ay4yBaHHS, TOBTOPEHHS, 3aKPITUICHHS; BOHU 3aCBOIOIOTH Pi3HI

BUJIH ITMCbMOBHUX BIIPpAB, IO € BAXIIMBUM CIICMCHTOM PO3BUTKY yMlHB 1 HAaBHUYOK.



[Ipomec mmcbma mnepembadae omopy Ha BCl BUAM BIAYYTTIB, aKTHBI3yE BCi

aHaII3aTOPU: aKyCTUYHHM, MOBJICHHEBUM, 30POBHIA, PYKOPYXOBHUIA.

JlyMKa TIpo BUKOPHUCTaHHS ONHi€i ()OpMU MOBJICHHS ISl PO3BUTKY IHIIOI HE
HOBa B METOAMYHIM JiTepaTypl, OJHAK HEAOOLIHKA pOJi MUCbMA, MHCEMHOIO
MOBJICHHS B HaBYaHHI 1HO3€MHUX MOB HEraTHBHO BIUIMBA€ Ha BECh HaBYAJIbHUMN
npouec. Bigomo, mo y 90 % mromeit 30poBui KaHall CHPUMHATTA 1H(OpMalii B
JEKUIbKa pa3iB CUJIBHIIUN TOpPIBHAHO 31 ciayxoBuMm. lle mae mimcraBm s
MPUITYIICHHS, [0 OO0CAT 1 MIIHICTh 3aCBOEHOTO MaTepiany, CIPUUHITOrO Yepes
30pOBUH KaHal, OymyTh 3HAYHO BUIIMMU. HemocrarHs yBara 10 muchbma, MTUCHMOBHX
BIIpaB y HaBYaHHI 1HO3EMHUX MOB, BUKOHAHHS SIKUX TOB’si3aHE 3 (DyHKI[IOHYBaHHSIM
OUIbIIOI, TOPIBHAHO 3 YCHUM MOBIICHHSM, KUIBKOCTI aHali3aropiB, CIPUUYUHSIE
301JTHEHHSI HABYAJIBHOTO MpOLECy, IIBUAKE 3a0yBaHHSA, BTpAary BMiHb Ta HaBHYOK,

3100y THX 3HAYHUMU 3ycriisiMu [4, ¢. 219 — 220].

OTxe, y mpoleci HaBYaHHA 1HO3EMHOI MOBHM THCEMHE MOBJIEHHS
BHUKOPHUCTOBYIOTH SIK 3aci0 opMyBaHHS Ta yJOCKOHAJICHHS IPAMaTUYHUX, JIGKCUIHIX
1 MOBHUX HaBMUYOK. BupoOneHHio rpadiuHux ta opdorpapiyHux HaBUYOK MUCbMa
crpusie cucTeMa BIiANOBIAHUX BhpaB. CkiagHicTh (opMyBaHHS TpadiyHUX Ta
opdorpadiuHMX HABUYOK TMOSICHIOETHCS HEBIAMOBITHOCTAMHM MK TpadiyHUMH Ta
3BYKO-MOBJIEHHEBO-MOTOPHUMH 00pa3aMy MOBHHX SIBUII, a TAKOXX PO3O1KHOCTSMHU B
300pakeHH1 Ha MHUCHbMI TUX CaMHUX 3BYKIB, 0COOIMBOCTAMHU OopdorpadiyHuX CHCTEM
JIBOX MOB Ta 1HTep(epeHTHUM BILTUBOM OpdorpadivyHux 1 rpadiyHUX HABUYOK P1IHOT

MOBH.
Cnucok Jiteparypu

1. Bumnescekuii O. 1. Metoanka HaBuaHHS 1HO3eMHUX MOB: HaBu. moci0. — 2-e BuL.,

nepepo0. 1 gom. / O. I. BumneBcekuii. — K., 3nanns, 2011. — 206 c.

2.T'e3 H. U, JIsxounkuii M. B., Muponto6oB A. A. u ap. Metoauka o0ydeHus
WHOCTPaHHBIM s3bIKaM B cpenneii mkone / H. U. I'e3, M. B. JlsxoButikwuii, A. A.

Mupointo60B u ap. — M.: Beicmas mkona, 1982. — 373 c.



3. Itenbcon €. I. Metonrka HaBYaHHS aHTTIIACHKOT MOBH B Ce€peHii mkoii. [TpakT.

noci6. / €. 1. Itenecon. — K., PagsHceka mkona, 1969. — 212 c.

4. Hixonaesa C. FO. MeToanka BUKIIaJJaHHSI IHO3EMHUX MOB y CEpEIHIX HaBUAJIbHUX
3akiagax. — Bua.2-e, sumnp. 1 mepepo0. / C. FO. Hikonaesa. — K.: Jlensit, 2002. —
328 c.

5. lllarmnoB C. ®@. MeToauka o0yueHHs] HEMEIIKOMY S3bIKY B cpeaHei mkoue. / C. .

[Tarunos. — M.: [Ipocsemienue, 1986. — 223 c.

TEXHOJIOI'ISI ®OPMYBAHHS JJOCBIAY MIXKKYJIBTYPHOI
KOMYHIKALII Y IPOLECI BUBUEHHSA IHO3EMHUX MOB

Tersana Koabina (M. XapkiB, Ykpaina)

Y cywacHuX yMOBax IHTEHCHBHUX IIoOami3alifiHuX TMpoOIEeCiB y CBITI
OCHOBHOIO METOI0O BHUBYEHHS 1HO3€MHHUX MOB € PO3BHUTOK 3JIaTHOCTI CTYJCHTIB
3aiiicHIoBaTH MUKKYIbTypHY KoMyHikamio (MKK). BuBueHHst iHO3eMHHX MOB SIK
3acoby MKK no3Bossie mizHaBatu iHII KyJabTypH 1 HAOyBaTu KOMYHIKAaTUBHI BMIHHS
JUIS yCIIIIHOT Mpo(heciitHOT TIIbHOCTI HA MIKHAPOAHOMY PIBHI.

VY BumI KO HAa HEMOBHUX CHEIIaJbHOCTSIX HEPIAKO CIIOCTEPITaETHCS
CUTYyaIlisl, KOJIM CTYJACHTH Ha 3aHSTTI 3M1MCHIOIOTh XaOTHUYHY HaBYAJIbHY AISUIBHICTD,
MPOIyCKaouu [ii, 000B’S3KOB1 AJiA SIKICHOTO 3aCBOE€HHS HABUAJBHOTO Marepiaimy.
[TopymieHHsT MOCHIIOBHOCTI €TamiB y HOro 3aCBOEHHI CIPUYMHSIE T€, 110 BOHU HE
MOXYTh 3IMCHIOBAaTH KOMYHIKaTUBHY AISUIBHICTb, a 1€ MPU3BOIUTH O pO34apyBaHHS
1 3HEBIPH y CBOIX CHJIaX.

3 icTopii memarorikd BiJoOMI €(QEKTUBHI TEXHOJIOT1I HaBYaHHS, SKi
3a0e3MeuyIoTh BiITBOPEHHS PE3yNbTaTiB iX 3aCTOCYBaHHS 3aBISKA TOMY, 110 BOHHU
IPYHTYIOTBCS. Ha TIMOMHHUX 3aKOHOMIPHOCTAX TIICHUXIYHOTO PO3BUTKY JIOAMHU 1
BPaxOBYIOTb OCOOJIMBOCTI HaBYaJIbHOI JISUIBHOCTI (TEXHOJOTISE CaMOpPO3BHUTKY
M. Monteccopi, Bansaopdcrka mnemarorika, CHUCTEMHU pPO3BHBAJILHOIO HaBUAHHS

JI. Burorcekoro 1 JI. 3ankoBa, TexHOOTil HaByalbHOI misuibHOCTI B. JlaBmmoma 1



J1. EnbkoHiHa, Teopis moeramHoro dopmyBaHHs po3ymoBux mii I1. [amemepina,
«KOHTEKCTHE HaB4YaHHs» A. BepOHIIBKOro, «IHTEHCUBHE HAaBYaHHS 1HO3EMHHUX MOBY
I'. KutailroposicbKoi, TEXHOJIOT1Sl CTBOPEHHS cUTyallli ycrmixy A. benikina Ta iHm).

Ha cywacHoMy ertam pO3BUTKY TMENAarorivHOi HayKd BCE OUIbIIE BUYEHUX
MeJaroriyHy TEXHOJIOTII0 PO3IVISAIAI0Th SIK MOCTIOBHY, B3a€MOIIOB’S3aHy CHCTEMY
N1 mejarora, CHOPSIMOBAHMX Ha BUPIIIEHHS TMEJAroriyHUX 3aBlaHb, abo K
IJIAaHOMIPHE 1 TIOCIHIJIOBHE BTUICHHS Ha TPAKTUIl Hamepea CIpPOeKTOBAHOTO
nengaroriyHoro nporecy (B. bespykosa, B. becnansko, I. IcaeB, B. CnacThoHiH Ta
iHmri). OTke, TearorivHa TEXHOJOTIS Tependadyae HayKOBE MPOEKTYBAaHHS 1 TOYHE
BIJITBOPEHHS TIEIArOT1YHUX JIIH, SIK1 TapaHTYIOTh YCITIX.

HapuanbHa AisSIBHICTH, K 1 OyAb-SIKMM BHJ JISUTBHOCTI, MOJUISAETHCS HaA
iHBapiaHTHI eranmu (OpIEHTYBaHHS, TII3HAHHS, TIEPETBOpPEHHS, pediekcia 3
MOJAJIBIIMM KOPUTYBAaHHSM OTPUMAaHHMX pe3yibrariB). Tox s JTOCSTHECHHS
nocraBieHoi Metu  QopmyBaHHs gocBimy MKK  HeoOXilHO 3acTOCOBYBaTH
1HBaplaHTHY TEXHOJIOTiI0 1 JOTpUMYBaTHCsl BCIX eTamiB ii peamizamii. Crneunudika
HaBYaJIbHOTO mpeameTa “IHo3eMHa MoOBa” 3yMOBIIOETHCS THUM, IO caM 00 €KT
BHBUCHHS — 1HIIOMOBHA KOMYHIKaTHBHA JISUIBHICTh y IOBCSKJICHHHUX, aKaJeMIdYHUX
Ta mnpodeciiHuX cuTyamisix — € 3acobom ¢opmyBaHHSA, (GOPMYITIOBaHHS 1
BucioBnoBanHa aymku B mporeci MKK. Otxe, HaBuaHHS 1HO3EMHUX MOB €
(dbopMyBaHHS JIOCBIy KOMYHIKaTHBHOI ISJIBHOCTI B CHUTYyallisiX MDKKYJIBTYPHOT
KOMYHIKaIIii.

Ha ocnoBi ncuxomnoriunoi crpykrypu aistibHOCTI (O. JleonTheB, 1. 3umHs),
Teopili TMOeTamHOro 3aCBOEHHS 3HaHb 1 (OPMYBaHHS HAyKOBUX TMOHSTh
(I. Taneniepin, H. Tanuzina) oOrpyHTOBY€EMO TakKl €Tamu MEJaroriyHoi TEXHOJIOTii
dbopmyBanHsa qocBimy MKK: MoTHBamiiiHO-1111b0BHH, KOMYHIKaTHBHO-ITI3HABAJIBHUH,
KOMYHIKaTUBHO-ISUTbHICHUHM, IIIHHICHO-pe(IeKCUBHUIA.

Ha MoTHBaIiiiHO-LINILOBOMY €Tall 3I1MCHIOEThCS OpIEHTALllsl YYaCHUKIB
NEeIaroriyHoro rmpoiecy (CTyAEHTIB 1 BUKJIAQJa4ya) y HaBUalbHINA aAismibHOCTI. Ha
HbOMY BIJIOyBaeTbcad (OpPMYBAaHHS TO3UTHBHOI Mi3HABAJbHOI MOTHUBalli Ta

aKTUBI3alllsl HASBHUX 3HAHb 1 JOCBIAY CTyAeHTIB. [legarorivHuMu UIIsIMUA BUKJIaada



€ Takl: BHUKJIMKAaTH IHTEpEC JI0 HaBYAJIBLHOTO Marepiany (TeMu abo TEKCTy) 1
chopMyBaTH TO3UTUBHY MOTHBAIIO 1O HOro BUBYEHHS; BBECTH B TEMATHKy /
npoOJIeMaTHKy 3aHATTS; TIOB’ A3aTH MaTepiaj, [0 BUBYAETHCS, 3 HASBHUMH 3HAHHSIMH,
BMIHHSIMH, JKUTTEBHM JIOCBIJIOM CTY/ACHTIB, 1 TOJOJIaTH TAaKUM YHHOM MOBHO-
MUCJICHHEBI Oap’€pd y 3aCBO€HHI HOBOI HaBYaJIbHOI 1H(OpMaIii; BUSBUTU PIBEHb
IHIIIOMOBHOT KOMYHIKAaTUBHOI JISJIbHOCTI; CTBOPUTH CHPUSITIUBY armocdepy miis
CIIJKYBaHHS 1 B3a€MOJIi yYaCHUKIB TEAaroridyHoro mpoiiecy. Pe3ymsrarom maHoro
eTany 1 He0OX1JTHOI0 YMOBOIO JIOCSTHEHHSI €()eKTUBHOCTI IMEJAaroriyHOro MpoIecy €
ChuTbHE 31 CTyACHTaMu BHU3Ha4YeHHS 1uied QopmyBanHs ngocBimy MKK.
MoTuBaiifHO-IIIJTLOBUI €Tal XapaKTepU3YEThCS € MEPEBAKHO MPSIMUM YITPABIIHHIM
HABYAJIbHOIO JISUIBHICTIO CTYAEHTIB 3 OOKy BHKJIanaya, SIKUA OPIEHTYE iX Y HOBOMY
HABYAJILHOMY MaTrepiai 1 BIIOBIIHIM KOMYyHIKaTHBHIN CHTYyaIIii.

MeTor0 KOMYHIKaTMBHO-II3HABaJbHOTO eranmy (opmyBanHs nocBiny MKK e
pO3pO0IIEHHS MOZIEIT 00’ €KTa Mi3HAHHS; BA3HAYEHHS 1Or0 CyTHICHUX XapaKTEPHUCTHK.
CryneHTaM HEOOXiJHO 3acBOiTHM HOBY 1H(OpMAIII0O CTOCOBHO 00’€KTa, IO
BUBYAETHCS, a Takoxk 3acoou MKK (BepOanbHi 1 HeBepOasibHi), 0€3 AKUX HEMOXKIIUBE
BUPIIIECHHSI TPAKTUYHUX 3aBJaHb OCOOMCTOro U mpodeciiiHoro xapakrepy. OTxe,
pe3yJbTaTOM JIAaHOTO €Taly € PO3BUTOK iXHbOI KOTHITMBHOI cdepu 3a paxyHOK
BBEJICHHSI HOBO1 1H(OpMallii, yTOCKOHAJIEHHSI KOMYHIKaTUBHUX YMIHb CTOCOBHO HOBO1
TeMaTuku, (OPMYBaHHS CYO'€KTHUX SIKOCTEH OCOOHMCTOCTI, a TaKOX BHUPOOJICHHS
cTparerii TBOPYOTO 3aCTOCYyBaHHs 3100yTuX 3HaHb y HOBUX ymoBax MKK. Ilig vac
CHOIIBHOI JISJBHOCTI BiAOYBAa€TbCA MepexiJl CTYAEHTIB BIJ MO3ULIi 00’€KTa
yIpaBIiHHSA 3 00Ky BHUKJIaJa4a JI0 y4acTi B yIPaBIiHHI MPOIIECOM HaBYaHHS 3aBISKU
MOCTYINOBIM Tmepenadi iM BHUKJIaJaueM YaCTUHHU YIPABIIHCHKUX (QYHKIIN yepes
3aJTy4eHHS 0 CaMOCTIHHOI MMOCTAaHOBKH 1 BUKOHAHHS 3aBJaHb, OOTPYHTYBaHHS CBOIX
pIIlICHb, IJTAHYBaHHS CBOIX Jii TOIIIO.

Mera KOMYHIKaTUBHO-AisUIbHICHOTO etamy (¢opMmyBanHd jgocBiny MKK
MOJIATAE B YTOYHEHHI XapaKTEPHUCTUK O0’€KTa BHWBUCHHS, JCTAIBHOMY 3aCBOEHHI
HOBOI TeMaTu4Hoi iH(opMallii, akTHBI3aIlli BBEIEHOIO JIHTBICTUYHOIO Marepiaiy

(JIEeKCMYHUX OJUHULB 1 IPaMaTUYHUX CTPYKTyp, nmoTpiOHux it npouecy MKK).



OCHOBHUMU IUIAKTHUYHUME 3acobamu ¢hopmyBanHsa aocBiny MKK Ha manomy erari €
CHUCTeMa TBOPYMX 3aB/IaHb, CIPSIMOBAHA HAa PO3BUTOK MPOMAYKTUBHOI MUCIIEHHEBO-
MOBJICHHEBOI  JIISJIBHOCTI 1 BIANOBIJHUX KOMYHIKaTUBHUX yMiHb. CryaeHTam
MPOIMOHYIOThCSA TPAKTHUYHI 3aBAaHHS 31 CTBOPEHHS «TOTOBOTO  IMPOIYKTY»
MOBJIEHHEBOI JISIIBHOCTI (YCHOI Ta MHUCHMOBOI) IMij Yac MPOBEACHHS IIJIOBUX 1rop,
JUCKYCiH, IHTE€pPB’10, MpE3EHTAlll, MePEroBOpiB, 1HCUEHYBAaHHS TEKCTY, HaIlMCAaHHS
nepekasiB, TBOPIB, OCOOMCTHX Ta JIJOBUX JIMCTIB, PEKIIAMHUX TEKCTIB, pPE3IOME,
pedeparie abo aHoTamiii 10 TEKCTIB PIi3HUX CTWIB Too. KoMyHIKaTHBHO-
TISTTBHICHUNA  €Tall  XapaKTepU3y€ThCS CAMOYTPABIIHHSAM CTYJAEHTIB, $KI 3/aTHI
CaMOCTIHHO 1 TBOPYO BUPINIYBATH 3aBJIaHHA Yy CKIaAHUX 1 3MiHeHUX ymoBax MKK.

Ha uiHHiCHO-pedieKCUBHOMY €Tarl BIJOYBa€ThCS CIIBCTABICHHS OTPHUMaHHUX
pe3yabTariB 3 MUIAMH, CHOPMYJIHOBAHMMH Ha TIOYaTKy HABYAIBHOI JiSUTBHOCTI.
Pednekcis (nar. reflexio — 3BepHEHHS Hazaj, BITOOpPa)KEHHs) PO3MIISAAETHCS SIK
MUCJIEHHEBUHM MPOIIEC, CIPSIMOBAHUN Ha aHalll3, PO3YMIHHS, YCBIJIOMJIEHHS ceOe 1
CBOIX [Iif, KOMYHIKaTUBHOI IIOBEIIHKH, MOBJICHHS, JOCBiAy, MOYYTTIB, CTaHIB,
3MI0HOCTEH, XapakTepy, CTaBJIEHHS JIO IHIIUX, BJIIACHUX PE3yJbTaTiB BHUKOHAHHS
3aBlaHb TOIIO. TakWM YWHOM, Yy TMPOIECI 3aCBOEHHsS HaBYAJIbHOI 1HQOpMaIli i
HaOyTTs pocBigy 3niicnenHss MKK y cryneHTiB GopmyeTbes eMOliiHO-IIIHHICHE
CTaBJIEHHS 10 HAaBKOJIMIIHBOIO CBITY, CBO€I MpOo(deCiiiHOI AISIbHOCTI, IHIIUX JIHOAEH 1
camoro ceoe.

OT1xe, MPOAYKTOM HaBYaJIbHOI JISUIBHOCTI 3 1HO3eMHOI MOBHU € nocBig MKK,
AKMU BKIOYae HaOyTI LIHHICHI Opil€eHTamli B CBITI, YCBIJOMJIEHHS (akTy
PI3HOMAHITHOCTI KYyJABTYp Ta iX B3a€EMHOTO BIUIMBY, 3JaTHICTh JI0 ITOPIBHSHHS
Croco0y J>KUTTS, KOMYHIKaTUBHOI TOBEIIHKH, CHCTEM I[IHHOCTEH IPEJICTaBHUKIB
pPI3HUX HapoOJiB TOIO. BuWBYalOYM 1HO3€MHI MOBH, CTYACHTH YCBIJOMIIOIOTH
ICHYBaHHSI KyJIbTYpPHO 3yMOBJICHHUX BIJIMIHHOCTEH, IO BUSBISIOTHCS Y TPAAUIIISIX,
CUCTEMI COLlAJIbHUX HOPM Ta ILIHHICHUX OpI€HTAIlld, KOMYHIKaTUBHIN MOBEMIHII il

HOCI1B y o0yTi 1y npotuieci npodeciitHoi JisSIbHOCTI.



Otxe, mpoekTyBaHHS TexHOJOTii QopmyBanHs gocBinry MKK Ha ocHOBI
1HBap1aHTHOI TEXHOJIOT1I 3IMCHEHHS MISIIBHOCTI 1 3 ypaxyBaHHAM KOMYHIKaTUBHOI
cnenugiku npeaMera «lHozeMHa MOBa», CyBOpe JOTPUMAaHHS BCIX il €TamiB crpusie
JOCSTHEHHIO TIOCTaBJIEHOT METH. 3aBIaHHA BHUKJIAJada TOJATAE Yy po3poOiri
BIJIMOBIAHOI MEAAroriyHoi CUCTEMM 1 BU3HAYEHHI ii €JIeMEeHTIB (IIJIeH, MPUHITUIIIB,
3MICTy, METOJIB 1 3aco0iB), a TakOX Yy BIPOBAKEHHI JAMJAKTHUYHUX 3aco01B
YIpaBIiHHS HAaBYAIBHOIO JISUTHHICTIO CTYACHTIB Ha KOXKHOMY 3 €TalliB IeJaroriyHoi
TexHoJorii. HasBHICTh 3BOPOTHOTO 3B’SI3KY 3aBISKH J1aJOTIYHUM BIJTHOCHHAM MiX
YYaCHHKaMH TEaroriYHOro Tpolecy 3abe3nedye MOXIIMBICTh KOPEKIlli mepediry

HABYAJIbHOI JIsUTbHOCTI 3 (hopmyBanHs nocBiny MKK.
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BUKOPUCTAHHSI IHTEPAKTUBHOI JIOIIIKA HA 3AHSITTSAX 3
AHIUIIMCBKOI MOBH

Lnona KocrikoBa (XapkiB, Ykpaina)

Sk BiIOMO, pPO3BHHEHI KpaiHM CBITY NEPIOAMYHO 3MAIWCHIOIOTH pI3HI 3a
MaciTabamMu peopmMu HaIllOHATHPHUX CHCTEM OCBITH, BIPOBA/KYIOTh 1HTEPAKTUBHI
1HHOBAIlli, 1I€ CTOCYEThCA W BUKOPUCTAHHS EJIEKTPOHHOI IHTEPAKTHBHOI JOUIKH.
[IpobneMy OKpeMHuX acleKTiB 1HTEPaKTUBHOTO HAaBYaHHS 1HO3EMHOI MOBH
nociipkyBanu Taki B4eHi, sk L. I. Kocrikosa [1], JI. I. Mopceka, C.FO.HikonaeBa Ta
1H. MeTa JOCHIKEHHSI — CXapaKTepU3yBaTH MICIIE EJIEKTPOHHOI IHTEPAKTUBHOI

JOIIKU HA 3aHATTAX 3 aHIVIIHCHKOT MOBH.

besnepeuno, iHTepaKTHBHE HABYAHHS — II€¢ HaBYaHHS, SKE BiNOyBaeThCA 3a

YMOBM MOCTIMHOI, aKTUBHOI B3a€MOJIi BCIX YYaCHUKIB HABYAJIBLHOIO MpOLECY; IIe



CIIiBHABYaHHS, B3a€MOHABYaHHS (KOJICKTUBHE, TPYIOBE, HABYAHHS Y CIIBIIpaIli), Jie i

CTYJIEHT, 1 BUKJIaJlad € PIBHOMPABHUMH CyO’€KTaMM HABYAJIBHOTO Mpoliecy. Take

HaBYaHHS TOTpeOye HAMPyX EHOI PO3yMOBOI POOOTH CTYAEHTa, MHOro BIACHOI

aKTUBHOI y4acTi B IbOMY IPOILIECI.

[lepuri iHTepakTuBHI qomiku Oynu BumytieHi Gpipmoro SMART Technologies y
1991 poui. Buknagayi cranu mnepmvMu, XTO 3pO3yMiB TOTEHLIAN EJIEKTPOHHUX
IHTEPAKTUBHUX JOMIOK Il HaBYaHHS, MPE3CHTAIlI, IHTEPAKTUBHOTO TUIAKTUIHOTO
3aco0y. Ha ceoromHimHii JeHb I1HTEPAKTUBHUMHU JONIKAMHU TOJOBHHM YHUHOM
KOPUCTYIOThCS came BuKianadi (Oaratuit  gocBig  HakommyeHo y  CIIIA,

BenukoOpuranii Tomio).

InTepaktuBHa nomka SMART Board — e ceHcopHuit qucriiei, 1o mpairoe sk
YacTHMHA CHUCTEMH, B SIKYy TaKOXX BXOAMUTh KOMII'IOTep Ta mpoektop. Komm’rotep
HaJcuiae 300paxkeHHsT Ha mnpoekTop. Ilpoekrop mnepemae 300pakeHHST Ha
IHTEPAKTUBHY JOIIKY. BOHa mMpaitoe 0JHOYACHO SIK MOHITOpP Ta MPUCTPIN BBEACHHS
JAHUX: KePYBaTH KOMIT FOTEPOM MOXKHA JIOTOPKAIOYKCH JO MOBEPXHI JOMIKHU. SKIIO
gKach IporpamMa BIJKpUTAa Ha KOMII'IOTEPl, BH MOXKETE MPALIOBAaTH 3 HEIO
Oe3nocepelHbO Ha 1HTEPAKTUBHIN gomni. Bam naneup mpaimtoe sk muika. OnHe
noTopkaHHs 110 iHTepakTuBHOI nomku SMART Board popiBHIOE KiallaHHIO JTiBOT
KHOIIKM MuIi. Binkpuiite mporpamy Tak camo, ik BU POOUTE 11€ Ha KOMIT I0Tepi, ajie

BUKOPHCTOBYIOUHU CBiil BIIaCHUI MaJielb.

[{i gomKu MOXYTh 3MIHMTH BUKJIAJaHHS 1 HaBYaHHS AaHIIIACBKOI MOBHU B

pi3HKMX HanpsiMkax. Hanpukian, Tpu 3 HUX:

1. TlpesenTarii, 1eMOHCTpaIlii Ta CTBOPEHHS BIPTYyallbHUX MPOLECIB 1 SBUII
Mojesneil. Bukopuctanus HeoOXiTHOTO MPOTPaMHOrO 3a0€3MEYeHHS Ta PECypCiB B
MOEJHAHHI 3 1HTEPAKTUBHOK JOLIKOKD MOXE MOKPAIIMTH PO3YyMIHHS HOBHUX

rpaMaTUYHOTO Ta JEKCUYHOTO MaTepiay.

2. AKTUBHE 3aJlydeHHS CTyAEHTIB. MoTuBallig 1 3ajdydaHHsS CTYJCHTIB Ha

3aHATTI MOXKe OyTH ITIBUIIIEHA 33 PaXyHOK BUKOPUCTAHHS 1HTEPAKTHBHOI JIOIIKH, 0O


https://uk.wikipedia.org/wiki/%D0%9D%D0%B0%D0%B2%D1%87%D0%B0%D0%BB%D1%8C%D0%BD%D0%B8%D0%B9_%D0%BF%D1%80%D0%BE%D1%86%D0%B5%D1%81

CTYZIEHT PO3yMi€ MUTTEBHM 1HTEPAKTHBHUHN 3B'I30K 1 OJpa3y K OTPUMYE BIAMOBIIH HA

BHUKOHAHC 3aBJIaHHA.

3. IlokpamenHss temmy Ta Xoay 3aHATTA. BuUKOpUCTaHHS 1HTEPAKTUBHOI
JOIIKM MOKE€ TOKPAIIMTH IUIaHYBaHHSA, TEMIT 1 X1JI YPOKY, 3pOOMTH HOro OuIbII

[[IKaBUM, PI3HOMaHITHUM 32 PaxXyHOK HaOUYHOCTI MaTepiaiy.

besnepeuno, iHTEpaKTUBHA JIOIIKA — IIIHHUN 1HCTPYMEHT JJii HaBYaHHS BCI€i
rpynu. lle Bi3yanpHHII pecypc, KOTPHH J0omoOMarae BHKJIAgauy MpPe3eHTyBaTH HOBUH
Marepiajg ayXe >KBaBO 1 3axOIUTIOI0Ye, JI03BOJIAE€ MPEACTAaBUTH iHGOpMaIiio 3a
JOTIOMOTOI0 ~ PI3HOMAHITHUX  MYJABTUMENIMHUX PpEecypciB, CTYACHTH MOXYTb
KOMEHTYBaTH Marepiai 1 BUBYATH JIEKCUYHUN MaTepiall UM rpaMaTuyHi CXeMU OUIbII
neranbHo. IlpaBuibHa poOoTa 3 IHTEPAKTHUBHOIO JOLIKOID MOXE JONOMOITH
BUKJIaJlauy T[E€PEBIPUTH 3HAHHS CTyACeHTIB. [lpaBuibHI NUTAHHS A1 TOSCHEHHS
JIeSIKUX 11el PO3BUBAIOTH IUCKYCIIO, JO3BOJISIIOTH YUHSIM Kpallle 3p03yMiTH Oyab-sKHii
HaBYAJIbHUI Marepiai. Kepyroun oOroBOpeHHSM, BUNTEIh MOXKE CIIPUATU CTYJCHTIB
0 poOOTH B mapax, MajauxX Ipylax, HaMpPaBUTU CTYICHTIB 0 pOOOTH B HEBEIIMKUX
rpynax. He Bukimkae cymMHiBY, 110 IHTEpaKTHBHA JOIIKA € IEHTPOM YBard JIsl BCi€i
IpyIy, TOMy MOXXHA BUJIJIUTA HACTYIHI BUJIM HABYAIBHOI JISUIBHOCTI, TOCTYIHI TIPH

BUKOPHUCTAaHHI IHTEPAKTUBHOI JTOLIKU:
- Po0oTa 3 aHITIOMOBHUM TEKCTOM 1 300paKEHHAMU.
- HanucaHHs KIIFOYOBUX CJIIB 32 JIOMIOMOTOI0 €JIEKTPOHHUX YOPHMUIL.

- 30epiranHsl 3poOJICHUX 3aMITOK IS Mepefayi eJIeKTPOHHOIO MOIITORO,

po3mitieHHs B [HTepHeTi abo IpyK.

- BinbHe mepemilieHHs MO KJacy MpH JEMOHCTpallii MpOorpaMHOro

3a0e3neueHHs: a00 poOOTI 3 HUM Nepe]l ayIUTOPIEIO.
- CTBOpEHHS 3a JOMOMOTO0 M1a0I0HIB 1 300paXKeHb 3aBJaHb ISl 3aHATTS.

- JleMoHCTpaliss 1  HAaHECEHHS  3aMITOK  3BEpPXy  HaBUAJIBHOTO

BiJleoMarepiay.



- Buxopucranus BOyJoBaHMX B IpOrpaMHe 3a0€3MEUeHHs] IHTePAKTUBHOI

JIOIIIKH MPE3EHTAIIHHUX THCTPYMEHTIB IS 30aradyeHHs AUJIaKTHYHOTO MaTepialy.
- JleMoHCTpaIlis mpe3eHTallild, CTBOPCHHUX CTYJICHTAMH.

Buknanadi 3a3HauaroTh, 0 3aBISKH IMOSBI B ayIUTOPil IHTEPAKTUBHOI JOLIKU
3MIHIOIOTbCSI HaBiTh HaimpoOnemHuimi cryaeHTd. CTyneHT, skuil panime OyB
NAaCUBHUM Ha 3aHATTI, CTA€ aKTUBHUM, MOYMHAE TBOPYO MHUCIUTH. CTYNEHT, SKUM
3aBKau OyB TiNEpaKTHMBHUM, HalpaBisie CBOK EHEPrito Ha poboty 3
OQHOTPYMHHUKAMH. A TOW, KOMY MPOCTO OyJ0 Ba)KKO BYUTHCS, 3HAXOAWTH HOBI

MOKITHBOCTI 1 CAMOBHPAKCHHA.

HeoOxigno miakpecnutn, 1o iHTepakTuBHa Jjomka SMART  Board
BUKOPHCTOBY€E DPI3HOMAaHITHI 3acoOM CHOPHUHATTS 1H(OpMAaLii: Bi3yalbHl, ayalaJibHi
ab0o KiHECTeTHuHl. 3aBISKW Il JOWII, CTyIEHTH MOXYTh OauyuTH Oliblie
KOJIbOPOBUX 300pakeHb, MAaJIOHKIB, CXEM, JlarpaMH, sIKI MOXXHa SIK 3aBIOJHO
nepecyBard. CTyI€HTH TaKOX B3a€EMOJIIOTh 3 MarepiajioM (i3MYHO, MEPECyBalOUH
OyKBHU, CJIOBa 1 MAaJIOHKM CBOIMU HanblsAMU. JlOIIKa SIK 1HTEpPAKTHBHA IOBEPXHS
MOke OyTH e€PEeKTUBHUM MPUCTPOEM MJI NUJAKTUYHOI TP, MiJl Yac SKOI CTYACHT

aKTUBHO PO3BUBAETHCA. L{e qyke BakiinBa KOMYHIKaTHBHA 1HTEPAKTUBHA SKICTh.

[lepmioro peaxIfi€ro CTYAEHTIB Ha MOXJIMBICTH POOOTH B XOII 3aHATTS 3
IHTEPAKTUBHUMH JIOIIKaMU OyBa€ sICKpaBO BUPAKEHHI €HTy31a3M — 3MiHa €KpaHy Bijl
JOTOPKaHHS pPyK BUMTENsl BHUIIsAAac Oyxe edextHo. Biapasy crae odeBHAHUM
nepeBaru HOBOTO 3aco0y Mepe]l CTANIOK MPAKTUKOI POOOTH CTY/ICHTIB 32 OKPEMUMH

KOMIT FOTEpaMH.

CrocoOu Bi3yaJlbHOrO HAaBYaHHS MPU BUKOPUCTAHHI 1HTEPAKTUBHOI JIOIIKU
BaplIOIOTHCS BiJl BIJOOpa)KaHHS MPOCTOTO TEKCTY JO MPOKPYTKHU aHimallli abo BiJeo
dparmentiB. Cepell ayqio MOXIMBOCTEH — YUTAHHS KOMIT FOTEPOM BIOJIOC CIIiB,
CIIOBOCIIOJIYY€Hb, TEKCTIB, PO3MOBiAEH 1 BIPIIIB [ MOCTAHOBKM HPAaBHIBHOI
BUMOBHU. MOXIUBICTh O€3MOCEPEeHbOI PYyYyHOI POOOTH 3 €KpaHOM IHTEPAKTUBHOI

JOLIKH HOYKC HiHHa MJI1 HaBUaHHA 3 BHUKOPHCTAHHAM CHpHﬁMaHHH JOTHKOM. ICHy€



0e31114 MOXJIMBUX KOMIT FOTEPHUX MPOTPaMHUX MPOAYKTIB HABUAHHSA, SIKI MOXKHA

BUKOPHCTOBYBATH, 11100 HAJIAJUTH KOHTAKT CTYJACHTA 3 IHTEPAKTUBHOI JOIIKOIO.

3 ychOro BHIIE CKA3aHOTO MOXKHA JIHTH BHCHOBKY, IO BUKOPUCTAHHS
IHTEPaKTUBHOT JOIIKM Ha 3aHATTAX 3 aHDIKWCHKOI MOBH JIO3BOJISIE BHKIJIAIaqy
30LBIIUTH KUIBKICTh CIIPUMHATOTO HABYAJIBHOTO Marepiaiy IMiji 4ac MOSCHEHHS 3a
pPaxyHOK 30UIBIICHHS KIJIBKOCTI HAOYHOCTI HA 3aHSTTI; JIOIIKA HAJa€ BUKIIAIady
MOKJIUBICTh CTBOPIOBATH MPOCTI ¥ MIBUKI KOPETYBAaHHS B HASBHOMY METOJAMYHOMY
MaTepiali IpsiMO Ha 3aHATTI, aAANTYIOYH WOTO I/ KOHKPETHHUM KOJIEKTHB CTYJEHTIB,
1]l KOHKPETH1 3aBJlaHHsI, Kl MOCTAaBJEHI Ha 3aHATTI. [HTEpakTUBHI MOXKJIMBOCTI
JIOLIKK JO3BOJISIIOTH 3HATH TPYOHOLI B MpoIeci poOOTH 3 (OHETUKOIO, JIEKCHUKOIO,

IPaMaTUKOI0, CIIPUSIOTh PO3BUTKY MOHOJIOTIYHOTO Ta J1aJOT1YHOTO MOBJICHHS TOIIO.
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IIJIAHYBAHHSI BUBUEHHS JIJIOBOI AHIJIIMCBKOI MOBH

Oaexkcanap Koanenko (YmManb, YKpaiHa)

OcraHH1 JAECATUIITTA BiA3HAYAIOTHCS 3OUIBIICHHSIM YyBaru JO BHUBUYCHHS

1HO3EMHHUX MOB, PO3IIUPEHHS 3MICTY HaBYaHHS 1HO3EMHHUX MOB, 110 MaJIO HACIiIKOM



po3raigyXeHHs KypciB ix BHBYEHHs. [loBcTanio muTaHHS pPO3pPOOKUM TEOPETUYHHUX
3acan posranyxeHHs 3aranbHoi MoBH (GE), moBu mns minmoBoro cnuikyBanHs (BE)
Ta MOBU AJiA crietiaibHux 1uieit (ESP), micig yoro BuHMKIA npobaeMa e(eKTUBHOI
MOCJTIIOBHOCTI BUBYCHHS UX nuctuiniiH. [lutanas o3nak 3aranpHOi MoBU (GE),
MoBU i nutoBoro crnuikyBaHHs (BE) ta MoBu js cnemianbHux 1iisied (ESP)
BHCBITJIEHO Y MIpalsiX Takux 3apyOikHux nociaiaHukiB gk H. Xaruincon, A. Borepc,
b. Koddeii, P. bomnito, I1.C. PoGincon, H. bpirep, Ix. Kompopt, B. Xomner in. B
VYkpaini 1o npobdiaeMatuky po3poossuid B cBoix npanix O.b.Tapranonscbkuii, C.I1.

Koxymiko Ta iH.

Mu BOagaeMo 3a HEOOX1HE 3pOOUTH HAYKOBY PO3BIAKY MUTAHHA crienudikarii
MOCJIIIOBHOCTI BUBYEHHS (BKJIIOYEHHS) KYpPCIB B HaBUaJIbHY MPOTpaMy B 3aJI€KHOCTI

BiJl ()aKTOPIB Ta YTOUHEHHS LIUX (DAKTOPIB.

[TpakTnune, edexkTuBHE Ta aJCKBAaTHE BHUKOPHCTAHHA 1HO3EMHOI MOBH
nependadyae HEe MEXaHIYHE 30UIBIICHHS TEPMIHY BHUBYEHHS 1HO3EMHOI MOBH, Ta
BUJIIJIEHHS OUIBILIOT KUTBKOCTI 3aHATh. Baromoro nepeayMoBor0 HaBYaHHS €(hEeKTUBHIN
KOMYHIKAIlll € BUKOPHCTaHHS Y HauajJbHOMY IpOLEC] MiJIPYYHUKIB UM HaBYAIbHO
MeronnuHnx kKomiwiekciB (HMK) He mumie pi3HUX piBHIB, aje W pi3HOrO
cupsimyBaHHs. [loBcTae HEOOXIAHICTH YITKO pPO3MEXKOBYBAaTHM IPU BHUBUYEHHI
anriicekoi MmoBu GE, BE, ta ESP. 3rigno 1o nmonoxens XaruiHcoHa ta Barepca: "
ESP - me miaxig uM MeTo 10 BHKJIAJaHHS MOBH, IPH SIKOMY BCl PIIIEHHS OO0
3MICTy Ta METOAy 0a3yloTbCA Ha MPHUUMHAX BHUBYAIOUOTO, SIKI CIIOHYKAIOTh MOTO 0

omanyBanHsg MoBor0"[3], Hymmi-EBanc ta Cenr [[)koH MoauQiKyBaIX BHU3HAYCHHS

ESP ta Buainmim abCcoIOTHI Ta BapiaTUBHI XapaKTEPUCTHUKHU.

AbcomotHi  o3Haku  ESP: 1) BianmoBigHicTh cnerudiuHuM  moTpedam
BHBYAIOUOTO; 2) 3aJIydeHHS METOAMKHA Ta BHUIIB JISJIBHOCTI Ti€l TUCHUIUIIHH, SKY
BOHA 00CIIyTOBYy€; 3) CKOHIICHTPOBAHICTh Ha TUX MOBHHX 3aco0ax (rpamMaTUyHUX,
JEKCUYHUX, (OHETUYHMX, CTHJIICTUYHUX), HABUYKax, IUCKypCl Ta »KaHpax, sKi

aJIeKBaTHI IH JISUIBHOCTI.



BapiatuBni o3naku ESP - me 1) koHCTpyroBaHHS y BIAMOBIAHOCTI 0
KOHKPETHOI JUCUMIUIIHA YW JUCUUIUIIH; 2) BUKOPUCTAHHS 3a TMEBHUX HABYAIBHHUX
YMOB METOJIMKHM BIJIMIHHOI BIJl Ti€i, SIKa 3aCTOCOBY€TbCA IPH BHUBYEHHI 3arajbHOi
MOBH; 3) TPHU3HAUCHHS MJIs JOPOCIMX Ha PIBHI BHINOI IIKOJIH, B CHUTYaIlisxX
npodeciiinoi poOoTu, abo 0e3 BiApuBY BiA BHUPOOHMIITBA; 4) BHUCOKHI pIBEHb
ctyaeHTiB (B1- C1); 5) 3acBoeHHs 0a30BMX MOBHUX 3HaHb, XOU ISl pUca XapakTepHa

JIVIIE IS TI0OYaTKIBIIIB.

ESP GaunThcs OUIBIIICTIO METOIUCTIB JIMINE SK METOM, a HE IPOAYKT, YU
cnequpIYHUNA TUN HaBYAJIbHUX MarepiayiiB. AHIIIKACHKA JUISl IIJIOBOTO CIIJIKYBaHHS
CTOITh JICII0 OKPEMO BiJl MOBH JiJIsl ocobnuBux nineil. BE posmisgaeTses B KOHTEKCTI
ESP, nmominsgroun iX O3HAKM Ta €JIEMEHTH BHBYCHHS. O.b. TapHomnonbchKHiA,
pPO3BHBAIOUY MOHATIMHMI amapaT MOBM JJisl AUIOBOTO CHUIKYBaHHS, BCE K BUJILISE
JIJIOBY MOBY 3 IOMIXK 1HIIUX MOB Jijisi ocoOmuBux Iiied. BE cmig posnmsigaru sk
CaMOCTIiHE SIBHIINE, a HE K OJIMH 3 IIUIOTO Psay MiAMOB crieniaibHocTel [4,15]. M.
Emmic Ta C.Jl>)xoHcoH, BBaxkatouu, mo BE € oqaum 3 ESP, Bce s BUPI3HSIOTH AUTOBY
MOBY 3 oMk 1HIMX ESP Tomy, 1110 BoHa noeiHye cienudigyHui 3MICT Ta 3arajJbHOTO
3MICTY (BIJJHOCHO JI0 3arajilbHUX MOBJICHHEBUX BMiHb €()eKTUBHOI KoMyHikailii). [1[o6
MOJIOJIATH 1I€ MPOTUPIYYS], P METOAUCTIB BUAUIAIOTH BJIACHE AUIOBY aHIIIHCHKY
MoBy (BEP) ta ninoBy anmmiiicbky mMoBy(BE). SIkmo BEP Bce x MokHa BBaxaru
oguiero 3 ESP, To B mioMy niioBa MoBa OXOIUTIOE BCl c(pepu: 3araibHy MOBY,
BJIaCHE MOBY JUISl JIJIOBOTO CHUIKYBaHHS Ta MOBU JUIsi criemianbHux Iied. O.b.
TapHanoabChbKUN CTBEP/KYE, IO BCl 3aCO0H, SKI € y PO3MOPSIHKEHH1 3arajibHOI
MOBH, 200 BX€ BHUKOPHCTOBYIOTHCS, 200 MOTEHIIITHO MOXYTbh OyTH BUKOPHUCTaH1 y
JIIOBIM aHIIHACHKINA MOBI.

IcHyt0Th MeBH1 pO301KHOCTI y HaBUYAHHI aHIIINCHKOI MOBHU JUISl CHEIIaJbHUX
niied Ha 3axoil 1 B Hamii KpaiHi. B Hamiid cucrtemi BUINOI OCBITM HaBUYAHHS
1HO3eMHO1 MOBH JUISl CIICIliaJbHUX IIIeH BigOyBaeThcsl Ha OCHOBI YHI(piKOBAaHHUX
mporpaM, HaBYJIBHUX IUIaHIB 1 MarepiamiB. Jlymkm W moOa)kaHHS KOHKPETHHX

CTYJACHTIB LIOAO IXHIX MOBHHX MOTpeO, 3Ae0UIBIIOr0 HE BpaxoBYIOThCSA. CTydeHTH



OPAaKTUYHO HE MAaloTh BHOOpY: IO BYUTH, ISl YOrO, 3 BUKOPUCTAHHIM SIKHX
MaTepiaiB. 3axiHa METOJMKa B SKOCTI CBOTO TMPOBIJIHOTO TMOCTYJIATy BUMAarae
MOYMHATH HaBYAaHHS aHIIIHCHKOI MOBM 1jia crnemianbHux 1uier (ESP) 3 learners’
needs analysis, ToOTO 3 aHamizy MOTpeOd CTYIACHTIB KOKHOI KOHKpETHOI rpymu [2].
TinbkM Ha MIACTaBI TAKOro aHali3y BHUKIIAJIay, MOBHHEH CKJIACTH Mporpamy M
HAaBYAJIbHUM TIUIaH Juis rpynd. Takui miaxia HaiOuiplie BIANOBIAAE BUMOraM
3aranpHOEBpOIEHCHKUX PexoMeHalidi 3 MOBHOI OCBITM Ta IHIIUX MPOrpaMHUX
JOKYMEHTaX, SKi MPOMOHYIOTh BHUXOAUTH 3 TMOTPed, MOTHBIB, XapaKTEPUCTHK i

3m10HOCTeH cTyneHTiB [1].

Bumezaznavuene qae HaM MiACTaBU CTBEPKYBATH, IO IMOBCTaNIa HEOOXITHICTh
BHOCUTH 3MIHM Yy BKJIIOYEHHS PI3HUX KypCiB BHUBYCHHS 1HO3EMHOI MOBH B
npodeciiiHoMy HaBYaHHI 70 Oyab AKOi cremiaibHOCTi.  Ham OauuTbes, 1o npu
BUKJIQJJAHHI MOBHU B MeXaX Jy)X€ KOPOTKOIO YU IHTEHCHUBHOTO Kypcy MOXJIMBE iX
MO€IHAaHHA. SKIO X KypC 1HO3€MHOi MOBH € TPUBAJIUM Ta I'PYHTOBHHUM JOULIBHUM
Oyze iX po3MeXyBaHHS Ta MOCTYNOBE BUBYCHHS y JIOIUIbHIN MOCJIITOBHOCTI.
[Tounnatu ciig 6e3ymoBHO 13 3aranbHOi MOBH (GE), a moTiM mepexomuTu 10 MOBH
JIJI0BOIO CHIJIKYBaHHS, SIKILO CTYJAEHT 3arajJbHOr0 €eKOHOMIYHOTO IPOo(dUII0, 1 HAPEIITI
3aBepIIyBaTH MIAMOBOIO JUIsl cHEIlialbHUX Iiaed. CTyneHTIB ke IHIMX mpodeciit
cmia Ha apyromy ertami Hayatu ESP, a mxe morim BE. Hamu mnpomnonyerbcs
O00OOB'I3KOBO BpaxoByBaTH HacTynHi (aktopu: mnpodeciiiHuii npodinb, piBEHb
npodeciiiHoi MaiicTepHOCTI, TEPMIH HaBYAaHHS, TEPMIH BUBUEHHS 1HO3EMHOI MOBH,
0a30BUIl PpIBEHb BOJIOAIHHS 1HO3EMHOIO MOBOIO, TMEPCIEKTUBH TPOQeciitHOro

3pOCTaHHS.
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GENERAL PRINCIPLES FOR LISTENING COMPREHENSION IN FUTURE
AVIATION SPECIALISTS’ LANGUAGE TRAINING

Olena Kumpan (Kropyvnytskyi, Ukraine)

Aviation safety experts are constantly seeking to identify means of improving
safety. According to their reports over 800 people lost their lives in three major
accidents, in each of them accident investigators found a common contributing
element: insufficient English language proficiency on the part of the flight crew or a
controller had played a contributing role in the chain of events leading to the
accident. In addition to these high-profile accidents, multiple incidents and near
misses are reported annually as a result of language problems.

Taking the specifics of communication in the sphere of aviation, the upmost
attention is paid to the linguistic proficiency in listening and speaking. These are the
skills that appear in the ICAO rating scale: Pronunciation (phonological competence),
Structure (grammatical competence), Vocabulary (lexical competence). d) Fluency
(an appropriate pace of speech), Comprehension (the ability to recognize and
understand speech), Interaction (addresses the ability to engage in spontaneous
spoken dialogue and to successfully achieve communicative goals).

Comprehension skill development will result in decreasing difficulty when
dealing with complex discourse, with unexpected or unfamiliar topics, unfamiliar
accents or delivery styles and with unfavourable conditions of reception (due to

background noise, etc.) [2].



Listening comprehension in the process of the radiotelephony communication
encompasses the multiple processes that involve understanding and making sense of
spoken messages. These include recognizing speech sounds, understanding the
meaning of individual words, and/or understanding the syntax of sentences in which
they are presented.

There are different definitions of the term “listening comprehension.” Listening
comprehension is the different processes of understanding the spoken language.
These include knowing speech sounds, comprehending the meaning of individual
words, and understanding the syntax of sentences [4]. According to Hamouda,
listening comprehension refers to the understanding of what the listener has heard and
it 1s his/her ability to repeat the text despite the fact that the listener may repeat the
sounds without real comprehension. [1]

Speaking about general principles for teaching listening comprehension, we
would like to mention the following: 1. Listening comprehension lessons should have
definite goals and they should be clearly stated. 2. Listening comprehension lessons
should be constructed with careful step by step planning. 3. Listening comprehension
structure should demand active overt student participant. 4. Listening comprehension
lessons should provide a communicative necessity for remembering to develop
concentration. 5. Listening comprehension lessons should emphasize conscious
memory work. 6. Listening comprehension lessons should “teach” not “test.” [6]

The integral goal in Aviation English training is teaching students how to
improve their listening skills, since listening comprehension has always been a
challenge for language learners. Contributing factors include the speaker talking
quickly, background noise, a lack of visual clues (such as radio communication), the
listener’s limited vocabulary, a lack of knowledge of the topic, and an inability to
distinguish individual sounds. While the challenges posed by the speaker or the
situation may be out of the listener’s hands, there are a few skills or 'strategies' that
English learners can use to help them along. Raphael Ahmed, a teacher at the British

Council in Bangladesh, shares some useful strategies:



Predicting content: If to adjust to Aviation specialists’ language proficiency
training, depending on the context — an incident report, a weather forecast, an
emergency call — you can often predict the kind of words and style of language the
speaker will use. Our aviation feedback helps us anticipate the kind of information we
are likely to hear.

Listening for gist: When listening, it is also possible to get the ‘whole picture’
but with one crucial difference: information comes in a sequence. And in that
sequence of information, there are content words (the nouns, adjectives and verbs)
that can help you form that picture.

Detecting signposts: The words, which link ideas, help us to understand what
the speaker 1s talking about and where they are taking wus. They're
particularly important in presentations and lectures. For example, if a narrator says: 'l
am going to talk about three factors affecting aviation safety...' then later on you
might hear the phrases 'first of all', 'moving on to' and 'in summary' to indicate the
next part of the talk.

Listening for details: When listening for details, you are interested in a
specific kind of information — perhaps a number, name or object. You can ignore
anything that does not sound relevant. In this way, you are able to narrow down your
search and get the detail you need.

Inferring meaning: This is the technique of inferring meaning: using clues and
prior knowledge about a situation to work out the meaning of what we hear. [5]

Without additional supports listening, by itself, is not enough to develop better
listening skills. Here are several activities a teacher can employ to facilitate the
development of listening skills:

1. Promote active listening: giving the students something to listen for ensures
that they are involved in the task;

2. Identify listening strategies: give the students tools to guide their listening;
such as, looking for specific information, identifying predictable words or phrases, or

discussing what they expect in certain forms of speech;



3. Select the most appropriate strategy for presenting the lesson; for example,
using a top down (general meaning, summarizing) or bottom up (cognates, specific
words, word order patterns) approach;

4. Allow the students to hear as much of the target language_as possible while
using a variety of teaching methods; for example, sometimes using visual cues, at
other times not;

5. Use authentic materials;

6. Ensure the students know the goals of the listening task;

7. Provide opportunities for reflection and discussion so the students can share
what was heard, what was learned and methods they employed to better understand
what was said;

8. Organize pre-listening activities, such as providing students with
relevant vocabulary, reading a related text, looking at a related image or clarifying
necessary cultural information etc.;

9. Be sure to check level of the listening exercise beforehand to ensure it is an

appropriate level for the students. [3]
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DIALOGUES IN THE TEACHING
OF FOREIGN LANGUAGES
Tetyana Leleka (Kropyvnytskyi, Ukraine)

The purpose of this article is to show the methods to increase the effectiveness
of a foreign language class.

The main and leading goal in the teaching of foreign languages is the
communicative approach, which determines the entire educational process. One of
the main forms of verbal communication is dialogic speech. Its development is one of
the most acute problems of modern pedagogical science. This is confirmed by a
number of studies, articles, manuals that have appeared recently.

Dialogue is a conversation between two or more people. It can spread to other
members of the group. The highest level of communication is discussion. It is an
independent subject of instruction, which creates conditions for active learning. The
feedback is quite simple: the speaker sees the facial expression, the reaction of the
interlocutors, and receives an answer. Dialogue suggests small statements: brief
messages, questions, requests and objections [1].

In recent years, a number of the scientists, in particular, G.V. Abrahamyan,
M.A. Abissova, A.B. Boymatova, 1.V. Grebenev, A.A. Emelyanova, R.R. Fokina,
E.A. Isaev, S.R. Musifullina, N.V. Popova, O.V. Safonova and others are into the
educational potential of dialogic learning.

The qualitative changes that occur in Ukraine affect various types of human
activities, including education. It needs to be adapted to rapidly changing and
progressive technologies. The problem of quality education affects every school
leaver during the period of submitting documents to higher educational institutions.
The choice of the direction and the learning environment determines what skills and

abilities the student will receive and develop during the training at the university, and



it is important that this choice correlates as much as possible with the future
professional activity.

The organization of educational activities for the acquisition and development
of the given qualities by students requires choosing of the right approach for the
effective implementation of the training programme. For the highly effective mastery
of foreign languages at a level not lower than the spoken language, the interactivity of
learning is necessary [3]. It means the ability to interact with other participants or to
be in a dialogue mode. Therefore, interactive learning is the interactive learning,
within which interaction is carried out.

Modeling of dialogic interaction is carried out mainly in two directions:
structural and cognitive.

The structural level of dialogic interaction modeling gives an idea of the
division of the dialogue, its main components and the ways of their interconnection.
Some progress has been made by researchers who view dialogue as a form of social
interaction that is the exchange of verbal actions among several communicants.

The cognitive level of dialogic interaction modeling begins actually at the level
of the minimal unit — a speech act or statement, as a result of which all the
knowledge of the lexical and grammatical material creates a certain level of language
competence for students, which is a necessary link in the implementation of dialogic
communication. However, verbal communication is manifested at the level of
minimal dialogic interaction, which realizes the interrelation of replicas as a result of
the processes of the activities of several communicants.

The ability to model a dialogic interaction in accordance with the didactic goals
of academic knowledge is an essential characteristic of the teacher's professionalism.
The actual interaction of the teacher and students in training is the central link in the
cooperation. Installation, readiness of the teacher to take the student's position,
because the position of the student is a fundamental and important condition for
cooperation. The establishment of subject-subject relations between the teacher and
the student, characterized not by submission, not by repression, but by cooperation,
by openness.

The minimum level of dialogic interaction includes at least two components
that represent the initiating and reactive replica. The most common type of such
structuring is the question-answer dialogic structure. Most often, the training has the
aim of teaching to give a direct full answer to a question that completely fills the
information gaps of the question.



The impact function is not central to professional dialogue, but remains an
integral part of it. The main components of the pragmatic aspect are the installation,
modeling of dialogic interaction, the construction and assimilation of question-answer
structures, content and programmable pragmatic effect. The methods of mastering the
question-answer structures in the learning situation should be taught in two ways:
teacher-student, student-student. The first and necessary way is the teacher-student.
This is a bilateral process, in which the category of speech partnership is realized
when creating a comfortable psychological climate.

The teacher forms a common communicative strategy for both communicants
at the stage of preliminary acquaintance with the language tools and in the process of
the dialogue itself, acquaints the students with the rules for constructing the dialogue;
directs attention to the content of the proposed situation from the point of view of its
not only structural components, but also saturation. At the level of student-student,
the modeling of dialogic interaction is realized when taking into account the
conversion needs of each other and the desire to implement a programmed action
plan.

The teacher should pay attention to such factors: the specificity of professional
dialogue; the funds aimed at the formation of professional communicative
competence in the field of teaching dialogic interaction; the peculiarities of the
generation of the speech utterance by students and the free exchange of opinions in
the form of dialogic conversations; the features of understanding from the
participants in the dialogue of the listener.

In our opinion, dialogue with computers and computer networks will be
effective. First, it expands the opportunities for interactive communication, providing
participants (students) with quick access to information within the Internet, which is
especially important when teaching foreign languages [2]. Secondly, it develops the
ability to work with a computer and computer networks. Computer dialogue provides
students with a free pace of learning and independence in learning the teaching
material [4]. This gives the teacher exceptional flexibility in the individual approach
to each student: training tasks become personal, unique, and it increases the interest
of students in them.

The stages of interactive learning technology involve the use of social and
linguistic approaches, and their suitability for mastering of a foreign language.
Modern Internet resources offer the following opportunities for learning a foreign
language: obtaining of authentic language material from original sources;
reproduction of the natural language environment of students with native speaker



participation. The recreation of a language context based on reality. This makes it
possible for the teacher to freely choose teaching material for reading and studying by
students, and also raises the motivational level of students, which leads to a
qualitative increase in the level of their learning ability [3].

Its advantage is a convenient interactive mode of training using a computer that
can be implemented at any time to fill possible gaps in the basic education.

Thus, dialogue as an interactive learning tool allows you to develop
communication skills in a foreign language to a conversational level. The use of
interactive technology allows to involve students in computer-information activities,
with a view to facilitating their learning when working with computers and computer
networks, and also promoting a comprehensive qualitative improvement of the results
of educational activities.

It can be noted that the use of interactive technology is actively used in practice
of many universities and requires further study, including the development of
software and methodological support.
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THTEPAKTHUBHI TEXHOJIOT'TI HABYUAHHS HA YPOKAX AHIDIIMCHKOI
MOBH

Jliniss Oroponuuk (YmManb, YKpaina)

«Axwo suumensv mae minvku 110606 00 cnpasu, 6in 6yoe 0oopum yuumenem. Axujo
suumensv 8i04)8ae MijbKu 10008 00 YuHs, K OaAmvKo, Mamu, 6iH Oyoe Kpaujum 3a
mo2o 84umers, sSIKULl NPOYUmMas yci KHUMNCKU, ane He 8i0uysac ntob08i Hi 00 Cnpasu, Hi
00 yuHs. AKuo yuumenb nocoHye 6 cooi 110608 00 cnpasu i 00 Y4uHi8, 6iH —

OOCKOHANUL YYUmMeby.

JI.B. Torcmou

CrorosiHi y CBITOBIM OCBITHIA TpPaKTUIl MPOBIAHUMHU € JISUIbHICHUH,
O0COOMCTICHO OPIEHTOBAHUM Ta KOMIIETEHTHICHUU MIJAXOIU O BUBYEHHS aHTJIIHCHKOI
MOBU [l], TOMy BaXJIMBHUM CTa€ HE TUIbKH HASIBHICTH Yy JAUTHHHU MEBHOTO Oaraxy
3HaHb, OCOOMCTUX SKOCTEH Ta 3M10HOCTEH, a 1 3/1aTHICTh 3aCTOCOBYBATH TI1 UM 1HIII
KOMITETEHTHOCTI Ha MTPaKTHIII.

Came o3HaueHI MiAXOAM BIJIMOBIJAIOTH TOJOBHIM METI HaBYaHHS 1HO3EMHOI
MOBM B CYy4YacHIM IIKOJII — PO3BUTKY OCOOMCTOCTI IIKOJSIpa, 3JaTHOTO
BUKOPHCTOBYBAaTH 1HO3EMHY MOBY fK 3aC10 CHIJIKYyBaHHS B J1a71031 KyJIbTYD.

CyyacH1 y4Hi OUIKYIOTh BIJl YPOKY aHIJIIMCHKOT MOBH YOTOCH IIKABOTO 1 BOJHOYAC
HE3BUYAWHOTO JJIsi ceOe. 3aBaaHHs BUYUTENS TOJIATAE€ y PETENbHIN MIArOTOBI [0
YPOKY, a0 CTUMYJIIOBAaTH YYHIB JO TBOPYOI, MPOMYKTUBHOI CITIBHpalli. Ik TOBOPUTH
CTapoAaBHsI MYIPICTh «Yuenv — ye He nocyouna, Ky nompioHo 3an08HUMU, Y4eHb —
ye ¢axken, axui mpeda 3anarumuy. Jig Toro abu 3a0€3MEUNTH BUCOKY MO3UTHBHY
MOTHBAIIIO YUYHIB, CTIHKUI 1HTEpEC IO BOJIOMIHHS aHIIIHCHKOIO MOBOIO, HA YpOKax
aHTITIMCHKOI MOBH BapTO BUKOPHUCTOBYBATH IHTEPAKTUBHI METOAM HaBUYAHHS B paMKax
JSIIBHICHOTO, OCOOUCTICHO-OPIEHTOBAHOTO Ta KOMIIETEHTHICHOTO TMIJIXOAIB [0

HaBYaHHS aHIJI1HCHKOT MOBH.



Hu3ka BueHMX BH3HA4YAIOTh IHTEPAKTHBHE HABYaHHS SIK OMHY 3 (opm
JI1aJIOTOBOTO HABYAHHS: IHTEPAKTUBHICTD (Bl aHIN. interaction — 63ae€mMoois) —
O3HAUYa€ 3/IaTHICTh B3A€MOJISTH YU 3HAXOJUTHUCH Y PEKUMI OECiaM, AIaJIOTy 3 YHUM-
HeOyIb (HampUKITa I, KOMIT F0TEpOM) a00 KUM-HeOys (Ji'oauHo0) [6; ¢. 5].

CyTh IHTEpaKTHMBHOTO HABYAHHS IOJISITA€ B TOMY, 110 HABYAJIBHUN TIPOIEC
BIJIOYyBaeTbCA 3a YMOB IIOCTIMHOI, AaKTUBHOI B3a€EMOAIl BCIX VY4YHIB; L€ —
CIIBHABYAHHSI, B3a€MOHABYAaHHs (KOJIEKTUBHE, TPyNOBE HABYaHHS B CITIBMpAIlli), 1€ 1
Y4€Hb, 1 BYUTCIb € PIBHONPABHUMH, PIBHOZHAYHUMHU CyO €KTaMH HaBYAHHS,
PO3yMiIOTh, III0 BOHHU POOIATH, PEeQICKCYIOTh 3 IPHBOIY TOIO, IO BOHU 3HAIOTH,
BMIIOTb 1 371HCHIOIOTh. [HTepaKTUBHE HAaBYaHHS Iepe0adyae MOJSTIOBaHHS KUTTEBUX
CUTYyallll, BAKOPUCTAHHS POJBOBUX IIOp, CHUJIbHE BUPIMICHHS MPOOJIEMH HAa OCHOBI
aHai3y oOCTaBMH Ta BIAMOBIAHOI cuTyarii. BoHO edekTtuBHO cripuse GpopmMyBaHHIO
HAaBUYOK 1 BMIHb, BHUPOOJEHHIO I[IHHOCTEH, CTBOpPEHHIO arMocdepu criBmpari,
B3a€MO/IIi, Ja€ 3MOTY BUMTENIO CTATH JIIJIEPOM KOJICKTUBY.

BaxxnuBuii BHECOK y PO3pOOKY Ta BIPOBAKEHHS IHTEPAKTUBHUX METO/IIB
3poOusIM HIMElbKI BYeHI e Ha modatky 90-x pokiB — Apnonbpa P., Illenten A.,
[sewttuep U., Cryc ®., Beitaur [. Ananiz HaykoBUX JKEpen 3 JOCIHIIKYBaHOTO
MATaHHS CBIAYMTH MPO Te, IO T'OJOBHA yBara MPHIUIIETHCS B3a€EMOJli YYaCHHKIB
CIIJIKYBaHHSI.

Jlo 1HTEPAKTUBHUX METOJIB HABYAHHS BITHOCITH Npe3eHmayiro, espucmuymi
beciou, ponvosi iepu, OUCKYCii, «MO3KOBUL WIMYPM», KOHKYPCU 3 NPAKMUYHUMU
3a80auHAMU Ma iX nooanvuie 062080peHH s, NPOEKMYBaHHs Oi3HeC NIAHI8, NPOEKMIs,
NPOBEOEHHSI MBOPUUX 3AX0018, GUKOPUCMAHHA MYTbIMUMEOIUHUX KOMN TOMepHUX
npoepam ma 3ay4eHHs HOCiig MO8U 00 KOMYHIKamueHux cumyayii [5; 26].

OOuparouu MeBHUM 1HTEPAKTUBHUN METOM, a CaMe: iHmeps 10, Kpyaiuil Cmil,
npoeKm, eKCnepmui 2pynu. eKckypcii, Bukiiagad GopMye B yUHIB BiJIITOBITHI HABUYKH.
binbme Toro, B pe3yapTari TAakoi IHTepakuii B1AOYyBa€TbCS B3a€EMOHABYaHHS 000X

CTOpiH.



Jlo 1ikaBHX MO3aKIACHUX IHTEPAKTHBHUX METOIB MOKHA BIJTHECTH EKCKYpCii
aHDIMCHKOI0 MOBOIO Ta 3MOMKa BIJIEO PEMOPTAXKY, 332 SIKUMHU MOXKYTh CIIiTyBaTH
MIPE3€HTAallli, MPOEKTHU Ta BIAEO-NIPOEKTH.

ITix yac BUBYECHHS aHIIIMCHKOI MOBH, Ha Hall IOIAA, ¢()EKTHBHUMH € TakKi
IHTEpPAKTUBHI METOAM HABYaHHs, K poOOTa B mapax, TpilKax, 3MIHIOBaH1 TPIHKH,
«Kapycenby, «aKBaplym», «BEJIMKE KOJO», «MIKPO(OH», HE3aKIHYECHI PEYEHHS,
«MO3KOBUH IITypPM», aHAIII3 MPOOIEMH, «MO3aikay, KOJIO 17IeH, pOo3IirpyBaHHs CUTYyaIlii
B poJisix (poyibOBa rpa, iMiTalis), AUCKYCisl, TOK-IIOY TOIIO. 3anmpOoNOHOBAaHI METOAU
Ta IX CKJIaJ0B1 MOJKHA PE3YJIbTaTUBHO BUKOPUCTOBYBATH SIK HA YPOKaX 3aCBOEHHS, TaK
1 3aCTOCYBaHHsI 3HaHb, YMIHb 1 HaBUYOK. KpiM TOro, €JleMEeHTH IHTEPaKTUBHHUX
METO/IB MOXKHa 3aCTOCOBYBATH OJpa3y K TMICIs BHUKJIATy BYUTEIEM HOBOIO
marepiaiy, 3aMiCThb OMHUTYBaHHS, Ha YpPOKax, sIKI MPUCBAYECHI 3aCTOCYBAHHIO 3HAHb,
YMiHb 1 HABUUOK. BUKOpHUCTAaHHS Ha ypoIll 3alpONOHOBAHUX 1HTEPAKTUBHUX METOIIB
cupustiMe: e(pEKTUBHOMY TIOBTOPEHHIO BHBYEHOI JIEKCHKH, TIOMOBHEHHIO
CJIIOBHUKOBOI'O 3amacy; NIMOOKOMY 3aCBOE€HHIO HAaBUYOK IPABUJIBHOI apTUKYJIALIL;
PO3BUTKOBI yBaru, mam'siti, MUCJCHHs; ()OPMYBaHHIO BMiHb MpAaIIOBaTd B Tapax,
rpymnax ToIlo.

[TincymoBytouM BUIIIECKa3aHE MOXKHA 3pOOMTH BHUCHOBOK, IIO ICHY€ BEJIMKa
KUIBKICTh ~ IHTEPAKTUBHUX  METOAIB  HaBuyaHHA. OCHOBHMMH  H€peBaramu
IHTEepaKTUBHOTO HaBYAHHS €:
3aJIIAHICTh YCIX YUYHIB KJIACy Ha 3aHATTI;

BMIHHS MTPAIIOBAaTH Y KOMaH/I1;

MOJKJIUBICTb IMPOTIOHYBATH 1 BUCJIOBIIIOBATH CBOIO TYMKY;

CTBOPEHHS «CUTYyalli yCIIXy»;

BMIHHS apryMEHTYBaTH CBIM TMOIIS/, 3HAXOAWTH aJbTEPHATHUBHE BHUPIIIECHHS

npoliieMu;
OIaHyBaHHs BEJMKOI KIIbKOCTI MaTepialy 3a KOpOTKUN TepMiH Yacy;
dbopmyBaHHS TOOPO3UUWIMBOTO CTABJICHHS 0 OTIOHEHTA;
(dbopMyBaHHS HABUYKU TOJIEPAHTHOTO CI1IKYBaHHS.
[Ipote, opraHizailisi ypoKy 3 3aCTOCYBaHHSIM IHTEPAKTUBHUX METOJIB

notpedye HeMaslo 4acy IS MiATOTOBKH. 3 METOI 3a0e3MeUeHHs ONMTUMI3allii

Ta IHTeHCU(]iKalli HaBYAJLHOIO TMPOIECY BapTO BpPAXOBYBaTH  BIKOBI



0ocoOMMBOCTI y4YHIB. BigmoBigHO 70 IhOTO, 3aCTOCOBYBAaTH TOW UM IHIIWN

MCTO/ Ha IICBHOMY eTari HaBYaHHS.
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THE EFFECTIVENESS OF USING AUDIO-LINGUAL METHOD IN
TEACHING FOREIGN LANGUAGES

Viktoriia Pavlyuk (Uman, Ukraine)

Learning foreign languages is a process of forming a mechanical habit of the
person being taught. This process is carried out using various methods, among which
the audio-lingual method deserves a special attention.

The audio-lingual method is an effective way of acquiring communicative
skills, provided that the learning process is based on a colloquial speech rather than
on a written form. Oral preparation in the audio lingual method is necessary to create
the basis for the development of other language skills.

The idea of the abovementioned method proposes that students should practice
the particular construct until they can use it spontaneously. The lessons are built on
static drills in which the students have little or no control on their own output; the
teacher is expecting a particular response and not providing the desired response will
result in a student receiving negative feedback. This type of activity, for the
foundation of language learning, is in direct opposition with communicative language
teaching.

Native language plays a minor role in using the audio lingual method in
teaching foreign languages. Only the target language is used in the classroom by a
teacher and a student. The new material in the target language is also introduced in
the form of a dialogue, closest to the natural situational context, which allows
students to acquire communicative competence and skills. In particular, oral exercises
allow students to formulate correct analogies of the proposed situations. Therefore,
the majority of teachers use an inductive approach to teaching students grammar.

It has been established that the meaning of words that are understandable for a
native speaker can be studied by a foreigner only in the linguistic and cultural
environment [3].

The audio-lingual method in the study of grammar is aimed at modeling a
sentence by a teacher, through which his particular structure is expressed, and

students repeat sentences by simulating their sound patterns and intonation, seeking



to be identical. By skipping the pronunciation of words in the sentence, a student
immediately receives help from the teacher, and thus avoids the formation of "bad
habits" in the pronunciation of sentences.

In the audio-linguistic method, grammar rules are not taught directly. Students
are expected to find them in the process of using various examples and models. This
method also is used in the contrast analysis approach and aimed to draw a student's
attention to differences in model, structure and sound system of both languages
(native and target).

One of the main approaches to the audio lingual method is the introduction of
new teaching material in the form of a dialogue. The method allows you to analyze
the conversational model, break it into phrases and memorize the mimic techniques
of the situation. Dialogues are considered as a natural conversational context that
helps students acquire the learned grammatical structures and vocabulary [1, 7].

V. Lake believes that there are both advantages and disadvantages of the audio
lingual method of teaching foreign languages. The advantages can be attributed to the
fact that students get communication skills by using the target language; they have no
difficulty in understanding the tasks posed by the teacher and the development of
communicative situations; students respond correctly to the questions they are asked
and are able to combine linguistic aspects with psychology of behavior.

The disadvantages of the audio-lingual method can be attributed to the fact that
students use communicative skills spontaneously and separately from the
requirements of the curriculum; they often take a passive position while working in
the classroom, less attention is paid to communicative skills and the content of the
conversation in general, the learning process focuses on speech [2].

Despite the aforementioned disadvantages, teachers find opportunities to
overcome them in the process of teaching their students. The success of teaching
foreign language students through the audio lingual method can be achieved by
continually conducting drills in the classroom. This requires a flexible teaching

approach involving a spontaneous natural conversation in the classroom.



The practice of a dialogue make students acquire audio skills in the process of
systematic exercising, which they can use in a communicative situation by applying
different word combinations and phrases.

Template conversations can be envisaged in the curriculum, but spontaneous
dialogues allow teachers to implement a creative and comprehensive approach to
each individual, so in our opinion, teachers should give their preference to audio-
lingual method in their pedagogical activity.

The conclusion is that undoubtedly the audio-lingual method has its advantages
and disadvantages in the study of a foreign language as a second one, which,
however, can be overcome by choosing the right approaches in the educational
process. The role of the audio-lingual method in learning a foreign language is
difficult to overestimate, although some innovators are questioning its use. In our
opinion, if the method helps the student to learn in the process of learning

communicative competence, then it is justified and effective.
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VYUZITIE KOOPERATIVNEHO VYUCOVANIA
V CUDZOJAZYCNOM VZDELAVANI

BoZena Petrasova (Trnava, Slovensko)

Kazdy vyucovaci proces sa vo svojej podstate zameriava na vytvorenie €o
najefektivnejSiecho prostredia a spdsobu organizacie prace ucitela a Ziakov vo
vzdeldvacom procese. Vytvara vztahy medzi Ziakom, vyucujucim, obsahom
vzdeldvania a vzdelavacimi prostriedkami. Pozname niekol’ko typov organizacnych
sustav vyucovania: individuidlne, hromadn¢, individualizované, programovane,
kooperativne. Kym pri individudlnom vyuc€ovani riadi ¢innost’ jednotlivych Ziakov
ucitel, ziaci pracuji individualne, medzi sebou nijako nespolupracuji, pri
hromadnom vyucovani sa ulitel’ snazi udrziavat' kontakt s triedou ako celkom,
zaroven vsak 1 s kazdym jednotlivcom. To mu umoziiuje poznavat’ Studentov, uroven
ich vyvoja a ich $pecifické vlastnosti. Studenti sa spoznavajii navzajom, rozvijajt sa
socidlne vztahy medzi nimi. U¢ivo je pri individudlnom vyucovani stanovené pre
kazdého ziaka zvlast, neexistujii spolo¢né ucebnice. Pri hromadnom vyucovani ma
kazda vyucCovacia hodina svoj didakticky ciel. Ddlezitym  aspektom
individualizovaného vyucfovania je fakt, Ze kladie velky doéraz na diferenciaciu
Studentov — od kazdého z nich sa vyZaduje namaha, ktord mu je primerana a ktorej je
schopny. Programované ucenie je riadene, treba ho chépat’ ako algoritmicky proces.
Je zalozené na principe jednotlivych sekvencii — k nasledujucej sekvencii Student
postapi az vtedy, ked’ zvladne predchadzajucu, teda ked’ odpovie na prislusné

zadania.

Principom kooperativneho vyucovania je fakt, Ze Ziaci sa ucia spolupracovat’,
komunikovat’ a vzajomne sa hodnotit. Cielom kooperativnych aktivit v §kole je
pomoc Ziakom rozvijat” schopnost’ pozerat’ sa na problém ocami druhych, brat do
uvahy iné nazory, rozliSovat’ problémy, ktoré moézeme vyrieSit samostatne a ktoré
vyZaduju spolupracu, schopnost’ modifikovat’ stanovené pravidla formou diskusie a

dosiahnutim konsenzu a konat’ tak, aby bol dosiahnuty spolo¢ny ciel. Slavin (1994)



postrehol pozitivny efekt kooperativneho vyufovania oproti sttazivému
a individualizovanému typu. Podla neho spociva vo vyS$Sej motivacii ziakov aj
ucitelov, k dosiahnutiu vysokého ucebného vykonu. Analyzoval 27 Stadii
o kooperativnom vyucovani — v 19 bolo viditelné zna¢né pozitivum kooperativneho
vyucovania oproti tradicnému (ten bol vyhodnejsi iba v jednej $tadii, v ostatnych 7 sa

rozdiely nezistili).

Pri kooperativnom type vyucovania Ziaci pracuju v malych skupinkach (5-6
ziakov), hoci kooperativna vyucba sa nerovna skupinovej praci. Hodnotenie Ziaka
zavisi od vykonu skupiny, ktorej je ¢lenom. Ucitel' je iba radcom a organizatorom,
usmeriiovatelom samostatnej prace skupin ziakov. Spominand metoda vedie ku
komplexnému rozvoju osobnosti ziaka a schopnosti ucit’ sa, podnecuje jeho aktivitu,
tvorivost’ a samostatnost’. Kooperativne ponatie vyucby je zalozené na principe
spoluprace pri dosahovani ciela. Vysledky jedinca st podporované Cinnostou celej

skupiny a celé skupina ma prospech z ¢innosti jednotlivca (Kasikova, 2007).

Kasikova (ibid.) tiez hovori, ze pri kooperativnom vyuCovani ide o systém
zaloZeny na principoch kooperacie pri uceni v malych skupinich. Kooperacia sama,
hoci je cennym cielom tohto systému, nie je cielom prioritnym — tym je rozvoj
intelektudlny a osobnostne-socialny. Zakladnymi metdédami kooperativnej skupinovej
¢innosti su podla nej: diskusia, rieSenie problému, praca na produkte, simulacia a

rolové hry. Taktiez kladie vel’ky doraz na vzdelavanie ucitel’ov.

Ulohou ugitela pre zabezpedenie efektivnej realizacie kooperativneho
vyucovania je zabezpeCit vzajomnu pozitivhu zavislost' c¢lenov skupiny (maju
spolo¢né ciele, rieSia spolo¢nu Ulohu a za dosiahnutie ciela ¢i vyrieSenie Ulohy
dostani spolo¢nti odmenu), zabezpeCit vzdjomny kontakt CcClenov skupiny
(usporiadanie lavic a stoli¢iek tak, aby si Studenti videli navzijom do tvari),
posiliiovat’ osobnt zodpovednost’ Clenov skupiny (ucitel’ by sa mal presved¢it’ o praci
vSetkych ¢lenov v skupine. Vyvoldva najmé slabSich, aby ukdzali rieSenie tloh.),
zdokonal'ovat’ interpersonalne, komunikativne zru¢nosti Studentov (Studenti sa musia

adaptovat’ na tempo prace, osvojit’ si ur¢ité¢ zvlaStne formy komunikacie, osvojit’ si



techniku skupinovej prace...), usmeriiovat’ pracu skupin Studentov (musi byt

zamerand na dosahovanie ur¢enych cielov, aby sa neplytvalo ¢asom, aby vztahy v

skupine boli korektné a efektivne).

Miron Zelina (2000) hovori, ze zdkladnou charakteristikou kooperativneho

vyucovania je to, ze Ulohy a prezenticia obsahu su zacielené na malé skupiny

Studentov (5-6), ktori sa ucia spolu. Typickd je mixovana skupina — chlapci aj

dievc¢ata, Studenti rozlicnych schopnosti, rozli¢éného etnického pévodu. Zamerania

a ¢innosti jednotlivych skupin mézu byt’ nasledovné:

Studentsky tim — ucitel prezentuje ucivo alebo problém a Studenti

v skupine sa spolu ucia, riesia problémy
hracsky tim — jednotlivé skupiny medzi sebou hraju, stt'azia, diskutuju,

argumentuju a ziskavaji body (ako vo vedomostnych sut'aziach)
vyucovaci tim — jeden Clen / kazdy ¢len skupiny dostane od ucitela

oznacenu uebnl latku amd ju naucit’ ostatnych; skupina dostane
informacény pramen, z ktorého si Studenti latku nastuduji a potom si ju

spolu vysvetl'uj, opakuja a skusaji sa z nej
spolocne sa uciaci tim — kazdy Clen timu ma ur¢ita rolu (vymysla, skasa,

oponuje, organizuje pracu)
vySetrovaci tim — skupina komplexne vySetruje problém, zhana

informacie, spresiiuje definovanie problému, tvori rieSenia, hodnoti ich
arealizuje; tim na ,konferencii“ podava ostatnym Studentom spravu
o postupe rieSenia problému, o chybach a odportcaniach pri rieSeni

podobnych uloh v buducnosti.

Metdédy  kooperativneho  vyuCovania maji  tri  zakladné pozitivne

charakteristiky, konkrétne to, Ze kazdy Student dosahuje vlastné skore uspechu, hoci

do uvahy sa berie 1 skupinové skére, kooperacia vedie k tomu, Ze viac pracuju viaceri

Studenti, ucia sa spolupracovat’, vykony sa znasobuju — lepsi Studenti ucia slabsich,

slabsi ziskavaju, lepsi si opakuju latku a ucia sa ucit’ sa.



Podl'a Skalkovej (2007) je zdkladnym pozitivom kooperativneho vyucovania
jeho orientacia na socialne vztahy ako na neoddelitelnt sucast’ celistvého
vyucovacieho procesu. Pri kooperativnhom vyucovani nejde o stitaZzenie medzi ¢lenmi
skupiny ¢i ziskanie maximalneho zisku pre jednotlivca na ukor ostatnych. Naopak,
medzi zékladné principy kooperativneho vyu€ovania patri vzajomna pomoc,
tolerancia, ziskanie schopnosti presne formulovat’® vlastné mysSlienky a chapat
mySlienky druhych, reagovat’ na nazory a poziadavky skupiny, schopnost” hodnotit’
seba 1 druhych. Zakladnym prinosom kooperativneho vyucovania v socialnej oblasti
je nadobudnutd schopnost’ prijimat’ druhych l'udi a lepSia schopnost’ spolupracovat

s ostatnymi.
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THE IMPORTANCE OF HARD SKILLS FOR TEACHING FOREIGN
LANGUAGES

Valentina Pryanitska (Kharkiv, Ukraine)

Once a person has decided to become a teacher he/she must spend time noting
the skills required for a job. Soft skills are considered to be the most important for a
teacher as the latter must communicate successfully with learners. So what are soft
skills? Soft skills are considered to be interpersonal people skills which enable people
to communicate or work effectively creating good psychological atmosphere. As we
live in the world full of stresses and negative situations we must pay special attention
to the way we behave. Stress compromises your ability to communicate effectively. If
you feel disappointed or irritated the tone of your voice, intonation and movements of
your body will clearly signal that something unpleasant has happened. We must be
aware of fact that we can confuse or even turn off our listeners. If a person is feeling
overwhelmed by stress, it’s best to take a time out. It is better to calm down before
continuing the conversation. Once you’ve regained your emotional stability, you’ll be
better “equipped” to deal with the situation in a positive way. So soft skills are
especially vital for teachers’ professional development as this profession requires

much interaction with pupils, students or people on the whole.

Though it seems that only soft skills are important for teachers research has
shown that soft skills have as much impact on this job as hard ones. To some extent it
happens because we live in a technocratic era and we are inclined to work with
numerous devices which have recently been invented. Our society is constantly
changing. Since last century the technological advancement has become the focus of
our society. You can hardly find a family that doesn’t have a computer or other
devices which are really useful. So, it is always a good idea to remain up with current
standards of technology and techniques. It is essential for almost all professions. And
teaching is no exception. Therefore to succeed in their careers teachers of foreign
languages must take into account the fact that they shouldn’t focus only on building

their soft skills but they must also master the hard ones.



What are hard skills? Hard skills are defined as the skills required for a role that are

not interpersonal. Hard skills include the knowledge and abilities required for success

in a job. They are specific, teachable and quantifiable abilities. For a teacher, hard

skills might include:

-A certificate of qualification

-Knowledge of the content taught

-Sound language and literacy

-Basic computer and word processing skills

-Skills acquired through professional development etc.

Hard skills are acquired through formal education and training programs,
including college, apprenticeships, short-term training classes, online courses,

certification programs, as well as by on-the-job training.

There are careers that need much hard skills and little soft skills or mostly soft
skills and little hard skills. Teachers of the foreign languages need both hard and soft
skills as they should have at least basic computer skills. And dealing well with
learners requires excellent soft skills. Moreover we must keep in mind that key to
success in our career is finding balance between both soft skills and hard skills.
Therefore, a teacher must improve communication skills as well as his/her
psychological well-being. If we think that students or learners attend our classes only
for the reason that they want to speak foreign language well we are mistaken. The
most important thing for every person is to be needed, loved and respected as well as
to become competent in the sphere of studied subject. Clarity of speech, friendly
disposition, smiling face, smooth movements as well as hard skills of a teacher help
to develop successful interaction. Realizing this fact will definitely lead to teachers’

professional development.


https://www.thebalance.com/what-is-a-skill-set-2062103
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PROBLEM-BASED LEARNING: STUDENTS ENGAGEMENT, LEARNING
AND PROBLEM SOLVING
Ya.V.Romantsova (Kharkiv, Ukraine)

The recent changes in the system of high education make new demands to the
profession teaches and to the personal characteristics of the future specialists.
Profession competence is important, but the development of flexible knowledge,
creative abilities, self-directed learning strategies and strong motivation are also
important. That induce teaches to look for new forms and techniques of classroom
teaching.

Project learning, also known as project-based learning, is a dynamic approach
to teaching in which students explore real-world problems and challenges,
simultaneously developing cross-curriculum skills while working in small
collaborative groups.

According to the Buck Institute for Education (BIE) Project-Based
Learning (PBL) is a teaching method in which students gain knowledge and skills by
working for an extended period of time to investigate and respond to an authentic,
engaging and complex question, problem, or challenge.

Students who were taught through PBL became “self-directed learners” with
the desire to know and learn the ability to formulate their needs as learners, and the
ability to select and use the best available resources to satisfy these needs. Barrows
and Tamblyn defined this new method, problem-based learning, as “the learning that
results from the process of working toward the understanding or resolution of a

problem” [1. P.18]. They summarized the process as follows:
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The problem is encountered first in the learning sequence, before any
preparation or study has occurred.

The problem situation is presented to the student in the same way it would
present in reality.

The student works with the problem in a manner that permits his ability to
reason and apply knowledge to be challenged and evaluated, appropriate to his level
of learning.

Needed areas of learning are identified in the process of work with the problem
and used as a guide to individualized study.

The skills and knowledge acquired by this study are applied back to the
problem, to evaluate the effectiveness of learning and to reinforce learning.

The learning that has occurred in work with the problem and in individualized
study 1s summarized and integrated into the student's existing knowledge and skills
[1. P.191-192].

Project-based learning hails from a tradition of pedagogy that asserts that
students learn best by experiencing and solving real-world problems. According to
researchers, project-based learning essentially involves the following:

6. students learning knowledge to tackle realistic problems as they would
be solved in the real world;

7.  increased student control over his or her learning;

8.  teachers serving as coaches and facilitators of inquiry and reflection.

In Gold Standard PBL, projects are focused on student learning goals and
include Essential Project Design Elements:

1) Key knowledge, understanding, and success skills - the project is
focused on student learning goals, including standards-based content and skills such
as critical thinking / problem solving, communication, collaboration, and self-
management.

2) Challenging problem or question - the project is framed by a
meaningful problem to solve or a question to answer, at the appropriate level of

challenge.



3) Sustained inquiry - students engage in a rigorous, extended process of
asking questions, finding resources, and applying information.

4) Authenticity - the project features real-world context, tasks and tools,
quality standards, or impact — or speaks to students’ personal concerns, interests, and
issues in their lives.

5) Student voice and choice - students make some decisions about the
project, including how they work and what they create.

6) Reflection - students and teachers reflect on learning, the effectiveness
of their inquiry and project activities, the quality of student work, obstacles and how
to overcome them.

7) Critique and revision - students give, receive, and use feedback to
improve their process and products.

8) Public product - students make their project work public by explaining,
displaying and/or presenting it to people beyond the classroom.

Because project-based learning is filled with active and engaged learning, it
inspires students to obtain a deeper knowledge of the subjects they are studying.
Students are more likely to retain the knowledge gained through this approach far
more readily than through traditional textbook-centered learning. In addition, students
develop confidence and self-direction as they move through both team-based and
independent work.

In the process of completing their projects, students also hone their
organizational and research skills, develop better communication with their peers and
adults, and often work within their community while seeing the positive effect of
their work.

Because students are evaluated on the basis of their projects, rather than on the
comparatively narrow rubrics defined by exams, essays, and written reports,
assessment of project-based work is often more meaningful to them. They quickly see
how academic work can connect to real-life issues and may even be inspired to

pursue a career or engage in activism that relates to the project they developed.



Students also thrive on the greater flexibility of project learning. In addition to
participating in traditional assessment, they might be evaluated on presentations to a
community audience they have assiduously prepared for, informative tours of a local
historical site based on their recently acquired expertise, or screening of a scripted
film they have painstakingly produced.

Project-based learning is also an effective way to integrate technology into the
curriculum. A typical project can easily accommodate computers and the Internet, as
well as interactive whiteboards, global-positioning-system (GPS) devices, digital still
cameras, video cameras, and associated editing equipment.

Adopting a project-learning approach in your classroom can invigorate your
learning environment, energizing the curriculum with a real-world relevance and
sparking students' desire to explore, investigate, and understand their world. Project-
based learning helps students apply what they learn to real-life experiences and

provides an all-around enriching education.
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NEPCHHEKTHUBU OPTAHIBALII CAMOCTIMHOI POBOTHU CTYJIEHTIB 3
BUBUYEHHSI AHIVIIMCHKOI MOBU HA BA3I MOODLE

Biktopis [lleBuenko (KponuBHUIbKHUI, YKpaiHa)

Mu >xuBeMO B 4ac NEPEXiTHOTO MEpioJy BiJl CTAaHAAPTHOTO HABYAHHS [0
CJIIEKTPOHHOTO, IO CTAa€ OJNIMCKYyYOK albTePHATUBOIO ICHYIOUOMY TpPaJUIIHHOMY

X0y O HaBYAHHS Y BUIIIIH 1Ko, Buia mkoia CbOroeHHsI CTBOPIOE BiIKPUTHN
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MPOCTIp, J€ CTYJICHT MOKE HABYATUCS aKTUBHO Ta B TOM CIOCIO, 110 HAMOUIbIIE acye

Horo ocodbucTuM moTpedam Ta MOTHBALIISIM.

Mu craeMo cBiJIKaMu IIBUIKHX 3MIH y cHUCTeMi BUIIOI OCBITU. Lle He 3MiHM
3apagu  3MmiH.  Crparerii 3  ¢opmyBaHHS  NpogeciiiHOi ~ KOMYHIKaTUBHOI
KOMIIETEHTHOCTI MalOyTHIX aBlallifHUX CIEI[adiCTIB MalOTh BKJIIOYATH HE TIIbKH
3MIHU CKJaAy MAWCIUIUIIH, II0 BUBYAIOTHCS, a W HEMHMHYYl 3MIHM B CIIOCO0ax
3aCBOEHHS iX KOHTEHTY, a, OTKE, 1 B OpraHizallii HaBYaJbHOTO IPOILECY B IIOMY.
[mobanbHa 1HTErpalis B €MOXy CydacHUX I1H(OpMAIiHHUX TEXHOJOTIH BHUMarae
BUKOPHCTAHHS TaKOi CHUCTEMH, KOTpa CHOpsSMOBaHA HE Ha IMOJAHHS BUKIATaueM
TrOTOBHX 3HAHb, iX 3amaMm’sITOByBaHHS Ta BIATBOPIOBAHHSA, a Ha CaMOCTIHHE
OBOJIOJIHHS CTyJACHTAMHU 3HAHHSAMHU Ta BMIHHSMHU B TIPOIECI aKTUBHOI PO3yMOBOI Ta

MPAKTUYHOIL TiSTIbHOCTI.

JlJis HOBUX MOKOMIHb CTYJAEHTIB, IO JKUBYTh Y HUPPOBOMY iH(OpMALIHHOMY
CEpeNlOBUII, POJb BUKJIAJa4a sK JpKepena iH(opMallli MmocTymoBO 3MEHIIYEThCS,
npoTe 30UTbIIY€EThCS BAXKJIMBICTh HABUYOK 1 YMIHb CTYAEHTa CaMOCTIMHO 3700yBaTu

noTpiOHy 1H(pOpPMALIIIO 1 BUKOPUCTOBYBATH ii 3T1JTHO MOCTABICHUX 3aBJIaHb.

VY 3B’s3Ky 31 30UIbIIEHHAM KITBKOCTI TOAMH Ha CaMOCTIHHY poOOTY y BHIIUX
HAaBYAJIbHUX 3akiiafax Ykpainu 110 50%, ocoOnuBO B CBITIII BUMOT 3aKOHY PO BUIILY
OCBITY, 110 HaOpaB YMHHOCTI 3 1 BepecHsa 2015 poky, BUHMKA€E HEOOXIAHICTh y SIKICHO
HOBUX MIJX0JaX 70 opraxizaiii camocTiitHoi poboTtu. CamocTiitHa poOoTa, sIK OHa 3
dbopMm ydOo0BOiI IisTIBHOCTI, TOBUHHA 3pOOUTH HABYIBHUN MpOIEC IS CTyJAEHTa
OCOOHMCTICHO-3HAUYINM, B SIKOMY BIH 3MO)KE€ MOBHICTIO peaii3yBaTy CBI MOTEHIIAI,
MIPOSIBUTH aKTUBHICTh, 1HIIIATUBHICTh, CAMOCTIHHICTh. Came B mpolieci caMOCTiiHOT
poOOTH CTYIEHT OTPUMYE MOXKJIUBICTh 3MIHIOBATM OCHOBHI yMOBHU BHOOpPY 1
BIJICTIZIKOBYBaTH, SK TOW 4YHM IHIIUNA BHOIp BIJOMBAETHCH HA TPOMIKHOMY

PE3YJBTATOBI 1 K B 3aJIEKHOCTI BIJ] I[bOTO 3MIHIOETHCS KIHIIEBUM PE3YJIbTAT.

CamocriitHa po0oTa, 3 0JHOTr0 OOKY, Ma€ OyTH JIOTITYHUM MPOJIOBKEHHSIM TOTO,
10 BHUBYAJIOCS B ayAWTOpii, OTXKE, MA€ CHPHUATH PO3IIMPEHHIO 3HAaHb CTY/ACHTIB,

MOJIAJIBIIIOMY PO3BUTKY 1XHBOI IHIIIOMOBHOT KOMYHIKAaTUBHOI KOMIIETEHIII1, & 3 1HIIIOTO



00Ky — Mae momomaratéd (popmMyBaTH y CTYIEHTIB 3[aTHICTh, TOTOBHICTh Ta TEBHI
HAaBUYKH JI0 CaMOCTIHHOTO KEpyBaHHS BJIACHOI HABYAJIBHOIO JISUTHHICTIO: Bij
MOMEHTY TIOCTAaHOBKM Il JI0 CAMOKOHTPOJIO 1 CaMOOLIHKM pe3yinbTary ii

JOCATHCHHA.

OCKUTbKM caMOCTiHAa pPOo0OTa CTYJAEHTIB Bce OUIbIIE CTa€ BU3HAYAIBHOIO
OCHOBOIO HABYAJIbHO-BUXOBHOTO TMPOIIECY, 3HAYEHHS SKICHO HOBUX TEXHOJOTIN
HABYAHHS TOCTIMHO 3pocTae. JlucTaHIiiiHe HaBYAHHS MPENCTaBIsAE€ COOOI0 HOBY
Oprafizailifo OCBITH, IO TPYHTYETbCS Ha BUKOPHUCTAHHI AK KpallUX TPATUIIAHUX
METO/IB OTPUMAaHHS 3HaHb, TaK 1 HOBUX IH(POPMALIWHUX Ta TEJIECKOMYHIKALIIMHUX
TEXHOJIOTIH, a TakoX Ha mpuHIHMax camoocBiTh [2]. [liroue IlomoxeHHs mpo
JTUCTaHIIiHe HaBYaHHS Oyno 3arBepikeHo Hakazom MiHicTepcTBa OCBITH 1 HAyKH
Vkpainn Big 25.04.2013 Ne 466 [3]. IlomokeHHA BH3HAYa€ OCHOBHI 3acaju
opraHizaiii Ta 3ampoBa/DKCHHS JIUCTAHIIIMHOTO HaBYaHHSA B YKpaiHi. [lopiBHsHO 3
JIPYKOBAaHUMU aHAJIOraMu AUCTAHIIHE eJIEKTPOHHE HAaBYaHHS YMOKIIUBIIIOE 3pyYHHUM
1 MBUIKUN JOCTYI CTYJEHTa JO0 HABYAJHLHOTO Marepiaiy. 3aiis JOCSITHECHHS ITi€l
METH B HOBHH EKCIIEPUMEHTAJIbHUN OCBITHIM MPOCTIp YCIIIIHO 1HKOPIOPYIOTHCS
HOBITHI TUIAaT()OPMH €JIEKTPOHHOIO HABYAHHS, TOOYJOBaH1 3a MPUHLUIIOM BIAKPUTHX

TDKEped.

Cepen BeO-tutaropm, sSiKi BUKOPUCTOBYIOTHCS Y CBITI, 1, 30KpemMa, B YKpaiHi,
0e3yMOBHUM JiijIepoM € cucteMa yrpasiiasa HaBduaHHsIM MOODLE (Modular Object
Oriented Distance Learning Environment). MOODLE — ne 6e3komToBHa, BiKpUTa
(Open Source) cuctema, TOJIOBHHM pO3poOHUKOM sikoi € Martin Dougiamas 3
ABctpanii. CucreMa BUKOPUCTOBYeTbCA y 175 kpaiHax CBITY 1 MHepekiajieHa Ha
JNECATKM MOB, B TOMY 4YHMCIl ¥ Ha YKpaiHCbKy. BoHa He nwuiue JmineHsliiHa Ta
abCoNMIOTHO OE3KOIITOBHA, a W He mNoTpedye >KOAHOIO IUIATHOTO MPOrpPaMHOIO
3a0e3neueHHs. Bci HeoOxigH1 Ui 3aBaHTakeHHA pisHoMaHiTHI Bepcii MOODLE

MO>KHA 3HaWTH Ha caiTi https://moodle.org/.

MOODLE wmae cratu Tiero miargopmMoro, IO NPUKAE Ha JOMOMOTY SIK

BUKJIaJlayaM, 10 HaMaraloTbCi YpPI3HOMAHITHUTH 3acoOM Ta METOAM OpraHi3alii



caMOCTIHHOT poOOTH, Tak 1 CTyJeHTaM, IO BYaTbCcsl OyTH CAMOCTIMHHUMH Ta
iHimiaTMBHUMHA. BoOHa jae BHWKIAga4eBl MOXJIMBICTh BHOCHUTH KOPEKTHBH B
HaBYAJIbHUI MPOIIEC, CTBOPIOBATH BJIACHI KYPCH 3 PI3HUX AMCLMILIIH, OKPEMI OJIOKU
3aB/laHb, TEMaTW4YHI Tpe3eHTamii Ta posmimyBatu ix Ha miatrdpopmi MOODLE, a
CTyJA€HTaM - IUIaHyBaTH TMOAAJbINy HaBYaJIbHy JISJIBHICTE Ta 31MCHIOBATH

CaMOOI[IHKY BJIACHUX JIOCATHEHH [5].

Hapuanpamii mopran mudposoi epuy  MOODLE € cuntezom iaeit , dopm,
pecypciB Ta po3MilIeHHs X pa3oM y HoBoMy dopMmati. BoHa 31aTHa 3ampomnonyBaTu
Oaratuii HaOlp 3aco0iB 3 opraHizaiii caMOCTIHHOI pOOOTH CTYIEHTIB 3 BUBYEHHS
aHriicbkoi MOBU. CTBOpPEHHSI KypCy CaMOCTINHOI pOOOTH 3 BUBYEHHS aHTITIMCHKOT
MOBU a00 TpodeciiiHO-OpIEHTOBAHOT aAHIIIMCHKOI MOBU — CKJIaJHE 3aBJIaHHS.
MOODLE € ogHuM 13 MOXJIMBUX IUISIXIB OpraHi3allii HaBYAJIBHOTO Marepialy 3
CaMOCTIHHOT pOOOTH 13 BUKOPHCTAHHSM Cy4YaCHUX 1H(QOPMAIIHHUX TEXHOJIOTIMH.
[Tnarhpopma MOODLE Hamae HaM 4YyaoBYy MOXKJIMBICTH CTBOPEHHS HABYAJIBHOTO
cepemoBuIla 3 HAOOPOM HABUAJIBHUX EJIEKTPOHHUX KYpCIB, SKE Ja€ 3MOTY
CTPYKTypyBaTH HaBYaJIbHI MPOTPAMU Ta MaTepiaiy y BUIISAII OJOKIB 3 MOAAIBIINAM X

HAIMOBHCHHAM PECypCaMU Ta CJICMCHTAMU KYPCY.

[ToOynoBa Kypcy caMOCTIMHOI pOOOTH CTY/ICHTIB 3 BUBYEHHS aHIIIIMCHKOT MOBU

Ma€e BKJIroUaTH eranu [1]:

1 eran. Po3pobxa HMK (HaB49ambHO-METOAMYHOTO KypCy).
HaBuanbHO-MeTOAMYHUM 320€3ME€UEeHHSIM BUCTYIAI0Th MOCIOHUKH, TOCTYIHI Y

JPYKOBAaHOMY BHUIVISIII, CIICKTP €JIEKTPOHHUX PECYPCIB.
2 eran. [ligroToBKa HaBUaJIBLHUX MaTepiajiiB Ta IX CTPYKTYPYBaHHS y BUIIIAII

omokiB [4]:
® iHdopMaIliiiHO- IHCTPYKTUBHUM OIOK.
Hanae BudeprnHy iHpopMalIiito o0 oprasizalii Kypcy caMoCTiHHOT

poboTH, 3a6e3Meuye JOCTaBKY CTYIEHTY OCHOBHOTO 00CATY HaBYAJIBLHOTO
Mmarepiaiy, popMyroe 3araibHi BIJOMOCTI PO TUCIUILIIHY SIK TaKy,

MOPSIIOK 1 TEPMIHU OCBOEHHSI 3MICTOBOIO Marepiaiy, (JOpMHU KOHTPOJIIO Ta



KpUTEPil OLIHIOBaHHA 3HaHb, HABUYOK, YMIHb, (DOpMAT KOMYHIKAIIii 3

BUKJIAJaYEM.
® (OJIOK KOHTEHTY (3MICTOBOI'O HAITOBHEHHS).
CucreMa [OUCTAHIIMHOTO HAaBYaHHSA HAJAa€ BHUKJIAJAaueBl MOYKIIMBICTD

CTBOPEHHSI IHTEPAaKTUBHHUX €JIEMEHTIB Kypcy (TecT, 3aBlaHHs, (opyM, 4Yar,
OMUTYBaHHS, IJocapid, YpOK, aHKeTa, CeMIHap, TPEHIHT, OH-JaH
npeseHTallis Power Point), siki aklIeHTYIOTh yBary CTY/ACHTIB Ha OKPEMHUX
eJIeMEeHTax 3MICTY, 10 BHUKJIAJA€THCS, IO3BOJIAIOTH 3aKPIUTU 3MICT Ta
3a0e3MeuyoTh Oe3MPeLeeHTHY IBUIKICTh OHOBJICHHS 3HaHb 3a MIATPUMKHU

1H(opMaLitHUX pecypcCiB.
® (JI0K KOHTPOJIbHUX 3aXOJIB.
KonTpontoe 3acBOIOBaHICTh HABYAJIBHOTO Marepiaqy Ta  BKIIOYAE

OPOMDKHUM (TEMaTUYHUWA, MOAYJIbHMI), PyOLKHUHI, MIACYMKOBUM Ta IHILI
BH3HAYCHI BUKJIaJa4eM a0o JAeKaHaTOM BUIM KOHTPOI0. DopMU KOHTPOIIO
Ta KpuTepli OLIHIOBaHHS 3HAHb, HABUYOK, YMiHb CTYAEHTIB BUXOAATH 3
PO3YMIHHS LIJIEH, 3a/1a4, CYyTHOCTI, cierugiku (GopMyBaHHS MEBHOI MOBHOI

KOMITETEHTHOCTI.
3 eran. Po3mimenns HaBuanpHoro marepiany Ha MOODLE.
BinOyBaeTbcst nuisixoM HammOBHEHHS OJIOKIB peCypcaMu Ta e€JIeMEHTaMU KypCy

3amnsi eheKTUBHOT opradizaiii HaBuaiabHOTro mporecy. Lleir pecypc MicTUTh
KaTeropii Ta MiAKareropli TUX €JIEMEHTIB Kypcy, SIKI MOXKYTb OyTH JOCTYIHI Yy
Kypcli caMocCTiifHOI poOOTH 3 BHWBUYCHHS aHIIIHCHKOI MoBH ((dhopymu,
Mpe3eHTallli, BiJeo- Ta ayalopecypcH, 3aBlaHHsA, TECTH TOIIO). Bigkpuiim
KJAUAHHAM MULIl Ty YW 1HIIY KaTeropiro, CTYIEHTH MOXYTb Bi1OOpa3UTH

CIIMCOK JIOCTYITHUX €JIEMCHTIB KYpCY, SIKi CTBOPCHI BUKJIa1a4eM.
4 eran. KopuryBaHHsi, TONOBHEHHS! HABYAJIbHUX MaTepialiB.
Ha mocTiiiHiif 0OCHOBI KOHTEHT MIEPEOIIHIOETHCS, PEAATYETHCS, TTOTIOBHIOETHCS.

Otxe, BIIOYyBa€ThCS OINEpaTUBHE OHOBJIEHHS HaBYAJbHUX MaTepialliB

BUKJIJa4eM 3 YpaxXyBaHHSM Cy4YacCHHMX TEHJCHIIH SK 1HIIOMOBHOI OCBITH TaK 1

MaiOyTHROT PO eCiitHOT TISITHHOCTI.

Takum ymHOM, Tiepen OararbMa BUINMMU HAaBYAIBHUMH 3aKJIaJaMH, 30KpeMa,
JBOTHOIO aKaJEMIEI0, 3apa3 MocTae npodiieMa po3poOJIEHHS! €IEKTPOHHUX PECYPCIB

3a]JI1 CTBOPEHHS Ta peaii3alii MporpaMm caMOCTIHHOI poOOTH 3 BHUBYEHHS



aHDTChKOI MOBH Ta TpodeciiiHO-OpIEHTOBAHOT aHTIINChKOI MOBH. 3acoOoMm
opraHizaiii caMoCTiifHOT poOOTH Ta ONTHUMI3AIil CHiBIpalll BHUKJIagada 1 CTyJeHTa
Moke crard HapyaidbHa Tuiarpopma MOODLE, mo BBakaeTbcs HaWOUIbII
JIOCKOHAJIOK0 1 JIOCTYIMHOK) CHCTEMOIO €JIGKTPOHHOTO HaB4aHHs. Sk cucrema
KEepYBaHHsS HaBYaHHSIM B pyKax IIe/iarora, BOHa MOXKE€ CTaTH OCHOBHOIO IIAT(HOPMOIO
JUTSL B3a€EMOJII MDK CTYJEHTOM Ta BHUKJIAJadeM Ta CIyTryBaTH TapHUM 3acoO0M
CaMOMIATOTOBKHM CTY/ICHTIB 3 BHUKOPUCTAaHHSM B HABYAJIBLHOMY MPOIECI TEXHOJOTIN

CJIICKTPOHHOI'O )IHCTaHHiﬁHOFO HaB4YaHH:I.
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THE DEVELOPMENT OF STUDENTS’COMMUNICATIVE SKILLS IN
CRITICAL THINKING

Nataliia Shulga (Uman, Ukraine)

Ukrainian education is integrated into foreign pedagogy by introducing newest

learning technologies into the curricula of educational institutions, in particular, in the



study of foreign languages. The technology of critical thinking deserves special
attention as an effective way of acquiring communicative skills. Today, this
technology is sometimes used in the foreign languages teaching, but the processes of
globalization in education require the creation of a flexible approach to its full use in
the educational process.

The introduction of critical thinking technology has been highly appreciated by
experts in the foreign languages teaching (FLT) area. That is why today the use of
critical thinking in students’ learning is considered to be one of the tasks for FLT
teachers. Different factors influence students 'critical thinking skills, in particular,
grades used in the classroom and assessment at the end of a study course, which is
one of the development factors in students' critical thinking skills.

The technology of critical thinking was initiated and developed in foreign
pedagogy. The problems of critical thinking in their works were studied by foreign
scholars such as L. Elder, R. Paul, G. Brown, V. Maioriana, K. Kabilan and others.

L. Elder and R. Paul argue that critical thinking involves the ability of people
to take responsibility for their own thinking and develop appropriate criteria and
standards for its analysis [2, 34]. While V. Mayorana supports the position that critical
thinking of a person is aimed at reaching an agreement, assessing different points of
view and solving educational problems [5].

The idea advancement of critical thinking usage in educational institutions in
the course of FLT is of great importance for education in general for several reasons:

Firstly, if students have sufficient language skills, they can control and evaluate
their own learning methods more successfully.

Secondly, critical thinking broadens students' learning experience and helps to
understand the need of language skills for their lives.

Thirdly, critical thinking correlates with academic achievements of students.

R. Mahyuddin and other scholars believe that students who have received
critical thinking skills during the training process are able to: think critically and
creatively to achieve the goals of the curriculum; make decisions and solve

educational problems; use their thinking skills in the learning environment, as well as



understand the language or its meaning; consider thinking skills as continuous
learning; and, finally, intellectually, physically, emotionally and spiritually are
evolved into background [4, 25].

However, many scholars regard language development thinking skills as
independent processes in typical school conditions.

K. Kabilan states that even a communicative approach to FLT as a
communication tool does not really help students to learn the language in general; in
order to learn a foreign language, students must be able to think creatively and
critically, at the same time using their native language. Consequently, we can
conclude that even a communicative approach to learning a foreign language does not
develop critical thinking skills in students [3].

H. Brown believes that in an ideal academic linguistic curriculum, the
curriculum itself should go beyond linguistic factors in order to develop critical
thinking skills in students [1, 24].

In our opinion, the effectiveness of acquiring critical thinking skills depends on
a student's individual characteristics.

Methods of assessment mainly affect the goals set before students in learning a
foreign language. In critical thinking, the method of evaluation is a key component of
the FLT goal. In particular, if in the context of teaching and methodological activities
the assessment focuses on the linguistic competence of students, then the skill of
linguistic competence becomes the object of study and students strive to acquire
communicative competence skills.

The foregoing leads to the conclusion that the technology of critical thinking in
the study of foreign languages cannot be overestimated. It should become one of the
main tasks of teachers who practice different types of student assessments. In
particular, evaluating the achievements of students in critical thinking technology will
contribute to:

9) understanding the goal of learning a foreign language;
10) integrating language skills and students' thinking skills into the linguistic

environment;
11) relationship between teaching and learning processes, etc.
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FOREIGN LANGUAGE AS A COMPONENT AND MEANS OF
PROFESSIONAL TRAINING OF PEDAGOG-PSYCHOLOGISTS

Smailova Guldana Sarsenbaykyzy', Akylbekova Elmira Akylbekovna’,
Kurmanova Altyn Rakymzhankyzy’
(Republic of Kazakhstan, Arkalyk)
"2 ArkSPI named after Y.Altynsarin, Senior Lecturer of the Department of Pedagogy
and Psychology
3 ArkSPI named after Y.Altynsarin, 3-year student of the specialty 5B010300 -
Pedagogy and Psychology

At present, the main task of the higher educational institution is the training of

specialists of high professional competence. Foreign language in accordance with the



regulatory and legal documents of the Republic of Kazakhstan is considered as an
integral component of vocational training of pedagog-psychologists in the university
[1]. Training in polygamy is, at the present time, an urgent need and an opportunity
for the younger generation to learn their own abilities for free entry into the world
scientific and educational space.

A foreign language in the professional training of pedagog-psychologists will
encourage the modern specialist to participate in intercultural dialogue, which allows
him to analyze the results of his future professional activity in the context of the
correlated sphere of professional activity of the leading states of the world
community, assess their problems and achievements in the intracultural and
intercultural aspects [2]. Therefore, at present, there is a need to search for new
approaches to the teaching of a foreign language at a university, including the
Arkalyk State Pedagogical Institute named after Y.Altynsarin (hereinafter referred to
as the ArkSPI) in order to train "a specialist whose professional competence becomes
deeper due to the possession of foreign language".

In accordance with the Roadmap for the Development of the Institute for 2017-
2021, the ArkSPI named after Y.Altynsarin carries out a number of activities aimed at
the introduction of multilingual education and the development of language skills in
the English language:

- methodological seminar "Peculiarities of organization of preparation of the
teaching staff for the teaching of disciplines in English";

- a permanent methodical webinar "Actual problems of the teaching staff of the
university for teaching disciplines in English";

- coaching "Trilingual: the future of a competitive nation";

- introduction of the practice of studying disciplines in English [3].

In the system of vocational training of pedagog-psychologists, teachers of the
Department of Pedagogy and Psychology implement a program of multilingualism
and the development of the English language through a number of disciplines:

"Personality and its psychological development", "Professional foreign language".



The study of the discipline "Personality and its psychological development" in
the amount of 3 credits facilitates the profound mastering by the future pedagog-
psychologists in professional English of the fundamental and practical foundations of
the personality psychology and its development, as well as the training of specialists
to meet the social needs of society [4]. As a result of studying this discipline, students
of the specialty 5B010300 — Pedagogy and Psychology form a number of
competences (Figure 1).

"Personality and its psychological development" as an academic discipline is a
means of obtaining new knowledge in the chosen profession. In the context of a
continuous increase in periodicals, it is important for pedagog-psychologists to instill
the ability to navigate in a fast flow of information, so students need to master the
ability to read original literature on the specialty to obtain information that promotes
the expansion and deepening of experience and skills in the psychological and
pedagogical field of activity. For example, when studying this discipline, students
work with such original sources of psychology as Boeree C.G. Personality Theories,
Henle M. Gestalt Psychology and Gestalt Therapy, Heffner C. Personality Synopsis,
etc. The analysis of the relevant educational material, reports in a foreign language,
reflecting progressive ideas contribute to the accumulation of important and
necessary knowledge on the psychology of the individual and its development. With
this approach, students can receive information that improves their knowledge and

acquaints them with the achievements of psychological science.
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Figure 1 — Types of competences formed in the process of studying the

discipline "Personality and its psychological development"

Thus, a foreign language is an important and necessary component and a means
of professional training of pedagog-psychologists. In the process of foreign language
preparation, students develop communication skills, get acquainted with the language
materials in the chosen profession, get new knowledge from authentic sources,
expand the horizons in the field of psychology of the countries of the studied
language, and master the basics of translation.

Reading of original foreign literature on the psychology of personality and its
development, contributes to the development of professional skills, because it is one
of the motivational prerequisites for the process of teaching this subject in a non-
linguistic institution [5].
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ACADEMIC WRITING FOR NON-PHILOLOGICAL STUDENTS
Lina Smirnova (Kropyvnytskyi, Ukraine)

Academic writing refers to a constituent part of teaching foreign languages in
non-philological specialties. It is both a method and an out coming result of the
training process, which is associated with productive scientific professional activity
of a student. Within a curriculum, academic writing is a style of expression that
students use to define the intellectual boundaries of the discipline in which they

specialize [8].

Characteristics of academic writing include a formal tone, use of the third-
person rather than first-person perspective (usually), a clear focus on the research
problem under investigation, and precise word choice. Since academic writing
concerns complex issues, it requires together thinking skills to comprehend. In this
respect let students think about academic writing as about the ability to explain
complex ideas in a way that is understandable to an average person, in other words as

clearly as possible.



Although the accepted form of academic writing can vary considerably
depending on the scientific field, methodological framework and the chosen issue.

However, most papers require careful attention to the following stylistic elements:

1)  Comprehensive whole. Unlike other styles, the overall structure of
academic writing is formal and logical. The flow of ideas must be cohesive and
logically organized; there should be narrative links between sentences and paragraphs
so the reader is able to follow your arguments; the introduction should give an idea

how the rest of the paper is organized.

2)  Correct attitude. Throughout a paper, it is important that student present
the arguments of others fairly accurately and without biased language. In academic
writing, the student is expected to investigate the research problem from an
authoritative point of view. However, a student should state his arguments

confidently, using language that is neutral, not dismissive.

3)  Use of language. That is particularly important while doing academic
writing use words and terminology that describes a particular idea, concept, or
phenomenon of the issue. Therefore, students should check whether they avoid using
general words as well as whether they manage to explain what they mean within the
context. It is also important to use unambiguous language. Clear sentence
presentation and well-structured paragraphs enable others to follow the line of
thinking without difficulty. Students should be aware not to use vague expressions
like “they” “people”; abbreviations like i.e., e.g.; unspecific determinate words like
“thing” “stuff”, “very”. It is necessary student avoid slang or colloquial language,

contractions and use first person and second person pronouns only when necessary.

4) Punctuation. Students should understand that in academic writing
punctuation marks are used very deliberately. For instance, exclamation points are
rarely used as well as dashes and hyphens because they give the impression of too

informal writing [10].



Teachers should help students improve their academic writing skills, trying to

focus students’ efforts on key areas:

a) Clear writing (think about the process of writing about; write detailed
outlines to organize thoughts clearly; make sure your paper has a clear structure —
introduction, main body, conclusion; use effective research skills to get the

information you need; use correct references).

b) Good grammar (take the time to learn the major and minor points of good

grammar; spend time practicing writing using detailed feedback from teachers).

c) Evaluation of writing (consider the following issues from the perspective of
a reader: 1) your writing is shaped around one clear research problem; 2) your paper
tells the reader why the problem is important and why people should know about it;
3) you have provided evidence to support your argument that the reader finds
convincing; 4) the paper is made up of paragraphs, each containing only one
controlling idea; 5) you have considered counter-arguments or counter-examples
where they are relevant; 6) arguments and their significance have been presented in

the conclusion; 7) the rendering flows in a clear, accurate, and well-organized way)
[7].

Strong academic writing is marked not only by a sophisticated argument but
also by the clarity and conciseness with which that argument is given. Captivating
writing has the following features: use active voice, which is more preferable than
passive voice, express action with verbs in place of nouns, state points in the

affirmative and eliminate odd words and complicated expressions.
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PRINCIPAL CONCEPTS OF INTERECTIVE LANGUAGE TEACHING
Lyudmyla Lysenko ( Kropyvnytskyi, Ukraine)

Language is a living thing — ever changing, ever adapting and indispensable for
human activity. Language is the expression of communal life, as it helps us to build
society, keep our heritage and plan for the future. As language teachers we should
make our classroom microcosms of life [2], with real relationships and purposeful
use of language. All our techniques should be directed toward achieving this goal.
So, it's upon a teacher how effective their ways of teaching might be in order to
help our students use the language we teach in their real life. We must keep in mind
some very important things how to turn all the activities into interactive and really
communicative.

The concept of interactive language teaching was developed by Brown H.D, W.
Rivers, Michael Canale. W. Rivers (1987) states that through interaction, students
can increase their language store as they listen to read ‘authentic linguistic material’,
or even the output of their fellow students in discussions, joint problem-solving
tasks, or dialogue journals.

The first thing to be mentioned is that education process is based on
interactive language teaching. Students are no longer the objects to be installed and
filled with different sorts of information. They should participate in the education
process together with the teacher, not only acquire knowledge presented by the
teacher, but they should also get it themselves from a deep well of knowledge and
understanding. So we do not teach a language — students learn a language. So,
language learning and language teaching may be seen as one interactive process: the
teacher’s work is to foster an environment in which effective language learning may
develop.

The aim of the survey is to highlight the basic principles of interactive language

teaching.



Interaction is an important word for language teachers. In the era of
communicative language teaching, interaction 1is, in fact, the heart of
communication; it is what communication is all about[1,p.132].

Interaction is the collaborative exchange of thoughts, feelings, or ideas between
two or more people, resulting in a reciprocal effect on each other.

After several decades of research on teaching and learning languages, it has been
discovered that the best way to learn to interact is through interaction itself.
So, Concept 1 can be called like this: The student is a language learner.

In learning a language, each learner must acquire and consolidate mental
representations that are basic to both understanding a language and expressing
oneself through it (in speech and in writing).

In teaching a language, we are facilitating the individual’s acquisition and
increasingly fluent use of the language in the best ways we know. They do it in very
individual ways, or do not do because they lack motivation to do so. For this reason,
in an interactive approach, self and peer-to-peer consideration of errors is promoted.
The students must realize that they are responsible for their own progress; they will
take this responsibility more seriously if they themselves discover and work at their
own weaknesses.

Concept 2: Interactive language learning and teaching are shaped by students’
needs and objectives in particular circumstances.

Students’ needs objectives are not just personal. They are shaped to a considerable
degree by societal pressures and political exigencies. Language teachers must
study the language learners in their classes — their ages, their interests, their goals in
language acquisition in a formal setting — and then design language courses that
meet the needs of specific groups. Decisions on course content and orientation will
affect the way the language will be presented and the types of materials that will be
used.

Interactive language and course design will be very diverse. The days of universal

approach to a language course, imposed on all learners, are well past(or should be) .



Concept 3: Any written or oral communication should be meaningful and based
on real life situations.

The task of the teacher at the lesson is: to organize lots of practice and
these practical exercises should be oriented on using the target language for the
normal purposes basic to all strategies and techniques. This should be organized in
contradistinction to the artificial types of exercises and drills on which so many
languages learners spend their time.

In real interactive situations people use the language to give and get information,
to explain, to discuss, to describe, to persuade, to dissuade, promise or refuse, to
entertain or to calm, to reveal or hide feelings and attitudes, to direct others in their
undertakings, to learn, teach, solve problems etc. There are many more uses for
language in speech and writing.

Students learn to communicate in the form that natural interaction takes for
speakers of the target language, which includes acquisition of the target language,
structure of natural discourse within the culture, which include ways of opening and
closing conversations .

To sum up, we conclude that, speaking practice at the lesson is a sort of a bridge
for learners between the classroom and the world outside.

So, between learning new language in the classroom and using language to
communicate in real life is speaking. In order to build this bridge, speaking
interactive activities must have three features: they must give the learners (1)
practice  opportunities for  (2) purposeful  communication in  (3)meaningful
situations.

Concept 4: Classroom relations reflect mutual liking and respect, which allows
both a teacher and a student in a nonthreatening atmosphere to cooperate in
education process.

Interactive language teaching and language learning are distinctly different from
other school disciplines. Speaking and writing what one really thinks and feels

means revealing one's inner self: one’s feelings, prejudices, values and aspirations.



As interactive language — learning environment requires that students and teachers
reach a stage of being comfortable with each other and interested in each other, and
respectful of each other’s personal temperament- imposed limits. To achieve this
equilibrium, teachers must feel comfortable with what they are doing, just as
students must be comfortable with what they are expected to do. Both teachers and
students have to be willing to take risks and laugh together when things go wrong.

Together they must exercise the fear of failure. To stimulate the interaction that
leads to communication via language they must work toward a nonthreatening
atmosphere of cooperative learning, where all can succeed because each has
something unique to contribute to valuable procedure of learning and teaching.
Concept 5: Basic to language use are knowledge of language and control
of language.

Basic to language use is a mental representation of language. All languages are
organized at several levels. Grammatical structure and vocabulary, which are
interrelated in their functioning, provide the tools for expressing semantic and
pragmatic meaning.

We cannot use language without a mental representation. Teachers can help
students acquire an understanding of this basic mechanism that will enable them to
use it to comprehend language and produce comprehensible speech. Teachers can
help their students refine this understanding as they progress.

Concept 6: The development of language control proceeds through creativity,
which is nurtured by interactive activities.

The ultimate goal for our students is to be able to use the language they are
learning for their own purposes, to express their own meanings; that is, to create
their own formulations to express their intentions.

Creating new utterances in a language that one only partially controls is not easy. It
frequently leads to cognitive overload: learners pause and hesitate; they misuse
elements of the new language when they are well aware of the accepted forms.
One can do a lot of meaningful interactive situations that stimulate the students’

motivation to communicate in different purposeful situations, through which



students experience the use of the new language as an important social skills.
Activities may be amusing or serious. Games, competitions, skits, simulations and
dramatizations enliven the interaction; problem-solving and information — getting
activities encourage persistence and probing.

Interactive may be related to content being studied in the language, whether
literary, historical, philosophical, scientific, commercial or sociological. Students
may work in groups to gather information, set up experiments, develop alternative
denouement for literary works to understand further the author’s intent; they may
prepare meals according to the cuisine of a country where the language is spoken or
engage in appropriate social activities of the culture; they may develop plays, radio
or television programs, or prepare entertainments for other students, parents, or the
community.
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VOXOPOP AS AN AUDIO-BASED WEB TOOL TO IMPROVE
ENGINEERING STUDENTS’ SPEAKING SKILLS

Miizeyyen Ayka¢ Erdogan (Mugla, Turkey)



Using WEB 2.0 tools in education

For many decades the attitude towards language teaching has been shifting
( Dudeney & Hockly, 2007;Chun, 2008) ), due to the revolutionary changes
technology has brought. Education is no more classroom- dependent; by means of
technology integration it goes beyond the classrooms (Cavus & Ibrahim, 2009;
Martin & Ertzberger, 2013;\).Web 2.0 tools offers the possibility for L2 learners to
find intercultural voice/text based chat partners and to participate in distance-
learning discussions based on topics of shared interest. Learning is no longer
restrained in time and space; rather, through Web 2.0 tools, learners are offered
opportunities to communicate and learn collaboratively with learners worldwide
(Kern, 1996; Shield & Weininger, 2004). Fotos (1994) claimed that 2.0 Web tools
may change students' negative attitudes toward speaking lessons and mastering a

second language, in general.

Bringing together computer technology, cooperative learning and second language
teaching has been explored in several sources. All disciplines have used their
learners’ interests, confidence and comfort in technology as a motive. Stollhans
(2015) found that 92% of the students who took part in the survey agreed tools
such as Voxopop were beneficial in building their speaking confidence. In his case
study, senior English students whose target language was German also pointed out
that these tools helped them realize their own linguistic abilities, deal with
pronunciation and intonation problems promoting self-study and collaborative

work.
Vovopop in improving speaking skills
Method

The purpose of my study was to to investigate the effectiveness of voxopop as a

voice-based e-learning tool to improve Engineering students’ speaking skills.



The participants comprised of 12 engineering students from Mugla Sitki Kocman
University and a university in Argentina: eight students form Turkey, one from
Kenya, three were Erasmus students from Germany and the rest 20 participants
were included in the study as intercultural partners from a university in Argentina.
The aim to include foreign students except my Turkish students was to see their
reflections acquired by cooperations on their oral skills and also to explore whether
they could communicate and learn collaboratively with learners worldwide (Kern,

1996; Shield & Weininger, 2004) to improve their speaking.

All the participants were first year students and had English as a medium of

insruction at their departments.

I used Voxopop as a platform to improve my Turkish students’ oral skills, facilitate
the linguistic and cultural exchange. Participation in the study was voluntary. The

study was carried out for 3 months outside the classroom.

Firstly, I created a Voxopop talkgroup “online chat group” and invited all students
via email to join the group. The students signed up for Voxopop after receiving
invitations. I also created a facebook group in which I explained and demonstrated
all required steps, from signing up to uploading a post and commenting on another
post. The facebook group had the same with Voxopop name. In doing so, I tried to
avoid confusion and make it easier for students to focus on the actual task. Next, to
prevent some technical problems which students might have, most audio
recordings of students on topics were stored in laboratory in the School of Foreign
Languages at Mugla University with warranted anonymity and confidentiality of
the participants outside the group. We had 5 topics to be discussed every two
weeks and 3 face to face meeting with all 12 students at Mugla university. All face

to face meetings were recorded.

The topics were chosen by the students and I recorded my voice mentioning the
discussion topic of the week and later announced the discussion topic via the link
on facebook group. This gave participants an opportunity to be prepared about the

topics before voice recordings. The same topics were also shared at the University



in Argentina. After announcing the topics, the students recorded their voices while
they were talking on the topic. During this process, some students prefered writing
before recording and then recorded reading what they wrote. Some students

directly recorded their voices.

They listened to their own voices many times. They had the opportunity to delete
recordings when they were not satisfied and recorded 2 or 3 times. It provided
them a safe and a confident platform. After each session, we all listened to the
voice recordings. The students who were not available in the lab, could easily
record their voices whenever they wished during the week and shared under the
same topic in our Voxopop talkgroup. During the week, Argentinian students gave
their opinions on the same topic. The students both in Turkey and Argentina could
easily follow the topics in the talkgroup and listen to each other’s audio recordings

on the same topic.

The discussion topics were the following: 1)the most favourite local food and
descibe the ingredients and how to make it; 2)education at universities in Turkey,
Germany, Kenya and Argentina; 3)what is beauty for you; 4)cities in which
students live. Students could also uploaded their photos for their pofiles; therefore,

they felt as if they were in real communication.

The data for this study was collected via video recordings interviews. The students

in Turkey were asked three open-ended questions in the interviews:

1- What do you think about using Voxopop to improve your skills in language

learning?

2- Do you think using a voice recording tool is an effective way in improving your

speaking?
3-What are the other advantages or disadvantages of using Voxpop?

Ten participants out of twelve responded to the questions. Students were video

recorded while giving responds. I got an account in youtube, created my channel



and uploaded the videos there. Hence, students easily watched them. I also shared

videos’ links in facebook group.
Results

Data gathered from video-recorded interviews showed that using voxopop was
effective in increasing not only students’ speaking ability but also raising their
awareness of different accents, different cultures that they might encounter in their

lives.

The students shared positive feedback related to the intercultural cooperative
learning. Students said that when they were trying to communicate on a same topic
with people from all different parts of the world, they have a rich opportunity for
learning different accents of the target language. They also learnt what other
people's ideas were, how those ideas might reflect their own culture and how

various points of view could create cooperative learning by sharing different ideas.

Students also mentioned positive effects of using Voxopop on their writing and
listening skills. The students also found the conversations authentic and fun to

listen to.

The participants also thought that the more they listened the more they were
engaged in oral communication in classroom environment. Writing on discussion
issues before recording their voice, helped students to organize their ideas in oral

interaction.

The findings of the study showed evidence that Voxopop as an audio recording tool
might be an effective way in increasing speaking skills of the engineering students
and has the potential to become an instructional tool for language learning as other

researchers have emphasized (Pulsa, 2015; Stollhan, 2015).

Incorporating Voxopop as an instructional tool into the curriculum in the School of
Foreign Languages might also be a particularly promising strategy when the
partner students are international students who do not share a common native

language but are fellow learners of English as a foreign language (Kern



&Warschauer, 2000). Using Voxopop can engage students and enhance their

speaking and language learning skills.
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3ACTOCYBAHHSI METOJY KEMC-CTAJII B HABYAHHI
IHO3EMHUM MOBAM CTYAEHTIB 3AKJIAJIB BUIIIOI OCBITHU

Bbe3nmonna Bita BasiepiiBaa (YmManb, YKpaina)

3 TOYKH 30py KOMIETEHTHICHOTO MiJIXOAY A0 BHILOI OCBITH OJHIEIO 3 LIJIEH
3aCTOCYBaHHSI 1HHOBAIlIMHUX TMEAAroriyHUX TEXHOJOTIM B MpOleCi HABUYAHHS Yy
3aKjajax BHIINOI OCBITHM € PO3BUTOK OCOOMCTOCTI CTyJIeHTa, WOro 3AaTHOCTI 10
CaMOpPO3BHUTKY, CaMOBHM3HA4Y€HHS, CaMOOCBITH 1 camopeaimi3aiii, ToOTO
dbopMyBaHHS KIIOUOBUX KoMrieTeHIiH [3]. IHHOBamiiiHWI TiaXiJ B CBOIO Yepry,
BKJIFOUA€ TIPAKTUKY MOJCTIOBAHHS, MPOCKTYBAaHHS, BUKOPUCTAHHS AaKTHBHUX Ta
iHTepakTUBHUX (popm HapuaHHSA. ChOTONHI, SIK TOKa3y€ MPAKTHKA, €(PEKTUBHUM
METOJIOM HaBUYAaHHS € METOHI KeHc-cTaai abo METOA HaBYAJbHUX KOHKPETHHX
CUTYyaIlil.

Merton ke¥c-cTajll IPUMIIOB 0 HAC 3 MTPAKTUKW BUKIIAJIAHHS 3aX1THUX K1
0i3Hecy. Ha choroHiIHii JeHb MOXKJIUBOCTI HOr0 BUKOPUCTAHHS JOCUTH IIUPOKI,

MPAKTUIHO — OE3MEXHI.



Ha nymxy M. IlIBemns, meton keic-cTanl Aae 3MOry HAOMU3UTH TMPOIEC
HAaBYaHHS J0 peajbHOI MPAKTUYHOI isJIbHOCTI MaMOyTHIX cremiamicTiB. BiH
COpHSIE PO3BUTKY BHHAXIUIMBOCTI, BMIHHIO BHUPILIYBaTH MPOOIEMH, pPO3BUBAE
3M10HOCTI TIPOBOAWTH aHAMI3 1 JIIarHOCTUKY TPOOJIeM, CIUJIKYBAaTUCS 1HO3EMHOIO
MOBOIO. Y IIJIOMY 1HTEpAaKTHMBHE HABYAHHS 1HO3EMHOI MOBHU CTBOPIOE CYKyITHUUN
e(eKT, KUl BUABIAETHCS B TOMY, 110 Ha ()OHI MPOrpaMHOr0 3aCBOEHHS 3HAHb
(GhopMYIOThCS: BMIHHSI CIIBIIPALIOBATH, IO XapaKTEPU3YEThCA 3MIHOIO CTpaTerii
B3a€EMOJIII, MOXKJIMBOCTI 3ajdydaTd CTYJICHTIB JIO HaBYIbHOI B3aeMOMIi 1
XapaKTepoM TpPyIMoOBOI  B3aeMOJii; KOMYHIKATHBHA  KOMIIETEHTHICTh, IO
BU3HAYAETHCS  3MIHOIO  CTHJIIO  CIUIKYBaHHSA, YCBIIOMJIEHHSIM  0Oap’epiB
CHUIKYBaHHS, XapaKT€pOM BHPILIEHHS KOMYHIKaTUBHUX 3aBIaHb; TOJEPAHTHICTD,
AKa XapaKTEpU3YEThCS CIHPUUHATTAM IHIIUX JIoned 1 3alesnedye MOBHOTY Ta
aJIeKBaTHICTh CHIJIKYBaHHS B PI3HUX cuTyauisx [4, c. 113].

[IpakTnka BUKOPUCTAHHS METOAY KeHC-CTajal IoKa3aja WOro BHCOKY
e(EeKTUBHICTb IS

12) PO3BUTKY HAaBUYOK CTPYKTYypyBaHHs 1H(QoOpMaIii Ta i1eHTUdIKaLil TpodieM;
13) akTyaji3aili Ta KPUTUYHOI OIIHKA HAKOIMMYEHOTO JOCBIAY B TMPAKTHUII

MPUIHSATTS PIIICHbD;
14) pO3BUTKY €(EKTUBHUX KOMYHIKAI[ii B TpPOIECI KOJEKTUBHOTO TMOIIYKY 1

OOTpYHTYBaHHS PIIICHB;
15) CTHMYJIIOBaHHS ~ IHHOBAIlld 32  PaxXyHOK  PO3BUTKY  CHCTEMHOTO,

KOHIIENTYaJIbHOTO 3HaHHS [1].

3MIiCT METOMy TOJsra€e B TOMY, IO CiIyXadaM IIPOMOHYETHCS TOTOBA
CUTyaIlisl, sika B TiM 4¥ TiM Mipi IMITy€ peajibHY, )KUTTEBY curtyalii. Haluacrime
BOHA BUKJIQJIA€ThCS THUCHbMOBO y BUIISJI TOTOBOI «icTOpii», mpuuomy diHad
3QIIAIIAETHCS «BIAKPUTUMY. SIK HaBYAJIbHE 3aBIaHHS yYaCHUKaM MPOIMOHYIOTH il
IpoaHaji3yBaTH 1 3aIPOINOHYBATH CBOE€ BUpIMICHHS. [HOmI M1t OUIbII TIIHOOKOTO
aHaji3y CUTyallli BUKOPHUCTOBYIOTH MPUUOM IHCIICHYBaHHA a00 «BUKOHAHHS
poJiei», KONMH CTYyAeHTH ab0 MPOCTO CyXadi BUKOHYIOTH POJIi JiHOBUX 0Ci0
cutyauii. [Ipy mpboMy Ha 3aHATTAX CTBOPIOETHCA OOCTAHOBKA, HAONMKEHA 0

JTIHACHOCTI.



[TpuiiHaBIIM Ha cebe poib KOHKPETHOI OCOOM, CTYAEHT BHHUKA€ B MOTHUBU
fioro moBeAiHKUA. BUKOHaHHS posieil 3MyIIye 3aMHCIUTUCA HaJ HEOOXI1THICTIO
BpaxOBYBAaTH IO3UILII BCIX 3al[IKaBI€HUX CTOPIH, BUWTH aHAJI3yBaTH BIIACHY
MOBEAIHKY 1 CIIOCTEpIraTh 3a MisUTbHICTIO 1HIINX JIFOICH B OKPEMIi CUTYyaIlii.

3a HUUII0 BUKOPHUCTAHHS y HaBYAJIbHOMY MPOILEC] BUAUIAETHCS TPU THUIU
KEWCIB: MPAKTUYHI, HABYaJIbHI Ta HAyKOBO-OCIII IHI.

[IpakTruHi Ke¥cu BioOpakaroTh aOCOIIOTHO peabHl )KUTTEBI CUTyarlii. Sk
3a3Hayae b. AHOIOCEB, METOI0 MPaKTHYHOTO Keiica «€ BHUPOOJICHHS HaBHUYOK
HaBYAIbHHX, ITPEIMETHUX 3HaHb 1 YMiHb B OCBITHROMY, TPO(ECiiHO-TISITEHICHOMY
IIPOCTOPI peaibHOTO KUTTs» [1].

HapuanbHi KeilcM «B1100pakar0Th TUIIOBI CUTYalli 3 SIKUMU JOBEIETHCA
3iTKHYTHCS (axiBmio B mporeci mpodeciitHoi mismbHOCT» [1]. Taki keiicu
3aCTOCOBYIOTHCSI 3 METOIO HaBYaHHS CTYJCHTIB y3arajlbHEHb, IEPEHOCY 0COOUCTUX
3HaHb 1 yMIHb BHpIIIYBaTH THUIOBI CUTYyallli, 10 BUHHUKAIOTh y MOBCAKICHHIN
PaKTUYHIN J1SUTBHOCTI.

HaykoBo-OCTiIHI KeWCH «BHCTYMAOTh MOICIUIIO JUISi OTPUMAaHHS HOBOTO
3HaHHS IPO CHUTyallio 1 moBeAiHku B Hi» [2]. Taki keiicm opieHTOBaHI Ha
3MIIACHEHHS HAyKOBOTO JOCIIIKEHHS Ta oopMIleHHs Horo pesynbTrariB. HaykoBo-
JOCJIIJIHI KEMCH TOLIIBHO 3aCTOCOBYBATH JIJIsl MIATOTOBKHU CTYAEHTaMH ab0 Ipymor0
CTyZIeHTiB TpoekTiB. [lpm mpomy iHbOpMaIlis, OTpuMaHa TiJ] Yac BUKOHAHHS
HAyKOBO-JIOCTITHOTO Keiica, B TOJANBIIOMY MOXe OyTH BHUKOPHCTaHA JIsl
MIATOTOBKM 1HIIMX KEHCIB ab0 Mg UIIOCTPYBAHHS TEOPETUYHUX IOJOXKEHb
JIEKLIMHOTO 3aHATTS MPAKTUYHUMHU MPUKIIAAMHU.

AJanToBaHUM JI0 Cy4acHOI CHCTEMHU HaBUaHHS OakaliaBpiB BUIAETHCS 1HITUH
BHJI KEHCIB — TaK 3BaHI «CTUCHI Kercu». Taki kelicH JOMIBHO BUKOPHUCTOBYBATH
OpY  3aBEPIICHHI BHUBYEHHS JUCHMIUIIHM JUIS TIEPEBIPKU  C(HOPMOBAHOCTI
npodeciiHUX KOMIETEHIH 1 BUSBIECHHS NPOraJvH B OTPUMAHUX 3HAHHSIX - MEpLI
3a BC€, CAMHMHU CTyJAEHTaMH [2].

VY3aranpHIOIOUM BUINEBUKIAJICHE, MOKHA KOHCTaTyBaTH, IO 3aCTOCYyBaHHS

METOJly Keic-cTajl B HaBYaHHI 1HO3EMHHM MOBaM CTYAEHTIB CHpPHUSE PO3BUTKY



HACTYIMHUX HAaBUYOK: aHAITUYHUX, TPAKTUIHUX, KOMYHIKaTUBHUX, COIIAIbBHUX Ta
camoaHai3y. 30KpeMa, BUKOPUCTAHHS Kelica Ma€ JIOCUTh HMIMPOKI MOKIIUBOCTI Y
¢opmyBaHHI  mpo¢eciiiHOi ~ KOMIIETEHTHOCTI ~ MailOyTHIX  Menarorip,  IIO
MiATBEPKYE JOLUIBHICTh aKTUBHOTO 3aCTOCYBaHHSA IIhbOTO METOAY B IMPOIIEC

npodeciitHOT MiArOTOBKY MallOyTHIX TEaroris.
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POJIb MYJIBTUME/IA B ITPOIECI BUKJIAJAHHSA
IHO3EMHOI MOBH Y BY3AX

Bbesmonuuii Poman Ouexcanaposn4 (YManb, YKpaina)

VY mpormeci BUBYEHHS 1HO3EMHOI MOBM BCE€ OLIbIIE€ yBarn HPUAUIAETHCA
KOMI'FOTEPHUM TEXHOJIOTIsIM. Y TMPOBIIHMX By3ax HAlIoOl KpaiHU THPOIEC

KOMIT'FOTepHU3allii, IMUPOKO 3aCTOCOBYETHCS B IHIIUX KpaiHaX, OTPUMAaB IIUPOKY
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MOMYJISIPHICTh 1 3aTpeOyBaHICTh. BUKOpHUCTaHHS KOMIT IOTEPHUX TEXHOJIOTIN
CIIPHUSI€ BIIKPUTTIO MIMUPOKHUX MEPCIICKTUB, SIK JIJISl CTYJACHTIB, TaK 1 JIJIs1 BUKJIAa4iB.
3 KOXXKHUM POKOM 3pOcCTae o0csar iH(opmalli, 30IbIIy€eThCsl 00CAT HaBYAJIBLHOTO
HABaHTAKEHHSA, BCE II€ CIPHUSAE€ BUKOPUCTAHHIO KOMIT'IOTEPIB B HABYAIBHOMY
MPOIIECI.

BuxopucrtanHs HOBUX 1H(OPMALIITHUX TEXHOJOTHA Y OBCSAK/IEHHOMY JKUTTI,
a 30KpeMa B IeJarorivyHiil MpakTUIll BUKJIAJaHHS 1HO3EMHHX MOB, € aKTyaJIbHOIO
npoOiemMoro cydacHoi aunakTuku. [1i iHpopMaiiHUMKU TEXHOJIOTIAMHU B JTaHUUN
qyac MPUWHSTO BBAXKATH «MYJIBTUMEI1ITHI 3aC00M».

CboromHi B YKpailHCBKMX  3aKJaJaX  BHINOI OCBITH BUKOPHCTAHHS
MYJBTUMENIMHUX TEXHOJOTIM € BaKJIIMBOIO 1 HEOOXIJHOK YMOBOK HaBYAJIBHOI
nporpamu. Y cdepi OCBITH BiIOyBalOTHCS DPi3HI HOBOBBEICHHS, SKI BHMAraroTh
nepekBaimidikamii BHUKIAAAILKOTO CKJIaAy IS YCHIIIHOTO  3aCTOCYBaHHS
1H(OpMAaLIIITHUX TEXHOJIOT1H B MPOIIECI OCBITH.

MynbsTUMeIIHHI TEXHOJIOT1] €(DEeKTUBHO BIUIMBAIOTh HA OPraHd CIPUUHATTA
cTyneHtiB. Hanpuknan, cydacHi KOMHO'IOTEpHI MOBHI HaBYalbHI MIPOrpamu
CTBOPIOIOTHCS HA OCHOBI MYJIETUMEIINHUX TEXHOJIOT1H, K1 OTHOYACHO BIUIMBAIOTH
Ha 30pOBi 1 3ByKOBi 1H(OpMaIliiiHi KaHamu CTyAeHTIB. Takuii METOX 03BOJISIE
Kpauie 3pOo3yMITH 1 3aCBOITM HaB4YaibHUU Marepiain. KpiMm Toro, iHTepaKTHUBHHUI
METOJ Ja€ MOXKJIUBICTh CTY/IGHTaM BHOWpATH TEMI 1 PIBEHb HABUAHHS, & TaKOXK
3MIMCHIOBAaTH KOHTPOJIb HaJ 3aCBOEHMM MatepiajioMm. Bce Oinbine 1 Ouibine Ha
CTBOPCHHSI E€JICKTPOHHHMX CIIOBHUKIB, HABUAJbHUX IMpOrpaMm, IJOcCapiiB TOIIO
BIJITA€ThCSI TIEpeBara KOJLOPOBUM 1 aHIMAI[IHHUM BIiJICOPOIMKAM 3 MY3UYHUM
CyIpOBOIOM [1,c. 156].

Hampukian, Ha 3aHATTIX 1HO3eMHOI MOBHM BIATOBITHO IO TEMH, IO
BHUBYAETHCS, CTYJICHTH MalOTh MOXKJIUBICTh IMOOAUYUTH BiJIEO POJUKH 3 J[1aJIOTOBHUM
MTOETHAHHSM, a TAKOXK MMOCTyXaTH BUMOBY HOCISI MOBH.

MynbsTUMEIIHHUMHA 3ac00aMU € THTEPAKTUBHI JIIHTBICTHYHI KypCH, THTEPHET

MporpamMu TOUIO.



Komm’roTep — OCHOBHUW MyIbTHMENIMHHUI 3aci0, 3a JOTIOMOTOIO SIKOTO
CTYIEHT, 110 BUBYAE€ 1HO3EMHY MOBY MOXXE€ MaTH JOCTYIl JO IHTEpHETy. 3a
JIOTIOMOTOI0 ITHOTO 3aC00y CTYIEHTH MOXYTh BHKOPHCTOBYBAaTH €JIEKTPOHHI
CJIOBHHKH, MIAPYYHUKH, JTOBITHUKH, & TAKOXK YUTATH CIICKTPOHHI )KYPHAJIH 1 Ta3eTH
B pEXUMI OHJAlH. 3 TOSIBOIO IHTEPHETY MH OTPUMANM TaKy MOXJIMBICTB, SK
BUBYEHHS ABTEHTUYHOI JIITEpaTypyd Ta IHIIMX aBTEHTUYHUX MarepiaiiB.
BuxopucTtanus 1iporo marepiaiy IiJIBUIYE HABUYKHA YUTaHHS 1 PO3MOBHOI MOBHU.

3a nonomoror joaarkiB Skype, Watsup 1 pi3HUX PO3MOBHHMX 4YaTiB Oararto
CTYACHTIB CIIUIKYIOTHCS 31 CBOIMH 1HIITOMOBHHUMHM OJIHOJITKAMHM, SIK1 IMPOKHUBAIOTh
Ha IHIIUX KOHTHMHEHTAaX, 10 TMO3UTHBHO BIUIMBAE€ HA PO3BUTOK CIOBHUKOBOTO
3aracy, MOMOBHIOKYM TUM CaMUM HE TUIBKH JIiTepaTypHUH CIIOBHUKOBUU 3ariac, a
1 3a103UUYeHHs CTYACHTCHKOT JIEKCHUKH.

KomyHikaTUBHUI METOJ B OCBITI, SIK HPHUHIIMIIOBO HOBUH METOAMYHUI
MIJIX1]], BUMAara€ CUCTEMHOT0 BUKOPUCTAHHS MYJIBTUMEIN B MpOILIECl 3aHATh. Y
CydYaCHMX OCBITHIX 3aKjaJaX IHTEPAKTUBHI  MYJIbTHMEIINHI  TEXHOJIOT1l
npeacTaBieHl Ha 0a3l 1HTEpHET MEpPEeX, 3a JIONMOMOTOK CYIYTHHUKOBOI 1
0e3IpPOTOBOTO 3B’S3Ky, a TAaKOX pPI3HUX KOMITAKT JHWCKIB Ta IHIIMX HOCIIB
iH(popMmairii, siki 00'eIHYIOTh B cO01 TEKCT, 3BYK, Ipadiky, oTo 1 BiIeO B OIHOMY
HU(DPOBOMY PEXKHMI.

Buxnamadgi 3 BigmaseHnX KyTOUKiB KpaiHU MOXKYTh OOMIHIOBATUCS JJOCBIZIOM,
PI3HUMH ayfio, - Bieo (ailiiaMu BIAKPUTUX 3aHATh 1HO3EMHOT MOBH 32 JJOTIOMOT'OIO
MYJBTUMENIMHUX MTporpam, Takux sik Skype, Viber abo Watsup yepe3 iHTEpHET.

CydacHuii eTan HaBYaHHS 1HO3€MHOT MOBH 3a JIOTIOMOTOI0 MYJIBTUMEIIHHUX
BKJIIOYA€ B ce0€ BUKOPUCTAHHS MPOEKTOPIB TAa IHTEPAKTUBHUX JIOMIOK. TeXHIYHO
IHTEpPAKTUBHA JIOIIKA 3 CEHCOPHO-IIM(PPOBUM MPUCTPOEM 1 BKITFOUAE B CE€O€ YOTHPHU
€JIEMEHTH: KOMIT'HOTEp, BiJICOMPOCKTOP, MPOrpaMHe 3a0e3MEeUEHHS Ta CEHCOPHY
JIOLLKY, KEpPOBaHYy JOTHUKOM MajbliB a0o crwiyca. Jlomka, MAKIIOYEHa [0
KOMIT'IOTEpa uepe3 Mepexy ado 3a J0MOMOTor Oe31pOTOBOrO 3'€THAHHS, Mepenae
iH(hOopMaIIiro Yepe3 MPOeKTOp, SIKUK MPOCKTY€E BCE HA JOIMIKY. | HAaBIMaKu, 3aBIsSKH

MIpOrpaMHOMY 3a0€3ME€UYEHHIO JJaH1 BBE/ICHI Ha JOLIKY, IEPEIaloThCsl HA KOMII'TOTEP



yepe3 3'enHaHHS. «lHTepakTHBHA JOIIKAa 1€ TOM XK€ caMuid NEPCOHAIbHUMN
KOMIT'FOTEP, SIKWH MU BUKOPUCTOBYEMO MOBCSIKICHHO, ajie BIH BUKOPUCTOBY€ETHCS B
LEHTP1 KJIacy KOJIEKTUBHO, B 3araJIbHUX LUISIX» [2, ¢. 10].

BaxnuBo MIAKPECTUTH pOJIb HOBUX KOMII FOTEPHUX TEXHOJNOTIN, SIKi
J03BOJIAIOTh YSIBUTH aBTEHTHYHUI Marepiai. Lleil eKcTpaiaiHrBICTUYHHMI acCMeKT

PO3BHUBAE 1 MOKPAILY€E COPUINHATTS KOMYyHIKaTUBHOT KOMIIETEHIIIi CTY/I€HTIB.
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ITO3HAHHUE OIHEHKH KAK OIIBIT OBYYEHUA

Haramusa Kynukosckas (Hexun, Ykpanna)

B nmemarornueckom mpoliecce OpraHu3aliid U CTUMYJIUPOBAHUS AKTHUBHOM
y4eOHO-TI03HaBaTeIbHON NESATeTbHOCTH y4ammxcs 1o

OBJIAACHUIO 3HAHUAMU, YMCHUAMHU WM HABBIKAMH, PA3BUTHIO HX HPABCTBCHHLBIX

BO33pEHUI U TBOPYECKUX CIOCOOHOCTEN OIlCHKa 3aHHMMAeT, KaK H3BECTHO, HE
nocineaHow no3unui. Cam ke mporecc OOy4deHUsT HHTEPIPETUPYETCs Kak
CHELMAIbHO OPTraHU30BaHHASI JEATEIBHOCTh, KOTOPas MOJEIHpYyeTcs Omaromaps
MIOCTAHOBKE U OIPEAENICHUIO0 LEeJeH, 3a1a4, COoIepKaHUs, CTPYKTYphbl, METOJOB,
(dopM 151 CKOpEeNIero OBJIaIEHUs OCHOBAMH COLMAJILHOTO OIbITA, OXBAThIBASI IIPH
TOM CXE€MaTM4YHO TPHU SAJEPHBIX Mpollecca: MOJydyeHUEe HOBOM HH(poOpMaluu, ee
TpaHc(OpMHUpPOBAaHKE U MPOBEPKY CTENEHU ycBOeHus Marepuaina [1, c. 209, 216].

[{esnenanpaBiieHHOE B3aMMOJECUCTBUE YUMUTENS U YUYCHHKA PE3YJIbTUPYET, TaKUM
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o0pa3oM, B CHCTEME KOHTpPOJs, MPENojararomeil OIeHOYHOe CpaBHEHHE
NPUOOPETEHHBIX YYalIUMCSl 3HAHWM, YMEHUW W HABBIKOB, T.€. MPOIIECCyaJIbHOE
OLICHMBAHUE €ro y4eOHOH NEesATEIbHOCTH, U CaMy OTMETKY/OLEHKY KaK pe3yJbTar
KOHTPOJILHOTO npoiiecca [1, ¢. 361-379].

JIBoliHasi TEpPMHUHOJIOTHSI ,,0TMETKA/OIleHKAa yKa3blBa€T Ha HEUYETKOe
pasrpaHUYEHHE JAaHHBIX TEPMUHOB B Hay4yHOW juteparype. Tak, B.A.MapTtbsHOB
rOBOPUT 00 OTMETKE KaK O YaCTHOM CJydae OIICHKH, BBHITIOJHSIONIEH B y4eOHO-
BOCITUTATEIbHOM TIpollecce Bce €€ (PYHKIMU U SBISIONIECHCS BMECTE C TEM
CaMOCTOATENbHBIM  ()EHOMEHOM, BBIMONHSSA cnenuduueckue (QyHKIUH, B
YaCTHOCTHU IOPUIUYECKYIO [2, ¢. 79]. Takas mo3uiys akieHTUpyeT OOIeCTBEHHBIN
CMBICI M TMPEAMETHOCTb COJAEpKAHUS pe3ylbTaTta OOy4deHHs, aleuIMpyeT K
COMMAIbHONW  (PYHKIIMM  TIOKaszareiss y4eOHOW JnearensHOCTH. B pabote
E.A.IlemikoBoii [TaHHOE MOHSTHE MPUMEHSETCS B YCIOBUSAX XapaKTEPUCTUKHU
TEKYLIEro KOHTPOJISI, TOrJa KaK B UTOTOBOM KOHTpoOJe (PUrypupyer ,,oueHka™ [3, c.
96]. IlpencraBieHHOE COOTHOLIEHWE MOHSITUN MO3BOJISIET YBUJIETh MO3TAITHOE
HapallMBaHUE PE3YJbTATOB y4eOHOU neaTrenbHOCTH. OOmield TOYKOM KOHIEIIIHMA
aBisgeTcss  (pakT ycI0BHO-(DOPMAIBHOTO BBIPAKEHUS pPe3yjbrara OICHOYHOTO
KOHTPOJSI B  KOMMYHUKATMBHBIX CHMBOJIAX, I[IO3BOJISIFOLIMX  HOCHUTEISM
OOLIECTBEHHOIO CO3HAHMSI KOHKPETHOIO KOJUIEKTHBA pacliu(poBaTh 3HAYECHHUE
CUMBOJIA B XOJI€ OMPEACICHHUS XapaKTEPUCTUKU Y4YEOHOU JCATEIHHOCTH
y4Yallerocsi, YT0 BHOCUT HAIlMOHAJIbHO-PETUOHATBHBIM KOMIIOHEHT B OpraHU3alIUIo
y4eOHOro mporecca.

HccnenoBanus y4eHbIX MOKa3bIBAIOT, YTO (DEHOMEH OILIEHKH MPUOOpeN Kak
oOlIeHayYHYy10, TaK M YAaCTHOHAYYHYIO0 LIEHHOCTb, COIpSATasCh C COLHUAJIbHOMU
CcymHocThi0 ObiTHs [4, 5]. Hcxoms u3 ¢akra, 9TO OLEHOYHO-IICHHOCTHAS
NEATENbHOCTh  SIBJISIETCS  CPEACTBOM  PAa3BUTHSL  COAEPKaHUS  CO3HAHMS,
YHUBEPCAJIbHBIM  CBOMCTBOM  CyOBEKTa,  BBIPAKAIOIIET0  MPOAYKTHBHO-
(GYHKITMOHANBHBIA XapaKkTep CYOBEKTHO-OOBEKTHOM M CYOBEKTHO-CyOBEKTHOM
B3auMOCBs3U [4, c. 53], mpeaMeT NUIOTHOTrO HCcCleA0BaHUs C(HOKycUpyeTcs Ha

OLICHOYHO-LIEHHOCTHOM JI€ATEIbHOCTH PAa3HOCTOPOHHUX YYAaCTHUKOB IIpoliecca



oOyueHus, a WMEHHO YYHUTEeIsl MW Yy4YeHHKa, BapuabenbHOCTH (opM uX
B3aMMOJECHCTBHA Ha NPUMEPE H3Y4YEHUS HMHOCTPAHHOIO $3bIKa, B YaCTHOCTH
HEMELIKOTO.

CornacHO MHEHHUIO aBTOPOB OJJHOTO M3 COBPEMEHHBIX y4eOHHUKOB ,,Priifen,
Testen, Evaluieren®, Bxomsmiero B y4yeOHO-MeToauyeckuit komruiekc ,,DLL-
Deutsch lehren lernen/Yuumcs yunts HemMenkoMy* ,,0l€HKA™ BBICTYIIAE€T POJIOBBIM
HOHSITHUEM, COOTHOCSIIIUMCS C pa3IMYHBIMU dopmamu:
(bopMaNbHBIMU/CTAaHJAPTU3UPOBAHHBIMU U He(DOpMaJIbHbIMU  (HAOTIOACHUSIMU,
KOPPEKLHSIMH, MMOXBAJIOH, MOPULAHUEM); OPUEHTUPOBAHHOW HA LEJIEBYIO T'PYIIILY
WIA Ha KOHKPETHbIE KPUTEPUU; HUHTEIPUPOBAHHOM B OT/IEIBHOE 3aHsATHE/IIpoLecc-
OpPUEHTUPOBAHHOM, T.€. HAKOIMTEIBHOU WM NPOAYKT-OPUEHTHUPOBAHHOW IIO
JOCTKEHHUIO 3aKIIOYUTEIBHOIO JTama y4eOHOro OTpe3Kka, T.e. CyMMAapHOM;
BHEIIIHEN, BHYyTpeHHer unu B ¢opme B3aumopeduiekcun (Peer-Evaluation) [6, c.
33-71, 161]. IlpennoxeHHass MHOXECTBEHHOCTb (OPM OLIEHKHM pPACKpBIBAET
pa3HOOOpa3Hble  MEpPCHEKTUBBI, B  YAaCTHOCTH  (a)  KpPUTEpPUAIbHYIO
KOMITO3UIIMOHAJILHOCTh OIIEHUBAHUS, TJIE€ YeTKasi TPAHCIIOPEHTHOCTh CITIOCOOCTBYET
MHTEHCUBHOCTU OLEHUBaHMs, (0) CoLMaIbHYI0 NaHOPAaMHOCTh YYaCTHUKOB
y4eOHOro MPOLECcCa, OTKPHIBAIOLIYIO TPOWHYIO MPOEKLHUI0 Ha OLEHKY: YYEHUK-
(yuuTenb)-y4eHHUK.

Ecnu paccmarpuBarb TEpPMHH ,,CYMMapHBIM® TMOJ YITIOM COLHAIBHBIX
UTPOKOB, TO OTKPBIBAETCSI BO3MOKHOCTh MUHUMHU3UPOBATh CYObEKTHUBHBIM acHeKT
OLICHKH, YTO HWHULMUPOBAJIO MPUMEHEHHE (POPMBI CYMMAapHOIO OLIEHUBAHMS
KOMMYHMKAaTHBHOI'O MPOIYKTa B XOZI€ MPOEKTHOM paboThl ¢ y4eOHO-METOANYECKUM
xomruiekcom DLL (2018), rme ona Hamia cBO€ NPUMEHEHHWE B OIICHUBAHUU
TEMaTUYeCKOro POJIeBOro jauajora. B pesynbprare ucciegoBaHusi oOHapYKHUIOCH:
(a) craHmapTU3MpPOBaHHBIE KPUTEPUU  CYIIECTBEHHO OOJIErYaloT  aHAJIU3
KOMMYHHMKAaTUBHOTO TPOAYKTA, YTO IO3BOJISIET B LIEJIOM CIKOHOMHUTH BpEMS
y4ueOHOTO 3aHATHUs; (0) S3bIKOBAsE OpraHU3alysl OLUECHOYHBIX CYKICHUM ydaluxcs-
AKCIIEPTOB TpeOyeT pa3BUTUSI HEOOXOAMMBIX HABBIKOB 00Jiee MIyOOKOro YCBOCHUS

OLICHOYHOMW JIEKCUKH U HEOOXOAMMBIX T'PAMMATUYECKUX KOHCTPYKLHM, BBIPAOOTKY



KPUTHUYECKOTO aHaln3a pabodyero marepuana (aHKETHBIN JIUCT BKIIIOUUI TTOMUMO
TpeX 3aJaHHbIX COCTABHBIX KpPUTEPUEB B KAuE€CTBE UETBEPTOrO IIyHKTa
caMocCTosiITeNIbHOE (DOPMYIUPOBAaHUE PEKOMEHJalNi); (B) KOppENsLUs OLEHKHU C
CaMOCO3HAaHHUEM JKCIEPTOB OTOOpA3UiIach B PA3IUYHON WX OIICHOYHOMW IO3HIINH,
pacxokJeHUe ¢ OLICHKOW yduTeNsl JoCcTurio +/- 1 6ami, (r) mpuMeHeHHue MeToja
MaTeMaTu4eCcKoro BBIYKCIICHUS CPEIHECTATUCTUYECKOTO MoKa3arens
(dhopmManu3oBano pe3ysbTaThl OIIEHUBAHUS TE€TEPOTCHHBIX YYACTHUKOB.

Crnenyer mnpuszHaTh, YTO MOJOOHOE ,,FMMHACTUYECKOE YINpa)KHEHUE s
peduieKcud  OTHOCUTEIBHO COOCTBEHHOW Y4YeOHOM JIEATENbHOCTH IOMHMO
u3BectHOM popmbl Kann-Beschreibungen coneiicTBoBano onTuMu3aiuy ya4eOHOTO
npoliecca: akTUBU3allMU B XOJI€ YpOKa KaK pe4eBOM NEATEIbHOCTH YYaIUXCs I
pEIIeHHsS TeKYIUX MPOOJIEMHBIX 3aja4, TaK U X WUTPOBOTO Y4acTHsl B y4eOHOM
npoliecce, CO3AaHUI0 MPOAYKTUBHOW MO3UTUBHOM paboueit armocdepsl u
TpaHC(OPMHUPOBAHUIO POJIM YUUTENS B IOMOIIIHUKA.

PaccmoTpennas popma ornieHrBaHMs TPUOOPETAET CBOIO aKTyaJIbHOCTH (a) B
paMKax MEepCIEeKTUBbI BEJICHUS OHJIANH-)KYpPHAJIOB YCIIEBAEMOCTH Y4YalllUXCs, I
AIIEKTPOHHBIE CPEACTBA TO3BOJAT OTOOpa3uTh OOBEMHOCTb M CHCTEMHOCTh
TEXHOJIOTUW OIEHUBAIONICH AesTeNbHOCTH, (0) HA MyTH BOBJICUYECHUS B TMPOIECC
OIICHMBAHMS ayTEHTUYHBIX HOCUTEJEH sI3bIKa KAaK HE3aBUCHUMBIX IKCIEPTOB, (B) B
KOPPENMPOBAHUU C TPEXCTOPOHHEH MEepPCreKTUBON (YHKIIMOHUPOBAHUS OIICHKH,
kotopasi, no MHeHuto PIporesn m K.Knennun, oxBareiBaeT u obpazosamenvHo-
noaumuyeckoe Hanpaeiexue, BBINOMHAA (YHKUUU CpaBHEHHUs 00pa30BaTEIbHBIX
€IMHMI], TPOBEPKY MX IIeJel, PEeakTUBHOIO BIMSIHHUS Ha ydeOHOE 3aHsATHE, U
NPOeKyulo yyaue2ocs, MO3HAIOUIEr0 C MOMOIIbIO JUArHOCTHUPOBAHUS Pa3BUTHE
COOCTBEHHBIX YCIIEXOB, U MPOEKYUro yuumens, OCYUIECTBIISIOIIETO AUATHOCTHKY,
CPaBHHUBAIOIIETO W  YHOPAIOYMBAIONIEr0 JauepeHiraibHble  pPe3yabTarhl,
CUTHAJIM3HUPYIOLIETO O JOCTHXKEHUAX [6, . 12-13].

KoMMyHUKaTUBHOE JEHCTBUE U SI3bIKOBBIE KOMIETEHIIMM OKa3bIBAIOTCA Ha
COBPEMEHHOM JTarie B LIEHTPE OLIEHUBAHUSI MHCTPYMEHTApHUs OOIEeeBpONEHCKOM

pamouHoil mporpammsl [ s3bIK0B (GER), a 3HauuTt, npakruyeckoe ucciaenoBanme



JUHAMHUYHOCTH  OLCHKM B  YCIOBHAX  IIOIIAroBOIO yqe6H0ro mponccca

MPEJICTABIISIET MHTEPEC [T NaTbHEUIIINX UCCIICIOBAHUM.
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TEXHOJIOI'II HABYAHHS IHO3EMHOI MOBHU

Haranis KocraaruniBaa CoJiomeHKo-3aiHINpoOBChKA

(m. XapkiB, Ykpaina)



3a BUKJIMKaMU ChOTOJCHHSI, HA HETIPOCTOMY IUISAXY BXO/DKEHHS YKpaiHH 10
€C, Ha dyaci 3aIMIIAIOTBCS TUTAaHHSA peali3alli €BPOINEWCHKOrO OCBITHHOTO
MPOCTOpY, 3a0e3MeYeHHs MOOUIBHOCTI CTYAEHTIB, JJIsI TOTO, 100 3a0e3MmeuuTH
KOHKYPEHTOCIIPOMOXHICTh ~ HAIIMX  BHUIYCKHHUKIB Ha  BITYM3HSHOMY  Ta

MDKHAapOJHOMY PUHKY mparii [2].

B nmaniii gomoBiAi aHami3yeThCS BaXKJIMBICTh 3aCTOCYBaHHS 1HHOBAIIMHHMX
TEXHOJIOTIM HaBYaHHS, SKI CYTTEBO 30arauyioTh Ta ypi3HOMaHITHIOIOThH
BHUKJIaJaHHs 1H03eMHO1 MOBH. ITomTH4HI, COIiaTbHO-€KOHOMIYHI Ta 1HII (aKTOPH
3yMOBJIIOIOTh BHUHHUKHEHHS TEpe]l CHCTEMOIO OCBITH IIJIOI HU3KH MPHHIIMIIOBA
HOBHUX Tpobnem. lle — migBUIIEHHA PIBHS YHIBEPCHUTETCHKOI KOPIOPATUBHOCTI,
3MIIIHEHHSI 3B’SI3KIB MK PI3HUMH pPIBHSIMHU OCBITH, 30LIbIIEHHS I1HTErpauii B
CBITOBMIM HAyKOBO-OCBITHINA mpocTip. [HpopMmalis ocBITH € OgHUM 3 €(EeKTUBHUX
NUIAX1B BUPIMICHHS X mpoOiem. TlokpaiieHHs TeXHIYHUX 3aC001B KOMYHIKaIlii
COPUYMHUJIO 3HA4YHMK mporpec B  i1HQopmamiiiHoMy 00MiHI. Po3BHTOK
KOMIT FOTEpPHUX 3aC00IB 1 MEpEX TEICKOMYHIKaIlli MPUBEIO 10 TOSBU HOBUX
1H(MOPMAIIITHIX TEXHOJIOTIH, SIK1 B CBOIO YEPry J1ajd MOXKJIUBICTh CTBOPUTH SIKICHO
HOBE 1H(OPMALIMHO-OCBITHE CEPEeIOBUIIE K (QyHIAMEHT JUIi PO3BHUTKY Ta

BJIOCKOHAJICHHS CHCTEMHU OCBITH [4].

BaxnuBuM MOMEHTOM B OCBITHIA 1HHOBAIlMHIA TEXHOJOI € IIO3UIIA
CTYy/IEHTa B HaBYaJbHO-BUXOBHOMY IPOIIECI, CTABJIEHHS J0 HbOrO BUKIagaya. [lo
MPIOPUTETHUX BiTHECEMO OCOOUCTICHO-OPIEHTOBAHY, SIKA Y LIEHTP CUCTEMH OCBITH
BH3 craBuTth cTynenra, 3abe3mneuye oMy KoMGOpTHI i Oe3MeuHi YMOBU PO3BUTKY,
peanizaiiio NPUPOIHUX MOXKIUBOCTEM MalOyTHIX (axiBiiB. Y Ml TEXHOJOTIi
OCOOMCTICTh — TOJIOBHHI CyO‘€KT, a He 3aci0 JOCSTHEHHS MOCTAaBJIE€HOI METH.
Buiiena3zBanuM BHMOTaM BIJIOBIJAIOTH HOBITHI BUJAM HaBYaHHSA, OCKIJIBKH
MEPEHOCATh AaKICEHTH 13 TIACUBHOTO 3aCBOEHHS CTYJACHTAMH 3HaHb Ha iX
3100yBaHHS, a BUKJIAJadyaM Jal0Th MOXKIIMBICTh BUKOPHUCTOBYBATH IIMPOKY IIKATY

OHiHIOBaHHH 3HaHb.



[HHOBaIis cama mo co0i 03Hadae BIPOBAKEHHS HOBUX (PopM, crmocoOiB i
BMIHb Yy cdepy HaBYaHHS, OCBITU Ta Hayku. CTOCOBHO IEJAroriqyHoro Mporecy
1HHOBAIIISl 03HAYa€ BBEJCHHS HOBOTO B I[iJI1, 3MICT, ME€TOIU 1 (OPMHU HABYAHHS Ta
BUXOBAHHSI, OPTaHI3allil0 CHUTHHOI MiIsUTBHOCTI BUKJIaAa4a 1 ctyaeHTa. [ligroroBka
CTYACHTIB /IO JKUTTSI B CBITI, SIKWM MOCTIMHO 3MIHIOETHCS — € TOJOBHOIO IIULIIO
IHHOBAL[IMHUX TEXHOJIOT1 HaB4YaHHs. ToMy CyyacHa BHILA IIKOJa MOBMHHA CTaTH
NEePEOBOI0 JIHIEI MO 3aCTOCYBaHHIO 1H(OPMAIIMHUX TEXHOJIOTIH, e MahOyTHI
CHEIIaIICTH OTPUMYIOTh HE TUTbKM HEOOX1/IHI 3HAHHS, ajle i MPOHU3AI0ThCS Ty XOM
Cy4acHOTO 1H(GOpPMAIIIHOTO CycnIbCTBA. MoepHizallisi Ta iIHTeHCU]iKaIlis OCBITH
BUMAarae BIPOBA/DKEHHS TAaKWX 1HHOBAIIMHUX TEXHOJIOTIH, MULIIO SKUX € TBOpYE

BHUXOBAaHHS 0COOMCTOCTI B IHTEJIEKTYaJIbHOMY Ta €MOLIIITHOMY BUMipax [3].

TakumMu 1HHOBALIMHUMHU TEXHOJIOTISIMU €. TPOEKTYBaHHS, MPOOJIEMHE
HABYAHHSI, PO3BHUBAIOUE HABYAHHS, TECTOBA CHUCTEMa, IrPOBE HABYaHHS, 3aHYPECHHS
B 1HIIIOMOBHY KYJBbTYpY, HaBYaHHS B CIIBPOOITHHUIITBI, CAMOOCBITa Ta aBTOHOMIs,
1HTErpaIlis, a TaKOXX JOCIHIIHUIBKI Ta 1H(OPMAIIITHO-KOMYHIKATHBHI TEXHOJIOT1I.
[Tix TexHOMOTIEI0 MPOOIEMHOTO HABYAHHS PO3YyMIIOTh TaKe HABUAHHS, SIKE BUMArae
CaMOCTIMHOTO pIIIEHHSI MI3HABAIBHUX 1 TBOPYMX 3aBJlaHb 4Yepe3 KPUTHYHE

MEPEOCMUCIICHHS Ta 301IBIIICHHS 3HAHb Ta BMiHb.

[IpoexkTyBanHs (METOH TPOEKTIB) € OIHUM 13 e(EKTUBHUX 3ac00iB
aKTHUBI3AIlli CTYJIEHTIB B IPOIIECI BUBUCHHS 1HO3eMHOI MOBU. HaBuaiabHUI MPOEKT
— I1e KOMILJIEKC TOLITYKOBUX, JOCIITHUIIBKUX, PO3PAaXyHKOBUX, IpapiuHUX Ta 1HIINX
BUJIIB pOOIT, SIKI BHKOHYE CTYAEHT CaMOCTIHHO 3 MLUUII0 MPAKTUYHOTO abo
TEOPETUYHOTO PIllIeHHs IOCTaBleHol mpoomeMu. [IpoekTHUit MeTon momomarae
pO3BHUBATH MOBHI Ta IHTEJNEKTyalbHl 3M10HOCTI, CTAaOUIbHY 3allIKaBJICHICTh Y
BUBUCHHI MOBH, HEOOXITHICTH y caMoOcCBiTi. Peamizaiis mnpoeKkTHOro i
JOCTIAHUIIBKOTO METO/IIB Ha MPAKTHUIIl MPU3BOJAATH JO 3MIHU MO3UIlI BUKJIajaya.
Bin mepeTBoproeThcs 3 HOCIS TOTOBHX 3HaHb B OpraHi3aropa IMi3HaBaJIbHOT
TISTBHOCTI. 3HAaHHA 1 KBamidikaiis MarTh NEPIIOUYEpProBE 3HAYCHHS B IKUTTI

JIONMHU B yMOBax iH(opmauiiiHoro cycmiibcra. [1lo6 OyTu B Kypci po3BHTKY



CBITOBOI HAayKH, HEOOXITHO BHWBYATH IEpIIOHKEpesa Ha MOBI aBTOpPiB. Tomy,
IIABUIIEHHS 3HAYMMOCTI 1HO3€MHOI MOBH, 1i HEOOXIJHICTh BIUIMBAIOTh Ha 3MICT,
3aBIaHHsS 1 JWHaMIKy HaB4yaHHS. [HpopMallliHO- KOMYHIKaTUBHI TEXHOJOTIi €
MOTYTHIM 3aCO00M HaBYaHHS, KOHTPOJIIO Ta YMPABIiHHS HABYAJILHUM IIPOIECOM.
CyyacHOMY CYCHUIBCTBY TMOTPIOHI OCBiYeH1, KBaji(pikoBaH1 CHEIaIICTH, SKi
B1/I3HAYAIOTHCSI MOOUIBHICTIO, JUHAMI3MOM, KOHCTPYKTHBHICTIO; S$IKI, 3 OJHIET
CTOPOHH, € CHpaBXHIMU TaTpioTaMu cBO€i baTbKiBIIMHU, a, 3 1HIIOI CTOPOHH,

3[1aTH1 IOBAXKATH KYJbTYpY, HAYKOB1 IOCATHEHHS, TPAAMIIIT KpaiH 1 HApO/iB.

[HTepHeT-pecypcu — 1€ 3py4HH 3aci0 3HAHOMCTBAa 3 KYyJbTYPOIO I1HIIHMX
KpaiH Ta Hapo[iB, CIUIKyBaHHS, OTpUMaHHS iH(oOpMalii, HEBUUEPIHE IKEPeIo
HaBuajlibHOro mpouecy. Came ToMy, KOHULEMNMIS 1HQOPMALIHHO-OCBITHHOTO
CEpEeIOBHINA, SIKA PO3MISAAETECA B TICHOMY 3B’SI3Ky 3 CHCTEMOIO PO3BHBAIOYOTO
HABYAHHS, JIGKUTh B OCHOBI CHCTEMHOTIO MIAXOAYy 10 pedopMyBaHHS METO[IB
BUBYECHHSI 1HO3EMHOI MOBHU 3a JOIOMOTOK) BUKOPUCTAHHS HOBUX 1H(OpMaIiiHuX
TeXHOJIOT1H. [HpopMaIiiiHO-OCBITHE cepeloBUIlEe — II€ CYKYINHICTh YMOB, SIKI HE
TITBKH JO3BOJIAIOTH (DOPMYBATH 1 PO3BMBATH MOBHI 3HAHHS, BMIHHS Ta HaBUYKH,
ajle ¥ CHPUSIOTH PO3BUTKY OCOOMCTOCTI cTyaeHTa. [lemaroriuHa akTyajabHICTh
CHUCTEeMHU MOBHHUX 3HaHb Ta BMiHb, 5ika (POpMyeThCS B 1HPOPMALIIHO-OCBITHBOMY
CEpEIOBHIIlI, TIONSITa€ B TOMY, IIO CTYJAEHTY MOBHHHA OyTH 3allpONOHOBaHA IS
BUBUCHHS CaM€ Ta CHUCTEMa 3HaHb, siIka WOMYy HeoOXiJHa Ha JaHOMY eTami HOro
PO3BUTKY, sIKa HaAall JAacThb MOXKIIMBICTh BHPIIIYBaTH 3aBJaHHS 3POCTAIOUOTO
piBHSA ckiIaaHOCTl. OgHUM 13 HAMOUIBII TOMIMPEHHX 3aco0iB 1HGOPMAIIHHUX
TEXHOJIOTIH € eJEKTPOHHI MIAPYYHUKH —CBOEPITHA HaBYaIbHA 0a3a-HAKOMUYYyBad,
sKa Moxe OyTH chopMoBaHa caMUMU CTyAeHTaMU. KopHUCTyrounuch eneKTpOHHUMU
NIIpyYHUKaMd  (KHUTaMH), CTYAGHTH  MOXYTh  MeperisgaTd  TeMaTU4H1
BiJleoMaTepiaay, AOKyMEHTaJbHI ¥ XydokHi ¢iabMH, miAiOpaHi BHKIagauyeM
BIZIMIOBIIHO IO TEMH 3aHATTA. Y XOJi BUKOHAHHS MPAKTUYHHUX 3aBJaHb MOXHA
KOPUCTYBaTHCSl MYIbTUMEIIHHUMHU TIporpamMamMu, eJIEKTPOHHUMH Ta OH-JIaiH
cnoBaukamu («Lingvoy, «Multitran», «McMillian On-Line Dictionary» Tto1o),

MYJbTUMEIIMHUMHU  JIOBIIHUKAaMU ¥ eHuukjoneaisMu. Take i1H(opMmariiiHe



CEpEeZIOBHUILE JOMIOMAra€ CTBOPUTH YMOBH, MAKCUMAaJIbHO HAOIMXKEH]1 10 PEaibHOTO
CIUIKYBaHHS 1HO3€MHOI0 MOBOIO, IIISIXOM OOMiHY i1H(GOpMAIIi€l0 31 CTYICHTAMH
IHIIMX KpaiH, OPraHi30BYBaTH PI3HOMAHITHY HaBYajbHY [ISJIBHICTH CTY/EHTIB,
3HAYHO MIABUIIYBATH iXHIO MOTHBaIit0. OMHUM 13 HAUOLTBIT €(HEKTUBHUX METOIIB
y CydacHii METOAMII BUKJIaJaHHS 1HO3EMHOI MOBH € 1HTEPaKTUBHUN METOJ case-
study (meronm BuUpIlIEHHS KOHKpETHUX curyariil). L{ii meTon crumymnoe y
CTYIEHTIB PO3BUTOK HABHUYOK MPOOJIEMHOr0 TMONIYKY, CHIpPSMOBY€E iX Ha
3aKpITUICHHS] HOBO1 TEPMIHOJIOTI, CIPHUS€ PO3BUTKOBI TOBOPIHHS, CTHUMYIIOE [0

YHUTaHHA Ta 3aCBOCHHA AJO0AAaTKOBOI'O aBTCHTHUYHOI'O MaTepiany 3 TCMMU.

«Mo3skoBuii mTypm» (brainstorming) — oguH i3 BUIIB IISIIBHOCTI, SKUH
AKTMBHO 3aCTOCOBY€THCS Yy IIPOLIECI BAKOHAHHSI CTYJIEHTaMU IpyOBUX 3aBAaHb. Ha
MPAKTUYHUX 3aHATTAX 3 1HO3EMHOI MOBHU JOIIBHO BUKOPUCTOBYBATH PI3HOMAHITHI
dbopmu, 1m0 mepeAdaYarOTh AKTUBI3AII0 TBOPYOTO MHCJICHHS CTY/ICHTIB.
Bukopucranus MeTtomy poJIbOBOI I'pu SK I1HHOBAIIMHOI TEXHOJOTIi B mpoleci
BUKJIQJIaHHS 1HO3€MHOi MOBHM 0a3yeTbCs Ha CHUTyallisiX 13 peajbHOro >KUTTS.
VY4acHUKH OTPUMAarOTh MEBHI 3aBAAaHHS — «31rpaTu» pojib KOHKPETHOTO Ieposi Yu
MpeICTaBHUKA TMEBHOI Mpodecii, BUKOHATH IE€BHI 3aBJaHHSA, YyBIWIIOBIIM B

nofanuii 06pas. pimbMu, migiOpaHi BUKIagad4eM BiIITOBITHO 10 TEMU 3aHSATTA.

OTtxe, piBeHb 1HHOBAIIMHOI MEXAroTiYHOI JISUIBHOCTI CTYJACHTIB 3aJIe)KUTh
Bil opraHizamii mpodeciiiHO-OPIEHTOBAHOTO OCBITHHOTO IIPOIIECY  BHIILY,
e(eKTUBHICTh SIKOTO 3a0€3MeUy€eThCsl Uepe3 CUCTEMHO OpraHi3oBaHy MpodeciiiHy
MiTOTOBKY MaWOyTHIX YYHTENIB TEXHOJOTiH B ymMoBax HaykoBo-meTomumuHOTO
LEHTPY MIJATOTOBKU YUYHUTENIB TEXHOJOTH, IO MPAIfo€ Ha 0a3l 3arajJbHOOCBITHHOTO
HAaBYAJIBHOIO 3aKJaay. |[HHOBallliiHE HAaBYaHHS CTBOPIOE HOBHUI THII HaBYAJIBHO-
BUXOBHOTO TpOILIECy, KM HE OOMEXye OCOOMCTICTh BHUKJIAJaya 1 CTY/ACHTa, a

HaJ[a€ MPOCTIP AJI TBOPUYOCTI.
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THE FLIPPED CLASSROOM MODEL OF TEACHING

Komisarenko Tetiana (Uman, Ukraine)

The flipped classroom model of teaching is spreading across more and more
educational institutions, as it seems to better respond to the learning needs of
children living in today’s ever more connected world. Flipping the classroom is a
win-win situation for both students and teachers. The flipped classroom is a
blended learning strategy with the aim to improve student engagement and
outcomes. It is not a new concept and can be equated with pedagogies such as
active learning, peer instruction, case-based or problem-based learning, or, any
blended learning strategy that requires students to prepare learning before they
meet and engage with peers in purposeful activities. The flipped classroom has
grown in popularity in higher education as a potential model to increase student
engagement, leverage technology and provide greater opportunities for active
learning in class.

The growing accessibility and sophistication of educational technologies
opens up increasing possibilities for students to explore, share and create content.
Technology can support flipped classrooms through the following affordances:
capture content for students to access at their own convenience and to suit their
pace of learning (e.g. lecture material, readings, interactive multimedia), curate
content for students to gather their own resources. Present learning materials in a
variety of formats to suit different learner styles and multimodal learning (e.g. text,
videos, audio, multimedia), provide opportunities for discourse and interaction in
and out of class (e.g. polling tools, discussion tools, content creation tools), convey
timely information, updates and reminders for students (e.g micro-blogging,

announcement tools), provide immediate and anonymous feedback for teachers



and students (e.g. quizzes, polls) to signal revision points, capture data about
students to analyse their progress and identify ‘at risk’ students (e.g. analytics) [1].

It's funny how some things in our present days seem to be stuck in the past.
Take the classroom for example. The place where students spend most of their time
preparing to become successful citizens in our ever more connected modern world
hasn't evolved much since the pre-industrial era. Markers and whiteboards have
replaced chalk and blackboards, the furniture is nicer, and maybe there's a projector
in each classroom. But the setting is the same as always. The teacher has a defined
space —usually in front of the classroom— where he/she makes use of markers,
whiteboards, projectors, and other tools to hold a lecture. All the while, students —
who sit in their own part of the classroom, neatly aligned in rows, with equal
distance between them— are supposed to pay attention to that lecture, do their
homework, and later reproduce most of the new information in a standardized test.
You’ll argue that nobody is glued to the floor, and teachers can walk around the
classroom and interact with students freely. But a lot of class time is allocated to
keeping students attentive to what the teacher is lecturing.

Physically, flipped classroom is the same as a normal classroom. But instead
of paying attention to lectures while in class and applying the new knowledge in
their homework after school, students will watch or listen to the lectures at home,
before the class starts, and use the time in the classroom to do their homework.
Instead of telling students what to learn, how to learn, when to learn and how to
prove that they learned, teachers support them in becoming self-directed learners.
While there are plenty of concerns regarding the success of a flipped classroom —
how to ensure all students have access to the lectures at any time, how to create the
best lectures, and even trust students to come prepared to class [2].

The classical setting of a classroom is all about the teacher and the teacher's
needs. All the tools are the teacher's to use, for the best delivery of instruction. The
students are merely passive receivers of information. But whoever entered a
classroom knows that students are anything but passive. Their natural curiosity

makes them actively seek new knowledge, and when they're passionate about a



subject they try to learn all there is to be learned about it. A student-centered
approach to teaching shifts the focus from the teacher's needs to the student's. And
this 1s what the flipped classroom model supports: when students watch or listen to
lectures at home, and then solve problems and apply the new knowledge in the
classroom, they get less frustration with their homework. When they don't
understand a new concept, they can ask questions and get immediate targeted
answers. The time spent in the classroom becomes not enough for all the
conversations and collaboration that inevitably spur from exploring subjects in a
deeper manner. Last but not least, students who are absent due to illness, too long a
commute, or any other reason, can catch up with their peers faster and easier with
the flipped classroom model than with the standard one [3].

With a ton of information available at the fingertips of whoever cares to
search for it, teachers are no longer the only source of knowledge for students. But
they aren't obsolete either. In fact, they are more important than ever. A flipped
classroom is more demanding than the traditional one. Teachers need to identify
the individual learning needs of students, making sure they all use the class time
engaged with the learning process. The flipped classroom inspires teachers to offer
a versatile and engaging way to share learning content, while putting more control

into students' hands regarding their own learning processes.
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TO THE QUESTION OF DISABILITIES OF FOREIGN
LANGUAGES MASTERING

Svitlana Shumaeva (Uman, Ukraine)

The question of disabilities of foreign language mastering has been
studied since the late 1960s and early 1970s. One of the researcher of this problem
was Kenneth Dinklage who pointed out in his study that the foreign language
problem was as much a pedagogy problem as a learning difficulty. He also touched
the surface of this topic. Current experts in the field of learning disabilities such as
Leonore Ganschow and Richard Sparks have also alluded to alternative
pedagogical approaches specific to foreign language teaching. The problem
remains, however, that learning disability experts do not teach foreign languages
and foreign language instructors who are not trained to detect problems that are
associated with learning disabilities. As a result, foreign language instructors often
have difficulty identifying the learning disabled students in the classroom.

In the late 1980s and 1990s, when brain research was at the forefront of
scientific publications concerning dyslexia, much attention was given to the impact
of dyslexia and its implications on foreign language instruction. From that body of
research literature information was disseminated regarding strategies to help
learning disabled students succeed in the L2 classroom (Sparks, Ganschow, Artzer,
& Patton, 1997; Sparks, Ganschow, Fluharty, Little, 1996). Recently, many other
scholars have contributed to the research addressing the second language problem
for learning-challenged students at the secondary and postsecondary levels.

In this connection many state organizations which were engaged in the
problem of supporting and assessment the problem of second language learners
was established. They are, for example, The Interstate New Teacher Assessment &
Support Consortium (INTASC) and the National Council for Accreditation of
Teacher Education (NCATE) which  have created standards for training and



preparing secondary school foreign language teachers to handle various kinds of
learners and learning styles.

As it was determined that the root of the problem is starting at the
university level. Firstly, not every institutions are assigned the full responsibility of
teaching under the direction of a supervisor. If the teaching assistants are not
properly trained under the direction of an expert language program coordinator or
teaching assistant supervisor, and are not in a second language methods course in
which they would have the opportunity to study diverse learning styles, they will
have no awareness of learner difficulties or the ability to identify a learning
disabled student in the second language classroom.

Secondly, second language instructors can inform themselves about
learning differences and disabilities by contacting their university’s office of
student services and, in larger schools, the office of learning disabilities. These
suggestions and resources can help second language instructors make pedagogical
efforts to enhance language learning.

Thirdly, the instructors should make pedagogical efforts to enhance
language learning: it is possible to assist students with learning disabilities directly
by adopting approaches that meet their need for multisensory input.
Methodological approaches seem to be helpful to learners with a learning disability
because they emphasize the importance of teaching through more than one
modality.

Such researches as Gillingham, Stillman, Orton, Wilson offered to use an
auditory-visual-kinesthetic (AVK) methodology for teaching reading and spelling.
In 1964 Orton and Gillingham proposed a new structured, sequential, and
multisensory technique designed to capitalize on the advantages of teaching
written language by showing students how to make connections between the
visual, auditory, and kinesthetic channels. The success of this approach is due
largely to its systematic instructional techniques for teaching sound and letter
pattern correspondences. In classes in which instructors employ multisensory

techniques, students are engaged in kinesthetic activities that are highly interactive



and are more student-centered than instructor-centered. Instructors demonstrate
grammar rather than explaining it, and they provide numerous examples that
enable students to deduct rules, making learning more meaningful and lasting.

In the conclusions it is nessesery to say that students with a disability that
affects their foreign language learning are placed at an enormous disadvantage at
the university level. Many colleges and universities do not recognize the number of
students who, despite their own and their instructors’ efforts, simply cannot fulfill
the foreign language requirement. Studies to date have not produced adequate
methods for predicting difficulties with foreign language learning. Methods or
assessment procedures designed for this purpose would be enormously useful to
help identify students who need modified instructional strategies or a waiver of the
foreign language requirement. In order to address the difficulties experienced by
students, especially those with a history of foreign language failure, a variety of
methods must be applied. Teaching techniques that employ many modalities
(auditory, visual, and kinesthetic) hold much promise for allowing learning

disabled students to access the world of foreign language learning.
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THE IMPLEMENTATION OF TEACHING METHODS INTO THE
PROCESS OF LEARNING FOREIGN LANGUAGES

Palahuta Ilona (Uman, Ukraine)

The important part of a specialist’s professional training in different spheres

is learning a foreign language, which is an important part of the modern rhythm of

life. Learning a foreign language is an important step, which requires a lot of

efforts. It 1s also the key to a successful student’s future. In order to achieve a high

level of foreign language, it is important for a teacher to know the latest teaching

methods, special educational techniques, which the teacher may choose according

to students’ level of knowledge, needs, interests etc. [2, p. 159-160].

The purpose of this article is to consider modern technologies in the

development of teaching methods of learning foreign languages.

When the teacher chooses modern teaching methods, the following criteria

should be considered:

to create an atmosphere in which the student feels free and comfortable;
to stimulate student’s interests, to develop the desire for the practical use
of a foreign language;

to encourage the student as a whole, affecting his emotions, feelings;

to stimulate student’s linguistic, cognitive and creative abilities;

to intensify the student, making him the important person in the
educational process, who actively interacts with other participants in this
process;

to create situations in which the teacher is not a central person, the
student must realize that learning a foreign language is related to his
personality and interests but not to the methods and means of teaching
used by the teacher;

to teach a student to work on learning foreign language independently at

the level of his physical, intellectual and emotional capabilities - at the



same time to ensure the differentiation and individualization of the
educational process [1, p. 320].

The purpose of learning a foreign language in higher educational
establishments at the present stage is to master students’ communicative
competences, which allows realizing their knowledge and skills for solving
concrete communicative tasks in real life situations. Foreign language acts as a
means of communication with representatives of other nations, therefore, in
education; the cultural or intercultural approach in education continues to develop
in the concept of «a dialogue of cultures», with the purpose of formation student’s
literacy. Consequently, there should not be a place for such processes in the
modern university as scratching, texts in a foreign language that have no practical
value for future students’ lives. Students should be trained on the basis of high-
quality learning material for the conscious use of a foreign language in future life
and work. After all, the good knowledge of a foreign language will continue to
remain one of the leading requirements of employers. Student’s qualitative
language training is not possible without the use of modern educational
technologies.

At this stage of the methodological science development, the main method
of teaching foreign languages is a communicative method. In the process of
learning foreign language by the communicative method, students acquire
communicative competence - the ability to use language in the specific situation.
Accordingly, all exercises and tasks should be communicatively justified by the
lack of information, choice and feedback. The most important characteristic of the
communicative approach is the use of authentic material, which is actually used by
native speakers. Sometimes the student’s linguistic interaction takes place with the
teacher’s complicity in different forms: pairs, small groups and the whole group.

Innovative methods of teaching foreign languages are based on the
humanistic approach, aimed at the development and self-improvement of a student,

revealing his capacities and creative potential, creating the preconditions for the



effective improvement of the educational process in higher educational
establishments.
The main principles of modern methods are:
- movement from one to another,
- purposefulness and meaningfulness of classes,
- focus on achieving social interaction in the presence of a teacher's

faith in their students’ success,

the language’s integration and assimilation for using knowledge from
other branches of science.

Advantages of the method: students improve the skills of speech,
overcoming the fear of mistakes. Disadvantages of the method: attention is not
paid to the quality of the language; communicative competence is still fast
reaching its limits.

The interactive method provides an opportunity to solve communicative and
cognitive tasks by means of a foreign communication. The category of «interactive
learning» can be defined as: a) the interaction of the teacher and student in the
process of communication; b) learning solves linguistic and communicative tasks.
Interactive activities include the organization and development of a dialogical
speech, aimed at mutual understanding, interaction, solving problems important for
every participant in the educational process.

Modern communicative methodology offers a wide introduction of active
non-standard methods and forms into the learning process for better conscious
learning of a material. The effectiveness of such forms of work as individual, pair,
group and team work has been shown to be quite effective.

The most famous forms of pair and group work:

- internal (external) circles (inside / outside circles);
- brain storm;
- exchange of ideas (think-pair-share);

- pair-interviews and others.



Thus, we can say that the effectiveness of foreign language learning in
higher educational establishments will depend on the desire and ability of teachers
to take the positive experience of different scientists and practitioners regarding to
the humanistic approach to learning, an understanding of the need to refuse from
authoritarian and scholastic methods. The methods of learning foreign languages
that are based on the humanistic approach help to reveal the creative potential of
students and promote the development and self-improvement of the educational
and communicative process, the formation of future conscious patriots of their

country, tolerant citizens of the world.
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IHHOBAIIT Y BUKJIAJTAHHI ITHO3EMHOI MOBHU
Ilep6anb Ipuna (Ymanb, Ykpaina)

PedopmyBanHs cucTeMu BHUIIOT OCBITH B YKpaiHi ChOTOHI BU3HAYAE OJTHUM
13 CBOIX MPOBIJHUX 3aBAaHb 3a0€3MEUYEHHS MIATOTOBKH KBadi(hIKOBAHUX
CHEIIATICTIB PI3HUX TATy3ed €KOHOMIKM BHCOKHM PIBHEM BOJIOMIHHS 1HO3EMHOIO
MoOBO10. HaykoBo-TexHiuHui mnporpec HaOyB puc i1H(OpMaIIiHOI  PEBOJIOIIT

(B.Nardi, B.Schneiderman, G.Wallis). Ha oudax cyyacHOro TOKOJIHHS



BiIOYBa€ThCA TEPEHOC ‘“‘CMIIEHTPY’ JKHUTTS CyCHUIBCTBA 3 PEATbHOTO CBITY B
peanbHICTh YMOBHY, BipTyanbHy. lle, Ha AyMKy JOCIHIIHUKIB, CIOpHSIE Tpolecam
ro0aini3amii Ta BCECBITHBOI I1HTErpailii, 1o, y CBOI 4Yepry, MPU3BOAUTH [0
3MIITHEHHS TIO3UIIIT aHTITIICHKOT MOBH SIK MOBH 1HTEpHAIIOHAIbHOT KoMyHikarlii (O.
Jlomarin, C. Poros, I. IlleBuenko, P. Groot). ['moOamizamis Hayku 1 TEXHIKH,
IHHOBalilHI TpouecH y cdepl HAyKOEMKUX HAIpPSIMKIB Cy4YacHOI TEXHIKM W
TEXHOJIOTIi, SKI CHOTOJHI IHTEHCHUBHO PO3BUBAIOTHCS, a TaKOX JISUIBHICTH
YUCJIICHHUX CHIUIBHUX ITAMPUEMCTB HAYKOBO-IOCIITHOTO, HayKOBO-BHPOOHHYOTO
Ta BUPOOHUYOTO XapakTepy BUMAraroTb NPO(ECiiHOTO  MIKKYJIBTYPHOTO
CHUIKyBaHHS (DaxiBIIB TEXHIYHOrO mpodinto. be3 Takoro CmiJikyBaHHsS CTa€e
HEMOXKJIMBUM OIlEpaTUBHUN OOMIH 1H(pOpMaLlI€l0, KOOpAUHALIA [1i, JOCSTHEHHS
B32EMOPO3YMIHHS, BUPOOICHHS ONTUMAJIBHUX 1 B3a€MOINPUNHATHUX
OpraHizaliifH1X, TEXHIYHUX 1 COLIIAIbBHUX PIIIECHb.

Buxoasium 3 BHIECKa3aHOTO, KOHCTAaTy€EMO, IO OCOOIWBO BaXXJIMBOTO
3HaYeHHs HaOyBae (OpMyBaHHS B CTYIEHTIB 1HO3€MHOI MOBHOI KOMMETEHINi. Y
npoleci BUPIIIEHHS MpoOieMu BUKIAJaHHS 1HO3€MHOI MOBHM Yy BHILINA HIKOJI Ha
NepIniA TUTAaH BUCTYMA€ 3aBJaHHS 3aCTOCYBaHHS Ha TMPAKTHUIl 1HHOBAIIHUX
METOJ[IB HAaBUaHHA, [0 XapaKTePU3YIOTbCSI OUIBII THYYKOI, €(QEKTUBHOIO
cTpareriero (opmyBaHHS (PaxiBlisi HA OCHOBI HAIlIOHAJIBLHOIO 1 CBITOBOTO JIOCBIAY;
YITKOIO MOJICJUTI0 HAYKOBOTO ¥ HABYAIBLHO-METOAMYHOTO 3a0€3MEUCHHS TPOIecy
HAaBYAHHS Ta 3aCBOEHHS 1HO3EMHOI MOBH, a TAKOX CYYaCHOI BHCOKOC(HEKTHUBHOIO
TEXHOJIOT1€I0 HABYAHHS.

B HayxkoBi#i mitepaTypi OKpeMi NMUTAaHHS 1HHOBAIIMHOI JISJIBHOCTI B Taiy3i
OCBITH BHUCBITJICHO 32 TAKUMH HaIpsiMaMU: BJIOCKOHAJICHHS HaBYaJIbHO-BHXOBHOTO
mporiecy y BH3 (3.AbacoB, A.Anekciok, C.l'onuapenko, I.3akiuenko, 1.3s3t0H,
B.Kpemens, H.Ky3bpmina, O.CaBuenko, [.CupoTeHko); 1HHOBAIlIHI MeIaroridyHi
texnosorii (O.€BmokumoB, M.Kamnmak, I[.Hocauenko, B.Omiitauk, O.Ilexora,
LITigmacuii, M.IlonogoBHuii, C.CucoeBa); TEOpeTWYHI NUTAHHS MEAArOTIYHOT
IHHOBaTUKM, BHM3HAUEHHSI CTPYKTypH, 3aKOHOMIPDHOCTEH (PYyHKIIIOHYBaHHSA Ta

PO3BUTKY 1HHOBAIlIMHUX TporeciB y mnemaroriunux cucremax (O.boxko,



JI.LbypkoBa, Jl.Bamenko, I.JlmukiBchbka, I.Ilimmacuit, O.Ilomoma, H.Ddemopona);
iHHoBaIiiHui ekcriepuMenT (FO.I'inb0Oyx, M.J[pobHoxon).

Bigbopom, TeOpeTHYHUM OCMUCIEHHSIM, KilacU(IKaIlI€l0 MeIaroriyHux
IHHOBAIlI 3aliMAEThCS HOBA Taly3b IENArOTIYHOTO 3HAHHA — IMIE€JAroriyHa
1HHOBaTHKa (J1aT. innovatio — OHOBJIEHHSI, 3MiHa). [HHOBAIIIT B Mexaroriii MoB's3axi
13 3araJlbHUMHM MpolecaMd y CYCHUIbCTBI, MIOOAJIBHUMH MpoOJieMamu,
iHTerpamiero (mar. Integratio — BITHOBJICHHSA, OO'€HAHHSA B IIJIE OKPEMHX
€JIEMEHTIB) 3HaHb 1 (hOpM colriaabHOoro OyTTsa. HUH1 CTBOPIOETHCS HOBA I€1arorika,
XapaKTEPHOIO O3HAKOIO SKOI € I1HHOBAILIMHICTh — 3JaTHICTh JO OHOBIICHHS,
BIJIKPUTICTH HOBOMY.

"lHHOBalIHY [AISUTBHICTh BHUKIIAJa4a 1HO3€MHOI MOBHU'" TpPaKTyeEMO SIK
CKJIaJHE IHTErpajbHE HOBOYTBOPEHHS, CYyKYNHICTh pI3HMX 3a IUIAMH Ta
XapakTepoM BHUJIB poOOIT, IO BIJAMNOBIIaAIOTh OCHOBHHMM €TallaM pPO3BUTKY
IHHOBAl[IMHUX MPOLECIB 1 CHPSAMOBAaHI Ha CTBOPEHHsS Ta BHECEHHS MailOyTHIM
IIeIaroroM 3MiH JI0 BJIaCHOI CUCTEMHU POOOTH.

Opni€ero 3 TakuxX 3MIH MOXKE CTaTH 3alpPOBAKCHHS €JIEMEHTIB 3MIIIaHOTO
nayanHs (Blending Learning). Blending Learning — oOCBITHS KOHIEMIlisA, B
pamMKax sKOi BIJOyBa€ThCS TOETHAHHS OTPUMAHHS 3HAHb  CTYACHTOM SIK
CaMOCTIITHO, B pEeXUMI OH-JIaiiH, Tak 1 dYepe3 Oe3MOoCepe/HI0 B3aEMOJII0 3
BUKJIaJIaueM. 3MIlIaHa OCBITa JO03BOJISIE BUKOPUCTOBYBAaTH B HaBYaHHI TAaK 3BaHi
Computer - Mediated Activities, ae MemiaTOpoM OCBITHBOI aKTHUBHOCTI
BUCTYNAIOTh KOMIT'IOTEp, OHJIAMH - pEeXUM, MOOUIbHI MPHUCTPOi Ta CIelialibHI
HaBYaJIbHI ITporpamMu / riargopmu / pecypcu.

Hocnixennss O.Makkensi, npoeaene B 1998 p. mokazano, 1O Y4HSIM
JIETIIIe OIlIHIOBAaTH CBOE PO3YMIHHS Marepialy 3a JIOMOMOTOI KOMITHOTEPHHUX
monynmiB oIiHku, Blended Learning ocoOGmuBo edexkTHBHE JUIsi HaBYaHHS
1HO3€EMHUM MOBaM, OCKUIbKM mependayae 1 morpedy B >KMBOMY CHUIKYBaHHI, 1
HEOOXIHICTh B OHJIAMH YMTaHHI, MEPEIAl POJHUKIB, BI3yaJbHOMY «3aydyBaHH1»

CJIIB, IHTEPAKTUBHOCTI, 1110 CIIPUSIIOTH 3ariaM’ITOBYBaHHIO [2].



VY 2016 pori MiHicTepCTBOM OCBITH Ta HayKW YKpaiHU OyJio Mpe3eHTOBAHO
VHIKaJIbHY 1HHOBAIlIIfHY TEXHOJOTI0 BHUBYEHHS AaHDIINCHKOI MOBH, TO SIKIH
3MOXXYTh OE€3KOLITOBHO HAaBYaTHCh YCl1 YKpaiHCbKI BHKJIaJayl, HAyKOBI[l Ta
CTYICHTU 3aBJISIKM CIIBpOOITHUIITBY MiHICTEpCTBa HAyKHW Ta OCBITH YKpaiHM Ta
CoulansHOro MpOeKTy 3 BUBYEHHs aHmiiicbkoi MoBU "Lingva.Skills" (YuacHuku:
B.Kosryneup, C.Kyuenko, B.3yokoB, II. bex). et ComiansHuii mpoekT 310paB
nmoHaJ 2 MIIH. 3asdBOK B YyKpaiHIIIB TPOTATOM YOTHPHOX MICSIIB 1 CTaB
HAUMOMYJISIPHILIMM OCBITHIM MPOEKTOM B YkpaiHi [1].

[lepeBaramu OJEHIMHT-OCBITH € HAJAro[KEHHS €(EKTUBHOTO TalM-
MEHEPKMEHTY Ta MOKJIUBICTh BIJICTIKOBYBAaTH TEMII 1 0OCST BUBYCHHS MaTepiaiy.
BaxnuBuMm mrocoM € Te, [0 OAMH BHKIAAad MOXKE HaBYaTH HEOOMEXKEHY
KUIBKICTh CTYACHTIB OJHOYACHO. 3MilllaHe HaBYaHHS JIO3BOJIIE BHKJIaJadam
MEePEepPO3NOAUIUTH PECYpPCH 1 MIJABUIIUTH YCHINIHICTh, JOIOMAarae CTyJIeHTam
OpraHi30BYBaTH Ta IUIaHyBaTU POOOTYy CAMOCTIMHO, HE3aJIe)KHO OTPUMYBaTH Ta
aHaJi3yBaTH 3HAHHS, IIyKaTH Ta BijgOupatu iHGOpMaIliio, MpUAMaTH pIllIeHHS,
(dbopMyBaTH HABUYKHM MPE3EHTAllli MPOEKTIB, 3aiiMaTHCh CAMOOCBITOIO.

3aBmaHHs BUKIAJada — CKJIACTU KypC 1 PO3MOMIIUTH HABYAIBHHUI Marepiai
Ha TaKWM, KWW HEOOX1JHO OINpaIOBaTH Ha MPAKTUYHUX 3aHATTAX, a SKI MOXKHA
OMAHYBAaTU CaMOCTIMHO, SIKI 3aBJAaHHS MIAXOAATH JJIA 1HIMBIIAyalbHUX 3aHATh, a
K1 — JUIsl TPYTIOBOi poO0TH Haj mpoekToM. Kypc HaBuaHHS Ma€ CKJIaIaTUCh 3 JBOX
OJIOKIB — 0a30BOro Ta AUCTAHIIINMHOTO. JMCTaHIIMHMI OJ0K ITOBHHEH MICTUTH
MIPOEKTH JJis1 poOOTH B IpyIIi, TBOPYI Ta MPAKTUYHI 3aBJaHHs, JOB1IKOBI MaTepiaiu
i TocuNlaHHS Ha JOJATKOBI Marepiaqd B Mepexi IHTepHEeT, NpoMiKHI Ta
KOHTPOJIbHI TECTH, a TaKOX 3aBJaHHS TIABUINCHOI CKJIaAHOCTI.  JlOIinbpHO
0a30BUl KypC BHUKJIAQJaTH HA OYHHX MPAKTUYHUX 3aHATTIX, a PO3LMIUPEHHUH 1
NorMOJICHU TPOTIOHYBATH JIJIsi ONaHYBaHHS B MPOIIEC] AUCTAHIIIHOTO OHJIAIH-
HaBuaHHs. BaxnuBo, m06 3ansTTs «face-to-face» npoxonunu y popmarax 3axucty
NpPOEKTIB, Mpe3eHTalii abo IUCKycli MIDK CTyJaeHTaMu a0 3 BHKJIAJaueM.
OxkpecreHa AiSUIbHICTh € CUCTEMHOIO, HAIIJICHOK Ha peai3allilo HOBOBBE/ICHb Ha

OCHOBI BUKOPUCTAHHSI Ta BIPOBAKEHHS HOBUX HAYKOBHX 1]ied, 3HaHb, MIJAXO/IIB



abo TpaHcopmallii BIJOMUX Pe3yJbTaTiB HAYKOBUX JOCTIIHKEHb 1 MPAKTUYHUX
PO3pO0OOK.

BnpoBajkeHHst OJI€HAMHI-OCBITM B MPOLIEC MIATOTOBKH  CTYIEHTIB-
MariCTpaHTiB CHOPHATHME OpraHi3aiii Ta IUIaHYBaHHIO HAyKOBOi poOOTH
CaMOCTIHHO, HE3aJeKHOMY aHaji3y 3HaHb, NOILIYKy Ta BigOopy iHdopmailii,
(OpMyBaHHIO HaBMUYOK TNPE3EHTAlli MPOEKTIB, MIJBUIIUTh SKICTh HAyKOBUX
JTOCHIPKEHh  Ta  PO3YyMIHHSA  akKageMidHoi  J0OpOYeCHOCTi, IO MaThuMe

JOBrOTpUBAIIANA €(PEKT /Jisi BITYUM3HIHOI Ta CBITOBOI HAYKH.
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HOW TO USE “MIND MAPS” IN THE PROCESS OF TEACHING
ENGLISH FOR STUDENTS OF “TOURISM” SPECIALITY

Tetiana Balanova (Uman, Ukraine)

In accordance with the modern requirements aimed at implementing the
provisions of the Bologna Declaration improving the quality of future specialists’
professional training requires introduction and use of educational technology as a
new model for the organization of the educational process.

Intellect maps or mind-maps are a reflection of an effective way to think,
remember, solve creative problems, as well as the opportunity to present and
express internal processes of information processing, to make changes and to
improve them. Intellect cards are a tool that allows:

v' to work easier with information: remember, understand, restore logic;



v’ it is convenient to use for presentation of a material and visual
explanation of the position to interlocutors;
v makes it easier to make decisions, create plans, develop projects.

All Mind Maps are similar in some ways. They have a natural organizational
structure that radiates from the centre and use lines, symbols, words, colour, and
images according to simple, brain-friendly concepts.

One simple way to understand a Mind Map is by comparing it to a map of a
city. The city centre represents the main idea; the main roads leading from the
centre represent the key thoughts in your thinking process; the secondary roads or
branches represent your secondary thoughts, and so on. Special images or shapes
can represent landmarks of interest or particularly relevant ideas.

One of the greatest thing concerning Mind Maps is that you can organize
your ideas, thoughts down in any order. [1]

T. Busan in his work considers the basic principles of creating Mind Maps,
such as:

v’ always pay attention to the central image; use a variety of colours;

v’ objects, for the most part, should be bulky (convex letters (Word
Art), flowcharts);

v combining all kinds of emotional and sensory perception;

v' the ability to change the size of letters, fonts, line thicknesses, and
scale graphics;

v’ optimal placement of elements (proportionality);

v’ the ability to use arrows to determine the links between elements of
the intelligence of the map;

v encoding information and using own abbreviations;

<

adhere to the principle of one keyword per line;
v' the use of keywords over associative lines (preferably horizontally)
[2, p. 93-95]
During English lessons, you can create intelligence maps depending on the

topic, the purpose, and objectives of the lesson. The most effective results are



obtained by using Mind Maps when dealing with the lexical material. While
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studying and consolidating the new vocabulary the following methods are used:
Mind Maps® formation by the teacher together with the students at the lesson;
Mind Maps® formation by students at a lesson individually, in a group or in pairs.

It is worthwhile to introduce the use of Mind Maps technology when
teaching English for students of the speciality "Tourism". For example, when
studying the topic "Tourism and Transportation", students can be asked to create
their Mind Maps with a new vocabulary, so that they can remember it better.

The teacher can ask students just to draw the Map in their copybooks, and
also can propose different programs to build intelligence maps during classes.
These include: Google (www.coggle.it); Xmind (www.xmind.net); Freemind
MindNode (www.mindnode.com); Mind42 (www.mind42.com); Mindomo Basic
(www.mindomo.com) etc.

Here is the example of Mind Map created with the help of Bubble.us:

Figure 1. Mind-map «transportation»*

*Source: Developed by the author on Bubble.us


http://www.mindomo.com/

As a conclusion, we can say that the use of Mind Maps for English classes
makes it possible to reduce significantly time spent on records, explanation, and
translation of new or unknown words. This technology allows focusing on specific
thematic blocks and improves the process of memorizing new lexical material.

Using the Mind Maps can help to develop creative thinking, makes studying
the new material interesting and diverse, affects the improvement of all types of
memory, forms organizational skills, and develops communicative competence in

the process of learning activities.
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ADVANTAGES AND DISADVANTAGES OF FOREIGN
LANGUAGES STUDY BY MEANS OF DISTANCE LEARNING

Ilona Boichevska (Uman, Ukraine)

Recently, due to Ukraine’s international relations extension and Ukraine’s
integration into the world community a great attention has been paid towards
foreign language study. It goes without saying that the knowledge of the foreign
language is an important precondition of international relations, scientific
conferences, and cultural exchange. Modern society needs specialists, fluent in
foreign languages either in everyday life or in professional activity. At the same
time, the necessity to reform the system of education with the aim to increase the
level of its quality, availability and efficiency appeared after Ukraine’s
involvement into the Bologna process. Therefore constructive ideas should be

found to solve the problem of foreign languages study enhancement and essential



changes in traditional didactics. So, a new form of knowledge extension and
acquisition appears, that is distance learning.

Distance learning is explained as an individualized process of transferring
and assimilating of knowledge, skills and abilities that takes place in the context of
the indirect communication of teachers with students through the use of
telecommunication connection and the methodology of independent work of
students with structured academic material presented in the electronic form [1]. In
other words, distance learning is a process of interaction of teachers and students
who are isolated in space. The main aim of distance learning is didactic dialogue
encouragement of the student with the course material.

Nowadays distance learning of a foreign language is gaining wide
popularity. Scientists distinguish two forms of distance learning — correspondent
and telecommunication. Using the first type of distance learning letters exchange
takes place. In such a way, the teacher offers theoretical material and practical
tasks, which are performed by the student and sent for examination. After it the
teacher evaluates the work, gives his comments and recommendations.

The telecommunication form involves the wuse of computer
telecommunications - audio and video conferences that create the effect of “live”
communication and provide conditions for the formation of speech competence. At
the same time, the main disadvantage of distance learning of a foreign language
can be the fact that virtual communication, for a number of psychological and
pedagogical reasons, cannot be replaced in full by “live” communication.

There are several variants of foreign language distance courses. First of all,
the so-called “clean” distance courses, in which students have all types of speech
activities in the distance environment, and the meeting of the teacher with students
is not more than once in the academic year. The second option is distance language
courses of the included type, in which the periods of students’ individual work
alternate with classroom classes of the traditional form, which is somewhat similar

to the full-time form of the educational process.



Several advantages of foreign languages distance learning are distinguished

by the scientists. They are as follows:

1)

2)

3)

4)

S)

6)

7)

8)

flexibility - students who acquire distance education, as a rule, do
not attend regular classes, but study at a convenient time and in a
convenient place;

modularity — the course creates a coherent understanding of the
foreign language, which enables the formation of the curriculum
out of certain modules;

concurrency — education takes place simultaneously with
professional activity or education in another specialization;
efficiency - efficient use of training and technical facilities, the
concentrated and unified presentation of information leads to a
reduction in the cost of specialists training;

technological capacity - use of new achievements of information
technologies in the educational process;

social equality - equal educational opportunities of foreign language
study regardless of place of residence, state of health, social status;
the role of the teacher — foreign language distance education
expands and updates the role of the teacher, makes him a consultant
who coordinates the cognitive process;

positive impact on the student — increase of the intellectual, creative
potential of the student, who studies in terms of distance education,
due to self-organization, the use of modern information and
telecommunication technologies, ability to make decisions

independently [2].

The main tasks of foreign language distance study include: to form abilities

and reading skills with the direct use of Internet materials; to improve the listening

skills on the basis of adapted and authentic audio texts; to form abilities and skills

of translation and referencing texts in the specialty; to improve the abilities of

monologue and dialogue speech; to expand the active and passive vocabulary, to



familiarize with the vocabulary of modern foreign language; to form a stable
motivation for cognitive activity.

Thus, distance learning of a foreign language is an urgent need of the
present, which is characterized by certain features: flexibility, technological

capacity, social equality, efficiency, positive influence on the student, etc.
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CYYACHI METOJIM BUKJIAJAHHSI THO3EMHUX MOB
(KOMYHIKATABHMIA IIIXI)

®enopenko [Jdapisa (M. YManb, Ykpaina)

3 PO3BUTKOM BHCOKHX TEXHOJIOTIH, MIO0ai3aiiel0 €KOHOMIKM 1 OlIbII
JIOCKOHAJIOK0 CHCTEMOIO CYCHIJIbHOI KOMYHIKAIlli BHHHMKJIA TOTpeda po3poOKH
HOBUX METOJIB BHKJIaJaHHS 1HO3EMHHMX MOB, OUIbIN Ji€eBUX Ta edexTuBHUX. Ha
3MiHY 3BUYHOMY METOAY BUKJIAJaHHS 32 JOTIOMOTOIO0 KHUWT, BUBYCHHS IPAMATHUKH
Ta BUKOHAHHSI OJHOTUITHUX BIIPAB, YUTAHHA 1 MEPEKIaNy TEKCTIB (rpamMMaTHKO-
NepeKIa Ui Miax1]) NpUHIuIa KOMyHIKaTuBHa Metoauka. [lix yac 3acTocyBaHHs
rPaMMAaTHUKO-TIEPEKIIATHOTO METOy CTYACHTH BYATHCS MPABWIHHO TMEPEKIANaTH 3
P1AHOT MOBM Ha 1HO3EMHY Ta 3 IHO3EMHOI Ha PIJHY, & TAKOXK MOMTHOIEHO BUBYAIOTh

rpamaruky. OnHaK TakuWid CTYJAEHT, 3JaTHUM 17€ajdbHO NEpPEKIaJaTh TEKCTH B
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MMCbMOBOMY BUIVISIZI, HE MOXE TOBOPHUTH 1HO3€MHOI0 MOBOIO. KoMmyHikaTuBHa X
METOJIMKA 371aTHA JIIKBIAYBATH IIi IPOTaJTHUHHU.

Hame 3aBpaHHs — pO3NISIHYTH OCHOBHI NPHUKJIAAW NPUMOMIB BUKJIAJAHHS
1HO3€MHOI MOBH B MEKaxX KOMYHIKaTUBHOTO MIAXOAY /0 HaB4aHHs. JIJist CTy/eHTIB,
Kl BUBYAIOTh 1HO3EMHY MOBY, BaXJIMBUM 3aBIaHHSIM € 30arad€HHs CBOIO
CJIOBHUKOBOTO 3amacy. Jljisi unmanoi KiJIbKOCTI 1€ CTa€ CEPilo3HOI0 MPOOJIEMOIO.
XTOCh MPOCTO 3a3yOproe 11l cjoBa, BUOYJAOBY€ acolliarlii, 1HIIANA K€ 3amaM'siTOBy€
CJIOBA TUIbKM MICIs TOTO, AK Mouye abo mo0auuTh ix Je-HeOydab abo 3acTocye iX
caM y po3MOBI. 3aBIaHHSM BHUKJaJa4da € MPOCTEKHUTH, HACKUTBKH JOOpE CTYACHT
3amaM'siTaB HOBI clioBa. B Mexax TpaauIiiiHOro (rpamMMaTHKO-TIEPEeKIaHOrO)
MIIX0My BHKIAJadl MNPOCTO ONMUTYIOTh Mepekyian ciaiB. OgHak iCHye OuIbId
e(eKTUBHUN METOJA, LI0 PO3BUBAE SIK MaM'siTh, TaK 1 HABUYKH CIUIKYyBaTHUCA
1HO3EMHOIO0 MOBOIO.

BianoBigHo 0 HOBOTO MiAXOAY, BUKJIAau MEepe]l 3aHATTIM TOTY€E KapTKU 3
HOBHMMHM CJIOBaMH 1 pO3KJIajae ix Tak, 1moo0 He Oyjg0 BHUHO CIiB, OTIM CTYJAEHTH
TUISITBCS. HAa KiTbKa Tpyn 1o 2 moauHu. [lepmuii cTyAeHT, BUTATAIOYM KapTKY,
0auuTh CJIOBO, SKE€ BIH HAMara€TbCs TOSCHUTH 1HO3EMHOIO MOBOIO CBOEMY
naprHepy. pyruid CTyA€HT MOBUHEH 3[0TaJaTUCs, K€ CIIOBO IOACHIOE NEPLIUN
CTYJCHT, a MOTIM Ha3BaTHU MOro Ha 1HO3eMHIN MOBI. TakKMM YMHOM, CTYJAEHTH CaMi
MOSCHIOIOTH OJJMH OJJTHOMY CJIOBA, II0 3MYUIYE€ iX «BIAYYTH» JaHi CJIOBa - TOOTO 1€
BXK€ HE € MEXaHIYHMM 3araMm'sTOBYyBaHHSM (CJOBO-Mepekiaa). Tak HOBI clioBa
Kpallie 3aCBOIOIOTHCS CTYACHTAMH.

[Ile omgHUM criocoOOM IMEpeBIpKU PIBHS MIATOTOBKHM CTYJICHTIB € HACTYITHA
rpa 3 BHUKOPUCTAHHSIM IIpe3eHTallii, miarotosieHoi B Power Point. Buxmnanau
JEMOHCTPY€E Ha Claijax IMOSCHEHHS HOBHX CIIIB Ha iHO3eMHIiA MoBi. Ileprmit
CTYZICHT, SKUW Ha3Be II€ CJIOBO, OTpUMy€e oauH Oan. XTo Habepe Ouiblne Oais,
nepeMarae (SKIO I'pa MPOBOAUTHCS B HABYAIBHOMY 3aKJaji, TO MOXKHA 3a II€
MMOCTABUTH OIIIHKY). 3aBISKU JIyXy CYHEPHUIITBA CTYACHTH OyIyTh BIIOMa KpaIe
BUUTH CJIOBa a0M MOTIM BHUIpaBaTH Ha 3aHATTAX. KpiM TOro, mpoiiec nepeBipku

HOBUX CJIIB 3HOBY IMPOXOJUTH 0€3 MEepexojy Ha PiaHYy JUIsl CTYIAEHTIB MOBY, IO



Ay’e Ba)JIMBO, TaK K HEOOXITHO MOBHE 3aHYPEHHS B MOBY, IIOHailMeHIIE, B
Mexkax 3aHsTTs [1; 81].

Jlis Kpamoro COpUMHATTS CTyACHTaMH 1HO3€MHOI MOBH Ha CIyX MOXKHA
OpraHi3oByBaTH TMepersian pisHUX Bimeo (purbMmiB, MymbTPUIBMIB) - SK
aJanTOBaHUX, TAaK 1 OPUTIHAJIBHUX (Uil CTYHAEHTIB 3 OUIbII BUCOKHUM pPiBHEM
BOJIO/IIHHSL 1HO3€MHOI0 MOBOI0). OnHaK HEOOX1IHO NEPEBIPUTH, LIO CTYAEHTH
3pO3yMuIN 3 MEperisHyToro Marepiany. s boro MoxkHa oOTroBOpIOBAaTH BiJIEO,
3aJaBaTH CTYJCHTaM MUTaHHS, MPOCUTH BUCIOBHTHU iX CBOIO JyMKY IIIOJO
no0aueHoro.

barato KpUTHKIB KOMYyHIKaTHUBHOTO MiJAXOAY 3a3HA4YaIoOTh, IO 1] 4ac HOro
BUKOPUCTAHHSI 30BCIM HE MPUJISAETHCS Yac HA BUBYCHHSI TpaMmaruku adbo B
HeJoCTaTHbOMY 00cs3i. HacmpaBmi 1ie 30BCiM HE Tak. [pamMarnka BUBYAETHCS
IHTEHCUBHO, aJieé Mpollec nojadi iHdopmarlii BiIOYBaEThCA JEHUI0 B 1HIIOMY
Bunisii. [1iciist mosicCHEeHHsT BUKJIaladeM HOBOI TEMH, CTYJAEHTH JAUISIThCSA Ha KiJIbKa
rpyn (KUIBKICTh TPyH BH3HAuae cam Bukiagad). [licias 1mporo, BHKIagad Jae
3aBJIaHHS KOXKHIN Tpymni (OHAKOBE JIJISl BCIX WJIEHIB IPYIM) HA ONMPallbOBAHY TEMY.
CryneHTH B rpylli BUKOHYIOTH II€ 3aBJIaHHS CaMOCTIHHO, TIOTIM BCEpEIUHI TPYIH
JTUCKYTYIOTh Ha TEeMY BHUKOHAHOI BIpPaBH 1 apryMEHTYIOThb CBiii BuOip. Baxkmugo,
1[0 BC€ Lie B1AOYBAETHCS HA 1HO3EMHINM MOBI. TakMM YMHOM, CTYAEHTH HE TILIbKH
MOKa3yl0Th 3HAHHS T'paMaTU4yHOI TEMH, a i BYATHCS BHUCIOBIIOBATU CBOIO JYMKY
1HO3€MHOIO0 MOBOIO. B KiHIII 3aHSATTS, KOXHA rpyla NpeACTaBiIse BUKIAIa4eBl CBOi
B1MIOBIJI1. Buknanay nepesipsie 1 KOMEHTYE OMUJIKHA Ha 1HO3EMHIi MOBI [3; 4].

[IpamtoBatn 3 TEKCTaMU, BUKOPUCTOBYIOUM KOMYHIKATHBHHMM MiAX1J 110
HaBUAHHS MOBH Tako)XK MOXJIMBO. Hampukas, micist onpaifoBaHHs TEKCTY MOXHA
HOro OOrOBOPUTH, CTYIEHTH BHUCIIOBIIOIOTH CBOIO JIYMKY B MeXKax TeMHu. Takox
ICHY€ ¥ 1HIIMI BapiaHT - MOMIIUTH CTYACHTIB Ha rpynu (po3Mmip rpynu BU3HAYAE
BHKJIa/1a4, PEKOMEH/I0BaHA KUIbKICTh 0C10 B rpymi - 2-3) 1 WwieHaM KOXKHOI IpyIu
JaTh pi3HI TEKCTH HA OAHY 1 Ty XK TeMmaruky. Hampuknaa, mepumiuii CTyneHT
oTpuMye TekcT mpo cuctemy ocBitm B CHIA, apyruii CTyAeHT - MpO CUCTEMY

ocBiTh B bpuranii, Tperiii - B VYkpaiHi. Y CBOill rpymi CTYyAEHTH [OBHHHI



MepeKazaTu OJUH OJHOMY KOPOTKHM 3MICT TEKCTY, a MOTIM CKJIACTH MOPIBHSIHHS
CUCTEM OCBITH B KOXKHIM 3 IUX KpaiH 1 B yCHIA (opMi IMPE3eHTYBATH 1€ 1HIINM
crynentam [4; 25]. TakuM 4YMHOM, CTYJEHTH BYaTbCS BUIUISITH HAaWBAKIUBIIILY
iH(hOpMaIIiI0o B TEKCTi, B3AEMOMISTH B TPyIi, a TaKOX BIATBOPIOBATA OTPUMAHy
1H(pOopMalli0 HA 1HO3EMHIM MOBI.

B sixocTi (hakynbTaTUBHUX 3aXO1B BUKJIAJa4 MOKE PO3POOUTH PI3HOMaHITHI
CHUIbHI IpoekTu. Hanpukiian, KoXeH CTyIeHT MOBUHEH MIArOTyBaTH MPE3EHTALIII0
B Power Point 1 po3noBictu ii Ha 1HO3eMHIA MOBI. Ajie came pO3MOBICTH, a HE
npouyuTary. I, HapemiTi, Mo)KHA OpPraHi30ByBaTu Oeciau 3 HOcieM MoBH 10 Skype -
1€ OJIMH 3 Halie(EeKTUBHININX CIIOCOOIB BUBUYMTH 1HO3EMHY MOBY. AJKE pPO3MOBa
copusie BOJIONIHHIO MOBOK. KilacmuHuii rpamMmarHko-NIEpeKIaHuid  METOA
HAaBYaHHS OpPIEHTOBAaHMI HA HAYKOBE JOCIHIDKECHHS MOBH: BIiH 3abe3medye
nonMOIeHe PO3yMIHHS rpaMaTHUYHOI CTPYKTYpH, CTIHKI HAaBUUKH nucbMa [2; 157].
KoMmyHIKaTUBHUI METOJ - MPUKIIAIHUAN, BIH HAPaBJIECHUN HA YCIHIIIHUNA PO3BUTOK
HaBUYOK TOBOPIHHS, CTBOPIOE Yy JIIOAUHHU JOAATKOBY MOTHBALIIO /10 BHUBYECHHS
MOBH, fKa 1 3a0e3rneuye 3alliKaBJICHICTh YYHS B 3aHATTAX, a 3HAUUTh, IX

e(eKTUBHICTH 1 PE3yJIbTATUBHICTb.
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TEXHOJIOI'TA «TASK-BASED LEARNING AND TEACHING»
HABYAHHA IHO3BEMHUX MOB

Ouabra CBupuawk (YManb, YKpaina)

Mu Bci OMAaHOBYEMO 3HAHHS I[O-pI3HOMY, TOMY B IIpOLECI BHUBYEHHS
1HO3eMHOT MOBHM MOXXYTh BHUKOPHCTOBYBATHCS PI3HI TEXHOJIOTIi 1 MiAXOIH, a HE
TUIBKH TPAJIUIINHUNA METOJ, KWW B aHIIIO-aMEPUKAHCHKIN TpaJuilii Ha3uBaIOTh
Presentation — Practice — Production, a6o cxopoueno PPP, mpencrasnsie co6oro
TPHOXETAHY MOJICJIb HAaBUAHHS, 0 BKIIIOYA€ TOSCHEHHS, BUKOHAHHS BIIpPaB 1
NpaKTHYHE 3aCTOCYBaHHS BHMBYEHOTO. ONHI€I0 3 aNbTEPHATUB MOXE CTaTh —
TEXHOJIOTiS HaBYAaHHS, 3aCHOBAHA Ha BHKOHAaHHI 3aBAaHb 0€3 TpaauIiifHOrO
M1JrOTOBYOTO MOSICHEHHS 1 TPEHYBaHHS MOBHOIO sBHINA. L[f0 TeXHONOrII0 MOXHA
Ha3BaTU «I3€PKAJbHUM BIAOOPAXKEHHSIM» TPAAULIAHOI CXE€MH, 1 HE TIIbKH B
YaCTHHI TOCIIJIOBHOCTI poOOTH 3 MOBHUM MarepiajioMm, ajie 1 B MPUHIHUII HOTO
B1100pY, MIPEICTABIICHHS Ta OpraHi3ai.

B anrmno-amepukaHchkiii Tpamuilii BoHa oTpumana Ha3By Task Based
Learning and Teaching, a6o B mepekiaal Ha YKpaiHCbKy MOBY «3aBJIaHHS
OpPIEHTOBAHOTO HABYAHHS Ta BUKIAJAHHS». Y M1 TEXHOJOTl, SIKy MU OyAemMo
po3mIsSAaTH N1aji, MOBa BUCTyNAa€ HE SK BIpaBa, a SK 1HCTPYMEHT BHUKOHAHHS
3aBaHHs, TOOTO € 1HCTPYMEHTOM JIOCATHEHHS MeTH (SIK 1 B pealbHOMY

CHUIKYBaHHI: MOBa — 3aci0 komyHikauii). Ls1 TexHosoris BinoOpaxkae MpUpOAHUIA



MPOIIEC 3aCBOEHHSI MOBHU: CIIOYATKy MU Bi4yBaeMoO MOTpeOy CKa3aTu MIOCh, TOTIM
HaMaraemocs 1€ CKa3aTd, MOTIM TOBOPHUMO 1 HamMaraeMmocs 3pOOUTH CBOIO MOBY
Kkpamioro [1].

MoBa ayis HaC CHo4yaTKy TMOCTA€ IUTICHUM SBHUIIEM, a TOTIM BHOKPEMITIO
HOro ckiafoBi: JIGKCHKA, rpaMaTuka 1 iH. MeTa BUMTENS - CTBOPUTH MOXJIMBICTD
JUTSI BUKOPUCTAHHS SKOICh MOBH. 1[pOro MOXKHA JOMOTTHCS, TiBKU BiIAIITOBIIH
BiJl TOTAJILHOT 30CEPE/IKEHOCTI Ha (popMax 1 CTPYKTypax.

Y  TpaauIifHOK METOJMKOIO 3a3BHYail ICiAsS 3HAWHOMCTBA 3 HOBUM
JEKCUYHUM 200 TpaMaTUYHUM MaTepiajioM BiOyBa€ThCS HOTO «BiAMPAIOBAHHS.
A Tpu BUKOHAHHI 3aBgaHb B (opmari MNpeACTaBISIETbCS HAMU TEXHOJOTIT
HAaBYAIOTHCS  JIOBOJUTHCS BUKOPHUCTOBYBaTM MOBY SIK  €IWHE IIiJie, HE
3aMUCITIOIOYHCH PO TPEHYBAHHS KOHKPETHUX SIBUIII.

Takuii miaXiJ aX HISK HE O3HA4a€ IOBHOI HEyBaru A0 MPaBUIBLHOCTI
MOBHOTI'0 Marepiaiy 1 BIACYTHICTh JONOMOTH 3 OOKy BUKJIajaya, ajie TyT poOora 3
MOBHUM MaTepiajioM JIMIle CYNPOBOKYE BHUKOHAHHS 3aBnaHHs. Hampukian,
TpaAuIliiiHa pOJIbOBA I'pa, KA HAUYacCTIIIE Ha 3aHATTI 3aTIBAETHCA K J1aJIOT, HE €
3aBIaHHSIM B (QopMaTi TEXHOJOTli «3aBIaHHS OPIEHTOBAHOTO HABYAHHS Ta
BUKJIQJIaHHS», SKIIO TUIBKM HE Ma€ CBOIM pE3yJIbTaTOM JOCSITHEHHS Oyab-sIKOi
JIOMOBJIEHOCT] Y/ BUPILIEHHSI KOHKPETHOTO 3aBJIAHHS.

3aBmanns B ¢opMaTi pO3MITHYTOI HAMH TEXHOJOTIT € BUJ MISIILHOCTI, MPU
SKOMY JOCIIKyBaHAa MOBAa BHKOPHUCTOBYETHCS 3 KOMYHIKQTHBHOK) METOIO JIJISI
JIOCSATHEHHSI SIKOTOCh pe3ynbrary [2, c. 23]. Lle pobounii mian s y4HiB, 3aBJaHHSI
CKOHIIEHTPOBaHI Ha 3MICTi, a He Ha (opMi, MAIOTh BIJIMIOBIIHUI PIBEHb CKJIATHOCTI
1 3a0e3Me4yr0Th aKTUBHY POJIb CTyAeHTIB. [Ipu iX BUKOHAHHI 3aJlisiHI BC1 3HAHHS 1
BMIHHSI CTYJICHTIB 3 1HO3€MHOI MOBH, MOTPiOHA y4acTh YCIX iXHIX pPO3yMOBHUX
nporieciB (BiA0ip, kinacuikallis, ynopsaKyBaHHs, OLIHKA).

Bynp-sike 3aBmaHHs, po3po0JIeHE 3a TEXHOJIOTIED «3aBAaHHS OPIEHTOBAHOTO
HAaBYaHHS Ta BUKIAJAHHS», 3ACHOBAHE HA HASBHOCTI «IIPOOLTY», KU HEOOXITHO
3anoBHUTHU. [lepmmii Buj «mpoOuty» — npomyck iHdopMmaiiii (nepeaaya iHdopmaiii

B/l OJIHIEI JIFOJIMHU JO 1HIIOI), HAMpPUKJIAJ, TpynoBa poOOTa MO BiJIHOBJIECHHIO



mporyIeHoi yacTuHu iHbopMmaiii. pyruit — mpomyck apryMeHTy (BUKOPUCTAHHS
BUCJIOBIIIOBAaHHS 32 JIOTIOMOTOI0 y3arajbHEHHS, MPAKTUYHE MIPKYBaHHS, TOHSTTS
B3a€MUH), HANpUKIAJ, BOpaBa Ha BUOIp Kpamioro BapiaHTa Jii 3a JOMOMOTOIO
mianory, obroBopenns. Ille omuuH Bum — mpobin mymMKd (MOAUTUTUCS TyMKOIO,
MOYYTTSIMH, CTABJICHHSIM 3 SKOICh 3HAYYIIOI TEMH), HAMPUKIAI, AWCKYCis Ha
COIlIaJIbHY TEMY.

PesynbraTty BUKOHAHHSI TaKUX 3aBJaHb HE MAIOTh MPSIMOTO BIHOIIEHHS J10
MOBHUX siBHIL. HaBuaHHS MOBHU 3IHCHIOETHCS B IIPOLIEC] CIUIKYBAaHHS 1 B3a€MOIIT
y4HiB. MOBa 3aCBOIOETHCS HE SIK HAOIp MOBHUX SIBUII, @ B CBOEMY «COIIAJIBHOMY
KOHTEKCT1», TOOTO acCOINIOEThCSA 3 CHUTYAII€I0 CIUIKYBaHHS, B SKIM T1 4M 1HIII
JIEKCUYHI 1 TpaMaTU4Hl OJAWHUIl TUIIOBO BXKMBAIOTHCS Moro Hocissmu. Cutyarii B
paMKax BUKOHAHHS IIPOEKTIB 3a TEXHOJIOTIEI0 «3aBIaHHS OPIEHTOBAHOTO HABYAHHS
Ta BUKJIQJaHHS» BUHUKAIOTH B TMPOILECI KOMYHIKAIli MPUPOAHBO 1 AIHCHO €
CUTyalliIMH  pEAJIbHOTO  CHUIKYBaHHs, a HE  IICEBJOKOMYHIKaTUBHUMH,
CTBOPIOBAaHUMHU HABMUCHO 3 HaBYAJIHHOIO METOIO.

Came TOMy CTajlisi CTBOPEHHSI MOBHOTO BHUCJIOBJIFOBAHHS B I TEXHOJOTII
NepeHeceHa B CaMUi IMOYaTOK: MOBHE BUCJIOBIIOBAHHS CTBOPIOETHCS O€3 Omopu Ha
MOSICHEHHSI 1 TIOBTOPEHHS, SIK B MpoIleci criakyBaHHA. CTyIeHT CKOHIIEHTPOBAHUM
Ha 3MICTI BHUCIIOBIIOBaHHs, a He Ha Horo ¢opmi. HaBuanHs 3a J0mOMOroro
CHUIKYBaHHS 3a0e3reuye 0COOMCTY 3allyueHICTh (Tak K YYaCHUKH TOBOPATH TE,
[0 BBaXKalOTh 3a MOTpIOHE, 3HAYYIIUM), a 1€ HEOJMIHHAa yMOBa MOTHBALli 0
BUBUYCHHS 1HO3EMHOI MOBHU Ta «IIOJIOBUHA YCHiXy». TEXHOJOTiS «3aBIaHHS
OpIEHTOBAHOTO HABYAHHS Ta BUKIAJAHHSI» Jla€ YYHSIM TEX MOBHY CBOOOAY Y
BHOOpI MOBHUX 3ac00iB ISl BAKOHAHHS 3aBJIaHHs. Y BUKJIaJada TIOBUHHA 3aBXKIU
OyTH MOXKJIUBICTH BUOpPATH 3aBIAaHHS 1 TOMIHATH iX MO X0y CIIpaBU. A OIlIHIOBATH
BUKOHAHHS 3aBJaHHS TOBHMHHI cami cryfaeHTd. Ille omgHa icTOoTHa miepeBara
TEXHOJIOTIi «3aBAaHHS OPIEHTOBAHOTO HABYAHHS Ta BUKIATAHHS» IOJIATAE BTOMY,
10 CTYJIEHTH MOXKYTh 3aCTOCYBaTu (DakTUYHI 3HAHHS 3 PI3HUX ramy3elt [3].

[Ile omHa icTOTHA TepeBara TEXHOJOT1I «3aBAaHHs OPIEHTOBAHOTO HABYAHHS

Ta BUKIIAJAHHA» IIOJsIra€ BTOMY, IO CTYACHTH MOXYTb 3aCTOCYBATU (1)aKTI/I‘IHi



3HAHHS 3 PI3HUX OOJIACTEH, SKI BOHM OTPUMAIM Ha PiAHIA MOBI, B MOBIJICHHS
iHO3eMHOI0 MOBOI0. Crenudikoro I1i€i TEeXHOJOTil € TaKoX BHUKOPUCTAHHS
ABTEHTUYHHMX MarepiaiiB (B3SATUX 3 PEATbHOIO XKUTTS, @ HE CIELI1AIbHO CTBOPEHUX
B HaBYAJIBHUX HUIIX). [[o oHOTO 3 HEMOMIKIB IIi€l TeXHOMOrIi 6arato METOIUCTIB
BIIHOCATH ICTOTHUHN «HAaXWI» y OIK TOBOPiHHSA. MOXIIMBO, AJIA THUX, XTO TUIBKH
MOYaB BUBYCHHS 1HO3EMHOI MOBHW, IISI TEXHOJIOTiS HE MiJAXOAUTh, TaK SK BOHH
OlIbIIIE HAIIJIeHI Ha IM3HAHHS MOBHHUX SBHII, a TEXHOJOIIS «3aBIaHHS
OpIEHTOBAHOTO HaBYaHHS Ta BUKJIAJIAHHS» — Ha «BUXi1» (MOBHE BHUCJIOBIIIOBAHHS).

CaMuM CHipHUM MOMEHTOM IIi€] TEXHOJOTIi € MHUTaHHS MpO Te, KOJU
JIOIIUJIBHIIIIE TPOBOJUTH OILIIHIOBAHHS pe3yJbTaTy (Ha OCHOBHOMY eTari abo IiJT 9ac
po00TH 3 MOBHUM O(DOPMIIEHHSIM TEKCTY), 1 sIKI KpUTEP1i OLIIHKU (a/5Ke I PI3HUX
3aBJaHb, SKI BUKOHYIOTbCSI B OJHOMY JIAHIIIOKKY, BOHU pi3Hi). [onoBHe — 11€
OI[IHIOBATM BHUKOHAHHS KOMYHIKAaTUBHOTO 3aBJaHHS, a HE MPaBUIIbHICTh
BUKOPHUCTaHHS MOBHOTO Marepiaiy, ik e OyBae B TpaauLiiHii Metonuul. MoxHa
OPUIYCTUTH, 10 TMOAIOHE 3MIIIEHHS aKIEHTy 3HIMa€ TIeBHI IICHXOJOT1YH1
TPYAHOLI YYHIB, IKMX 3a3BUYail CTpPUMYE MiJACBIIOMUNA CTpax 3pOOUTH MOMUIIKY B
IIPOIIECI MOBJICHHS 1HO3EMHOIO MOBOIO, 3a0€3MeUyI0YH, TAKUM YUHOM, YCIIIIHICTh
fioro BuBYeHHs. Came 3 IMX NPUYUH TEXHOJOTIS «3aBJaHHS OPIEHTOBAHOTO
HAaBYaHHSI Ta BHKJIQJAaHHS» CTaja IMOMYJISIPHUM 3acO00M PO3BHUTKY IIBHUIKOCTI

PO3MOBHOI MOBH 1 BMOTHBOBAHO1 BIIEBHEHOCTI.
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	4. Content
	Inferring meaning: This is the technique of inferring meaning: using clues and prior knowledge about a situation to work out the meaning of what we hear. [5]

